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 Abstract 

 This theoretical reflective study analyzes how homework can be seen from a perspective that 

considers the context of Bogota’s public schools under the management of the Secretaría de 

Educación del Distrito (SED) that way it can become a source of motivation for students to 

engage with their homework and collaborate with their families to enhance the learning 

process more effectively from home. By doing so, this research aims to complement the 

concept of homework by proposing the necessity of investigating it through its three main 

pillars: perception, environment and; culture and context, as these dimensions demonstrate 

that homework must be redefined as a collaborative process involving a triad of students, 

teachers and parents, who are immersed in Bogota’s diverse cultural and social dynamics. 

Therefore, this reflection seeks to propose the implementation of a mixed-methodology-

homework based on the context into the educational system of Bogota's public schools that 

are under the policies of the Secretaría de Educación Distrital. To accomplish it, this essay 

proposes some elements through which a new concept of mixed-methodology-homework can 

start adapting its practices to local realities and needs, arguing that, as a result, homework can 

transform them into a meaningful pedagogical tool that supports growth, nurtures motivation 

and strengthens the family-school bond essential for holistic students’ development.  

Keywords: homework, home learning environment, motivation, Bogota’s context, 

teachers, student and parent participation.  

 Resumen 

Este estudio teórico reflexiona sobre cómo las tareas escolares pueden comprenderse desde 

una perspectiva que considere el contexto de las escuelas públicas de Bogotá bajo la gestión 

de la Secretaría de Educación del Distrito (SED), de manera que se conviertan en una fuente 

de motivación para que los estudiantes se involucren con sus tareas y colaboren con sus 
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familias para potenciar de forma más efectiva el proceso de aprendizaje desde el hogar. Al 

hacerlo, esta investigación busca complementar el concepto de tarea al proponer la necesidad 

de investigarla a partir de tres pilares principales: percepción, entorno y; contexto y cultura, 

ya que estas dimensiones demuestran que las tareas deben redefinirse como un proceso 

colaborativo que involucra a la triada de estudiantes, docentes y padres, quienes están 

inmersos en las diversas dinámicas culturales y sociales de Bogotá. Finalmente, este ensayo 

propone algunos elementos a través de los cuales una metodología mixta de las tareas puede 

comenzar a adaptar sus prácticas a las realidades y necesidades locales, argumentando que, 

como resultado, las tareas pueden transformarse en una herramienta pedagógica significativa 

que fomente el crecimiento, nutra la motivación y fortalezca el vínculo familia-escuela, 

esencial para el desarrollo integral de los estudiantes. 

Palabras clave: tarea, entorno de aprendizaje en casa, motivación, contexto de 

Bogotá, participación docente, estudiante y padres.  



5 

 

 Table of content 

Abstract ...................................................................................................................................... 3 

Reconceptualization of Homework from Bogota Context ......................................................... 6 

Research Question ................................................................................................................ 9 

General Objective ............................................................................................................... 10 

Specific Objectives ............................................................................................................. 10 

Core Concepts .......................................................................................................................... 10 

Methodology ............................................................................................................................ 15 

Homework’s Pillars .................................................................................................................. 17 

Homework Perception ........................................................................................................ 17 

Homework Environment .................................................................................................... 19 

Homework Context & Culture ........................................................................................... 21 

Discussion: A Reflection and a Proposal on Bogota’s Homework .......................................... 23 

First element, homework anywhere ................................................................................... 25 

Second element, active students ......................................................................................... 25 

Third element, another perspective .................................................................................... 26 

Fourth element, carers ........................................................................................................ 27 

Fifth element, feedback ...................................................................................................... 29 

Conclusions .............................................................................................................................. 30 

References ................................................................................................................................ 33 

Table of figures 

Figure 1 ................................................................................................................................................16 

  



6 

 

 Reconceptualization of Homework from Bogota Context 

Nowadays, students, parents and teachers are not completely invested in homework 

due to a misconception and misuse of homework as it is expressed by Davidovitch & Yavich 

(2020)  who states that the quality of  homework and its success depends greatly in a number 

of factors that must be considered during its preparation such as the amount, the environment, 

student’s abilities, motivation, among others. Consequently, homework can discourage them 

from learning, supporting and designing instead of motivating and encouraging them to apply 

it. For instance, Epstein & Van Voorhi (2012), as cited in Rosário et al. (2018) mention 

“when homework tasks are consistent with the teachers’ intended purposes, students are more 

prone to understand homework goals and are likely to engage more deeply in the tasks” (p. 

168). 

Homework keeps being too traditional in an era of multimodalities which leads to a 

negative attitude towards learning not only for students but parents and even teachers 

themselves. “Moreover, a study on the attitudes of elementary-school teachers, parents and 

students toward homework found that teachers hold contradicting attitudes, not only positive 

attitudes” (Xu & Yuan, 2003 as cited in Davidovitch & Yavich, 2020, p. 171)  

Furthermore, it is possible to identify some negative effects such as doing homework 

for grades and loss of interest which leads to students focusing on getting good grades rather 

than learning or prioritizing memorization ratcher than exploration, curiosity, creativity and 

critical thinking.  

The cause is related that the students want to be recognized by people specially by 

their closest relatives and relationships like their parents, siblings, friends or grandparents, as 

it is mentioned by Xu (2011) “adult- and peer-oriented reasons are related to doing homework 

for seeking approval from significant others” (p. 195). 



7 

 

Likewise, another reason is when there’s too much workload. For example, following 

the finding of Negru & Simona (2023), and Songsirisak & Jirpranee (2019) excessive and 

monotonous homework causes frustration, disencouragement and triggers emotional reactions 

like anxiety, sadness and insomnia which end up demotivating students. As a consequence, all 

these previous factors contribute to further detriments.   

Firstly, I would like to start with psychological effects like stress, anxiety, frustration 

and demotivation for students, parents and teachers that come from a bad implementation of 

homework. According to Kohn (2006), many parents complain that their children's 

elementary school homework is stressful for the whole family, robbing parents and children 

of opportunities to pursue other family activities and interfering with children’s interests. 

Some parents report feeling resentful that their own limited time to relax is taken up by their 

children's homework (Xu & Corno, 1998 as cited in Bempechat, 2010).  

Also, Kohn (2006) adds that exhaustion  

is just part of the problem, though. The psychological costs can be substantial for a 

child who not only is confused by a worksheet on long vowels or subtraction but also 

finds it hard to accept the whole idea of sitting still after school to do more 

schoolwork. (p. 68) 

Secondly, the misdirection of interest to get some kind of ephemeral reward, it is well 

known that there are times where students do their homework for a grade or score but in the 

end, it is just a momentary and empty incentive that cannot catch completely and 

continuously the interest of students. In other words, the belief in the need for a grade as an 

incentive leads us to bribe students instead of challenging their knowledge, which makes 

them not engage in the task (Pink, 2009). 
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Thirdly, there are negative effects emergent from the loss of interest in learning, so 

raising the interest of students can lead to the development of problem-resolution skills, 

adaptability to changes, higher creativity, acceptance of their role’s duties and encouragement 

of curiosity and exploration of the world around them, for example, Arif et al. (2023) state 

“Someone who has an interest in something will find it easier to do it without any coercion. 

Where in the world of education, of course, interest plays an important role in realizing the 

skills and desires of its students” (p. 441). So, as a result, the loss of interest can lead to 

students finding more problems than solutions and avoiding their own responsibilities. 

In the same way, if students do not complete their homework it could lead to them 

missing the development of study skills such as management of time and development of self-

discipline, building initiative and learning to work independently, gaining a sense of personal 

responsibility for learning, improvement research skills such as locating, organizing, 

condensing information, and learning how to use other reference resources (Haury, 1999). 

Skills that will help them to live on later since homework “has been considered the 'job of 

childhood', as it prepares children for their future work, developing their attitude and sense of 

responsibility” (Corno & Xu, 2004 as cited in Jerrim et al., 2019, p. 1). 

Therefore, homework has been used as a shaping tool for future expected employee 

behaviour as both prioritize discipline, work ethic and productivity (Corno & Xu, 2004), 

which are traits that are valued in a capitalist country like Colombia. That way homework is 

implemented to try to reinforce and condition students’ certain conduct such as employment 

of schedules and compliance of deadlines, but the purpose must not only be productive and 

contributing to the workforce but also serving to the necessities of a capitalized society. 

Supplementing the previous paragraphs, another focus is the role of school.  Rueda 

and Ortiz (2017) mention that  
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El centro educativo tiene una importancia valiosa en todo el esfuerzo relacionado con 

el mejoramiento de la calidad de la educación; es un entramado complejo dentro del 

cual confluyen distintas personalidades, puntos de vista, costumbres y tradiciones que 

son mucho más visibles y evidentes en un país tan diverso como Colombia. (p.205)  

This indicates that the school together with parents and teachers, that is to say, this 

triad, should be intended as a safe environment where children can perform homework with 

guidance and without feeling a punishment but a motivation, the pleasure of learning and 

integrating the different cultural manifestations which will help to nurture and enrich their 

knowledge. 

Therefore, this research intends to put into evidence the significance of the 

implementation of an adapted homework into the current system that considers Bogota’s 

cultural, social, local, family and educational contexts and builds on the basis of a triad 

between family, children and school as it is essential for children's academic and personal 

enhancement. “Completing homework assignments is part of students’ daily routine. Because 

this task is embedded within the home environment, parents play an important role in 

homework-related attitudes and behaviors” (Madjar et al., 2016, p. 173). Hence, it is 

necessary to suggest how to adapt the current homework practices to the local context of 

Bogota’s public schools, especially for those that keep implementing traditional homework or 

no homework at all. 

Research Question: 

Consequently, the problem that I found is that there is a gap in the connection between 

school, students and their homes. Thus, the research question that guides this theoretical 

reflective study is: 



10 

 

 How could the implementation of a context-based homework within the educational 

system of Bogota's public schools enhance the learning process?  

Hence, the objectives that are expected to be reached are: 

General Objective: 

 To analyze the need to implement a context-based homework within Bogota’s public 

education system as a strategy to support the development of cognitive and practical skills 

that foster meaningful knowledge.  

Specific Objective: 

- To identify the key sociocultural factors that influence the design and 

implementation of homework in Bogota’s public schools. 

- To examine how context-based homework can contribute to students’ engagement 

and the construction of meaningful learning experiences. 

- To explore students’ perceptions of homework as a pedagogical tool within their 

local educational context. 

Core Concepts 

To start, it is important to mention the definition that traditional homework has 

gained over time to enlighten the main objective of this research as it is developed around this 

concept. So, first, we must contemplate that previously homework was considered more like a 

punishment and a mechanic and repeated task than a pleasant task created to intrigue and 

impulse the eagerness for knowledge and discovery. About it, Evans (1957) says “the 
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traditional type of homework assignments have little effect on a child's progress in school. If 

too burdensome and time consuming, they have an unhealthy effect” (p. 218).  

On the contrary, nowadays homework has been changing its purpose to a brighter 

future in which homework is described with better terms, for example, it can be defined as a 

home-made task assigned to students by teachers (Bembenutty, 2011), in the same way, it is 

briefly described as any task assigned by school teachers intended to be carried out by 

students during non-school hours (Cooper et al., 2006).  

Likewise, this concept is complemented by Urauchi & Tanno (2024) who affirm that 

“homework is a universal task in educational activities and is some-thing that a teacher 

imposes on a learner as needed” (p. 299). Thus, homework is also defined as a tool for 

teachers to help complement and enrich the learning process of students depending on their 

necessities. 

In addition, a fourth perspective is the Ongun & Demirdag (2015) proposal, it is a tool 

that contributes to the development of children. Hence, we can highlight the importance of 

homework as a promoter of student’s growth that drives not only academic learning but 

personal development that can be applied in their daily lives. 

Considering what has been previously said, we can define homework as a task 

assigned by teachers for students to complete outside school. It serves several purposes 

related to the reinforcement of learning and/or the development of skills that enhance their 

learning experience and promote student’s growth beyond their academic lives.   

Another key concept is parent participation which is a cornerstone of children's 

academic and personal development, as it fosters stronger connections between the child and 

the homework. This is demonstrated to us by the first author Rosário et al. (2018) states that 
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homework involves three actors: students, parents and teachers. Likewise, Madjar et al. 

(2016) affirms that parents should be involved in their children's self-improvement, attitudes 

and behaviors. Best explained, parents play an important role in shaping their children’s 

attitudes, behaviors, and achievements whether through involvement in homework, 

communication with teachers, or engagement in school activities, parents contribute to 

creating a supportive learning environment; as well as, Davidovitch & Yavich (2017) 

confirms that the majority of parents hold a positive attitude toward homework and believe it 

is an important part of the learning process. 

From another perspective, authors Fleischer and Ohel as cited in Davidovitch & 

Yavich (2020) add that “not all parents are equipped to help their children” (p. 172). This 

means while parental involvement is widely recognized as beneficial, it is essential to 

acknowledge that not all parents are equally equipped to support their children academically 

due to limited educational background, lack of time due to work commitments, face language 

barriers, particularly in multicultural contexts, insufficient understanding of the curriculum or 

simply lack confidence in their skills can hinder parents’ ability to assist effectively because 

they do not feel able to live up to their children's expectations. 

In accordance with the above, one of the main actors involved in homework is the 

parents as even though they may not have the necessary knowledge or pedagogical updates to 

be able to help their children in the right way, it is imperative they maintain a positive and 

collaborative attitude so that the children can obtain a good learning experience. In that way, 

parents’ participation can be defined as the involvement in their children's self-improvement, 

attitudes and behaviors. 

As we have talked about parent's participation, another important factor in homework 

is teacher’s role. Firstly, Davidovitch & Yavich (2017) declare teachers’ view on homework 
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to review, teach and correct class material and, in their opinion, it is a fundamental part of the 

learning process. Thus, the teacher's role in homework is checking the answers of homework 

and giving them feedback, so students can learn from their mistakes. 

Additionally, Xu (2023) encourages teachers and parents to work together to 

simultaneously attend students’ ideas, needs, and preferences in approaching and managing 

homework, with the goal of gaining a deeper insight into relevant homework concerns and 

issues from their viewpoints. However, he recommends teachers and parents to progressively 

diminish direct assistance and relinquish control as students gain competence and 

independence and shift away from directives and controlling commands to better support 

students’ independence and encourage personal initiatives in planning and regulating their use 

of homework time. 

Furthermore, Urauchi & Tanno (2024) say that “it is important for teachers to become 

aware of their beliefs in homework, consider effective ways to assign homework, and make 

efforts to assign homework that matches a learner’s unique characteristics and other factors” 

(p.299). Then they add, “teachers may be able to improve the effectiveness of their instruction 

by optimizing the homework assignments they set” (p. 300).  

In conclusion, according to what has been said by the authors, we can define the 

teacher's role in homework as facilitator, guide and feedback provider since teachers motivate 

students assigning the homework according to their understanding of the topic and their 

learning styles and helping them to do better the homework through feedback and corrections.  

For that reason, the fourth concept is motivation given that Ongun & Demirdag 

(2015) define it as a beneficial and positive experience that encourages and self-determines 

children to learn. So, it is essential to define motivation as it is related to the achievement of 
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specific goals that give students awareness of their own capacities and lead to constructive 

learning. 

Additionally, according to Ryan and Deci paraphrased by Legault (2017), it is the 

necessity to grow through new experiences individually and collectively. Likewise, these two 

authors differentiate intrinsic motivation from extrinsic motivation, the first one refers to the 

behavior that is satisfying and enjoyable by itself due to internal factors like interests, values 

and morality. While the second is the behavior driven by the satisfaction obtained from 

external factors like rewards, grades and even a sense of appreciation from others (Legault, 

2016).  

Consequently, there are some characteristics that are important to point out from this 

definition. These two motivations encourage students to challenge themselves, acquire new 

skills and strengthen the ones they already have and expand their knowledge and 

understanding through different individual and collective meaningful experiences for deeper 

connection, better engagement and empowerment of students. 

As part of this concept, Machalová cited by Tamásová (2024) states motivating as a 

process to promote the achievement of certain behavior and to encourage interest for learning 

. So, it is a driving force or desire that influences students’ actions and effort towards the 

acquisition of knowledge and development of themselves. 

Given the previous remarks, it is possible to define motivation as the internal 

determination that can find its origin in inner and outer factors and lastly impulses an 

individual’s behavior in search of fulfilling certain goals.   

To improve the development of homework it is imperative to talk about homework 

environment which as stated by Hong et al. (2004) declares that parents provide the 
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environment in which homework is done and all three actors (teachers, parents and students) 

must be able to assume and adapt to the wide variety of individual differences in the 

environment in which children prefer to do their homework. This is best explained by Hong 

& Lee (1999) who declares that students prefer a quiet and bright environment, a desk and 

chair, structured and orderly homework, and the same place when they do their homework. 

Additionally, Harmon (2017) tells us that the homework environment should be 

according to what students deliberately select for homework to minimize possible distractions 

and stay focused on the task. And it is true, indeed if we think about how we do homework, 

the homework environment plays a crucial role in determining the effectiveness of a student's 

study habits and overall academic performance.  

To conclude, referring to the above authors, we can define a homework environment 

as a physically comforting space where the setting cultivates a learning-friendly mindset in 

which students feel inspired and equipped to take on obstacles in an orderly and structured 

manner outside the regular school day. When tailored to the student's preferences and needs, 

this environment can become a vital tool for encouraging the development of skills and 

personal growth. 

Methodology 

To identify, define and set the foundations of homework it was imperative to first 

compilate articles available in the data base of the university’s library that talk about 

homework. Second, those articles were read, analyzed and coded according to their utility, 

year of publication and relevance for the study. Then, possible useful extracts were taken 

from each article that was considered fruitful. Lastly, they were classified and divided using 

key words such as homework perception, parents’ role, pros and cons, teacher’s role, 

necessity, among others as it is shown in Figure 1. 
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Figure 1 

System of selection and classification of approximately 60 articles related to homework 

 

Subsequently, this recompilation of information was analyzed through a theoretical 

reflective study from a post-positivism methodology of investigation as we must not forget 

that in this research there’s an attempt to analyze Bogota’s culture, which due to its 

complexity tends to vary according to society's perception and dynamics, to be shaped by 

experiences and to evolve over time. These factors might be essential in the 

reconceptualization of a homework that considers culture. For that reason, a post-positivism 

paradigm allows us to combine subjective factors without losing the objectivity of the 

investigation as post-positivism “rejects the rigidity of positivism, the existence of absolute 

objectivity and accepts the possibility of multiple factor” (Taylor & Medina, 2013 as cited by 

Maksimiv & Evtimov, 2023, p. 209). Factors that will be analyzed in the following segment. 
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Homework’s Pillars 

Based on the mentioned core concepts, it is possible to propose three imperative 

pillars that must be considered as the foundations of a future reconceptualized homework. 

Therefore, the process that must be followed to establish Bogota’s homework starts with 

finding out the perception of homework, especially those that have been used as a base for 

Latin America’s and Bogota´s perception of homework which would also be investigated. 

Then, it is necessary to investigate the homework environment to show its relationship with 

homework. Next, the research exposes the link between homework and context, and more 

importantly Bogota’s context and culture. 

Homework Perception 

 Firstly, it is crucial to establish homework to help students to consolidate knowledge 

and build up skills, abilities and habits through certain activities that are carried out outside 

school hours without direct supervision of a teacher making a priority to be able to do it 

mostly by themselves accompanied by their tutors. Thus, homework can be defined as those 

activities that are completed by students without teacher’s guidance; hence it is intended to 

enhance and obtain study skills, independent acquisition of knowledge, responsibility, 

determination and self-confidence (Cheraghi & Rahimi, 2024). 

Likewise, homework can be seen as a necessity considering it works as a stimulus that 

boosts children’s curiosity for life outside the school in their daily contexts and therefore 

motivates them to learn. As it is mentioned by Rahmani et al. (2024) “homework fosters the 

cultivation of kids' imagination and creative thinking” since “homework is essential for 

students to continue their learning outside of school” (p. 274). Additionally, authors state 

“homework plays a crucial role in shaping students' overall development and enhancing their 

proficiency in areas that every parent and family aspires for their child to excel in” (p. 274). 
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Likewise, Songsirisak & Jitpranee (2019) affirm that students can achieve other 

extracurricular achievements through homework like the development of independence, self-

discipline and regulation, organization and management of a schedule, awakening of curiosity 

and motivation, and the growth of cognitive and metacognitive skills which at the end 

incentive students to self-monitor their learning process and search for possible approaches to 

achieve their homework and learning life goals.  

Now, it is important to analyze homework from a Latin American perception due to 

other countries’ proximity to Colombia and their similar conception of it.   So, first Ecuador’s 

Ministry of Education (2018) defines homework as: 

trabajos complementarios a los realizados dentro del aula, que el docente solicita a sus 

estudiantes, tomando en cuenta la planificación curricular y las necesidades de 

aprendizaje de los estudiantes, observando su realidad, para que sean elaboradas fuera 

de la jornada escolar, en un tiempo determinado y con objetivos académicos y 

formativos preestablecidos, permitiendo que el estudiante refuerce y practique lo 

aprendido en clase. (p. 4) 

As well, an investigation  in Guatemala indicates that “Las tareas escolares extra aula 

se conciben como el trabajo que se elabora fuera del aula y son un complemento de carácter 

lúdico, creativo, instructivo y formativo que coadyuvan la fijación eficaz y eficiente en la 

enseñanza aprendizaje” (Ordóñez, 2018, p. 118). 

Furthermore, a study in Peru states homework “influye en el tiempo y rendimiento 

escolar, relación parental y familiar, autorregulación y aprendizaje autónomo, y finalmente, 

en la motivación de los estudiantes” (p.11) consequently “tiene una enorme influencia 

favorecedora en el comportamiento de los discentes, en su formación personal, familiar y 

estudiantil siendo estas fructíferas y beneficiosos para ellos” (Huaman & Cajo, 2019, p. IV). 
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Moreover, it is possible to identify some obstacles related to the Latin American 

context where loss of motivation and self-esteem are factors that affect students’ commitment 

due to the misuse of homework. It was found that in Colombia although students perceive 

themselves as good students their commitment is at a basic level which puts in a spotlight the 

standards that students have about their education (Veliz et al., 2020). 

Consequently, Veliz et al. (2020) state the necessity of investigate homework to gather 

information about the differences and perceptions of homework commitment among 

countries. Also, they considered as a necessity the implementation of strategies to improve 

homework because if not so, low levels of educational progress, high rates of school dropout 

and low interest of students to achieve their life goal will continue. 

In summary, it is possible to find similarities between the perceptions of homework 

worldwide and locally. Homework is seen as a complementary activity carried out outside 

school which enhances the academic knowledge and strengthens skills necessary in life. Also, 

in the mentioned quotes it was possible to identify some detriments related to homework that 

are the result of a bad implementation of homework and misinterpretation of it.  

Homework Environment 

To start, an essential part of homework that affects children’s performance is the 

environment in which they carry it out. “The environments in which many children perform 

homework are often poorly structured which means that many of these students perform the 

assignments alone, without guidance and appropriate support, and are therefore easily 

distracted” (Costa et al. 2016, p. 140). These are some of the factors that indicate the 

homework setup could be interfering with students’ performance and with the opportunity of 

complementing and reinforcing their education. To illustrate, a study done by Hong (2001) 

showed that “students in the high homework achievement group were more parent-motivated 
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than those in the low homework achievement group, demonstrating the importance of 

parental involvement in the home learning environment” (p.19).  

Thus, students with low involvement, lack of support and insufficient monitoring of 

their tutors tend to miss significant educational moments led by their parents’ modeling and 

teaching (Costa et al. 2016).1 

Additionally, the home learning environment positively affects children's attitudes and 

outcomes, for example it impacts their capacity to adapt, the moral development, emotional 

support, self-esteem, autonomy, learning attitudes, disciplinary practices and academic 

performance (Rivera at al., 2024). So, there are some physical aspects that help to improve 

the home learning environment such as the implementation of a designated learning space in 

their houses, but the performance can be negatively affected if students have to share the 

space or to use it for other purposes because it distracts them. (Costa, 2024) Thus, student’s 

homework, performance and personal outcomes are directly related to the quality of the home 

learning environment. 

In summary, homework must be an effort of three parts, on one hand it requires the 

coordination of teachers and parents as it is stated by Lehrl et al. (2020) “collaboration 

between parents and educators should bridge the two learning environments home and 

preschool to promote children’s development adequately” (p. 4), and on the other hand, it can 

be complemented by the same students as it is stated by Xu (2011), “It would also be 

important to listen to students’ perspectives about what their schools or families may do to 

 
1 Furthermore, there are other features that can boost the environment when homework must be completed at 

home, so it is recommended to identify students’ preferences when studying some aspects to consider are the 

incorporation of good illumination, background sound so if they prefer silence or music; and the order, design 

and mobility in the designated space to do their homework. Also, about the homework per se it is necessary to 

give clear instructions and to provide options on how to organize their homework according to their preferences 

and strengths (Hong 200, p 7-8). 

 



21 

 

help them better manage homework environment” (p. 197). In addition, Hong (2001) & Costa 

(2024) conclude that different homework styles must be taken into consideration according to 

the preferences of students so that they can have a better home learning environment which 

can lead to an improvement in homework attitude and achievements. 

Consequently, it has been clear the necessity of investigating about homework 

environment according to the place, context, styles and parts involved in it, firstly, as it is 

mention by Hong (2001) “efforts to determine similarities and differences between students’ 

perceptions of school versus home learning environments have rarely been made” (p. 8); 

secondly, as Lehrl et al. (2020) shows “the importance of the HLE (Homework Learning 

Environment) for child development especially in the early years but also as a foundation that 

supports later educational success.”(p. 5); and third, as Xu (2011) precises “a more 

coordinated effort ought to be made to help students explore ways to make homework a more 

purposeful, relevant and engaging learning experience for themselves during after-school 

hours (e.g. relating to homework utility and homework interest)” (p. 197). 

Homework Context & Culture 

First, student's performance and development of their homework depend on the 

conditions it is done, meaning, according to their context (Moltó, 2009, p. 365).   This 

suggests that “las tareas escolares, se constituyen, en principio, como puente que vincula las 

prácticas que se dan en el ámbito escolar y el contexto, esto es, el mundo aparentemente 

externo a la institución educativa” (Vega et al., 2018, p.102). Hence, homework cannot be 

understood as an unconnected task, but instead as a practice that acquires meaning when it is 

connected to students’ realities, interrelating school learning with their cultural, social and 

family contexts. 

 Additionally, it is necessary to understand that the meaning of culture has changed 
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since the process of globalization leads to a change of values, beliefs, customs and dynamics 

of the society, leaving behind the notion of teaching culture in school as a mere process of 

transmission.  

Instead, now it is the preparation of students to adapt their values and beliefs 

according to the social change, dynamics, customs and the community norms. as it is 

mentioned by Kelly (2004): 

culture must be seen as the total environment within which the child develops and 

learns to operate effectively and to gain some control over it. Children learn by 

making sense and constructing meaning through interaction with their environment, 

their culture. (p. 51) 

Building on this idea, the external world mentioned before includes the influence of a 

specific culture as it is affirmed by Wigfield et al., 2004 cited by Xu (2011), that “it would be 

important to better understand homework environment management in cross-cultural settings, 

as student attitudes toward homework (e.g., task value and task interest) may be influenced by 

cultural differences relating to perceived values of doing homework” (p. 196). 

Thus, student’s attitudes about homework depend greatly on the culture of a country, 

its society, hence students’ parents. So, “studies indicate that mediators, such as parental 

engagement, parenting styles, family educational expectations, and family cultures, are key 

factors that influence students’ attitudes and achievement outcomes” (Rivera et al., 2024, p. 

1). Consequently, parents and educators must cooperate to connect the learning that takes 

place in home and school advocating for the best possible development of children (Lehrl, 

2020).  
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Therefore, regarding student and parent participation, we can state that parents' 

involvement in homework is a key point. Madjar et al. (2016) express that “parents should 

emphasize the importance of self-improvement rather than performance, discuss the relevance 

of homework and show that it can be an enjoyable task, emphasize mistakes as learning 

opportunity” (p. 174).  

Summarizing, there’s a triad relationship between scholar, social and family contexts, 

they are interrelated so any change implemented with the intention of improving one of them 

will affect the others (Rodriguez, 2019, p. 120). This means that educational institutions and 

families share the responsibility of integrating the social and educational range.   

Despite the relevance of this topic and its cultural implications, homework is mostly 

perceived in a similar way by authors from different Latin American countries. In the same 

path, they do not go further in its implication with their respective cultures. For instance, there 

is just one document, issued by Ecuador’s Ministry of Education, that addresses this topic 

from an official standpoint; at the same time, no information about the homework system in 

Colombia from the Ministry of Education was found and the studies related to homework in 

Colombia were very scarce. Unfortunately, no study was found related to Bogota’s families’ 

dynamics and compositions outside of school as well as their members. 

Consequently, in a narrower context as Bogota’s, the need for an exhaustive 

investigation becomes evident since homework practices seem to be determined by social 

status, acquisitive power, accessibility to school. Hence, Bogota’s context and culture is a 

fundamental pillar of homework worth investigating.  

Discussion: A Reflection and a Proposal on Bogota’s Homework 

Based on all the previous arguments, it is plausible to propose a reflection starting 
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from the necessity to investigate homework's negative perceptions since its misconceptions 

can be found in its alleged “disadvantages”, however, as it was explained before, those 

“problems” are the result of an incorrect implementation of homework. Therefore, it is 

necessary to investigate Bogota’s students, teachers and parents' negative perceptions of 

homework to be able to implement and establish guidelines according to the necessities, 

limitations and characteristics of public schools of Bogota. 

However, such investigation does not stop there because homework’s context also 

includes the environment in which it is carried out, but as cultures differ from one another it is 

imperative to promote homework research considering the conditions and dynamics. This 

necessity is expressed by Lehrl (2020) as he emphasizes the need for improved measurements 

regarding the home learning environment bearing in mind the learning conditions at home so 

that all the agents involved in the educational system can provide effective support for their 

development. 

Consequently, this paper intends to propose the concept of a mixed-methodology-

homework that combines several elements to develop a new approach to homework. A mixed 

methodology is the combination of different strategies to help students to enhance their 

learning process as Meng et al. (2024) highlight “the importance of tailoring mixed teaching 

strategies to individual characteristics for optimal learning outcomes and fostering students’ 

innovative potential” (p. 1). Thus, I have the intention of doing a conceptual contribution by 

proposing the creation of a mixed-methodology-homework, understanding it as an 

educational tool capable of contemplating and nourishing from Bogota’s diverse context, 

dynamics, culture, perceptions, motivation and environment 



25 

 

First element, homework anywhere 

The benefits of homework are not limited to academic purposes and homework could 

be applied in other spaces not only at home. So, contrary to what its name seems to imply, 

homework can take place anywhere but one of its most important considerations is that 

purposes must be set when designing it. To illustrate, according to Songsirisak & Jitpranee 

(2019), there are not only academic purposes at the moment of doing homework (such as, the 

acquisition of knowledge, improvement of skills and positive perception of homework), it 

also enlightens students to realize that the acquisition of knowledge through homework can 

be anywhere. Then, this reconceptualization of homework from a mixed-methodology would 

go beyond an academic and evaluative purpose, and consider its application can vary in 

location, intention and design. 

In this sense, public schools have different dynamics than private ones and even 

among them their approaches tend to vary. For that reason, the implementation of a 

homework intended for students, teachers and parents could be a plausible solution, as it 

would consider their needs, resources, dynamics and context and from that propose possible 

homework contemplating the skills and knowledge that need to be practiced, developed or 

experienced. For example, in the early years they could go to a park to count how many dogs 

are there and how many leave, in the case of a child who is learning to count. This considers 

the fact that in Bogota’s context and culture families usually spend weekends outdoors, trying 

to set aside work and daily routines. 

Second element, active students 

Students should be perceived as active participants of the investigation since they 

students also have a valuable opinion about their learning process which includes homework 

and homework environment, since they are the ones that will experience and develop certain 
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skills, knowledge, learnings, attitudes among other components that will last and be part of 

their future activities, given that the “The early home learning environment shows lasting 

effects up to secondary school” (Lehrl, 2020, p. 4). Therefore, it is necessary to recognize not 

only the importance of the students, but the whole triad (family-school-students) in 

homework, followed by interviews with the members of this system to gather insights of their 

dynamics, home environment and perspectives of homework, including expectations and 

challenges. 

Third element, building a new perspective 

Homework must be conceptualized from another perspective, one that incorporates 

and mixes different methods that can nourish it, such as constructivism, flipped-classroom, 

among others. The members of the triad, all with active roles, would have a shared 

responsibility in the learning process of education.  

A first suggestion for building this element is to consider that, as active learners inside 

and outside of school, children’s knowledge should not be undervalued, thus homework could 

be approached from another perspective. For instance, it is possible to suggest a flipped-

homework proposal, where parents learn from their children as they can also be a source of 

knowledge from which parents can learn, so children reinforce their knowledge while 

developing and enhancing their skills while sharing what they know with their parents. 

A second suggestion is that, as students’ progress, there could be a shift toward tasks 

based on interests and projects as I believe the current education system tends to undervalue 

students’ abilities and get them used to following the capitalist social model, where they are 

told what to do and are unable to develop critical thinking, curiosity, creativity, and 

ownership of their own lives. As, Oskay & Ballard (2024) analyze that in a society under 
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capitalism, students become one-dimensional as school shapes student’s way of thinking, 

limiting the development of critical, creative and independent thought (p. 21). 

Based on the above, this mixed-methodology is an alternative that adapts to students' 

growing processes and allows to take advantage of students’ current conditions. For instance, 

adolescence is a conflicted stage as UNICEF (2021) notes by saying that it is “una etapa en la 

que comienzan a despertar y mostrar su curiosidad, lo que se suma a una marcada actitud 

crítica. Del ¿por qué? al ¿por qué así y no de esta otra forma?” (p. 7). This suggests that 

adolescents show interest and curiosity about social issues that directly involve them, such as 

the difference between gender and sexuality, the use of pronouns, and the use of gender in 

languages, as well as topics like social media consumption, and expectations for future jobs 

such as becoming influencers or pursuing modern careers. So, these topics can open the door 

to motivation, interest, critical thinking and the reinforcement of knowledge. For example, 

they could test how useful and necessary grammatical genders are by proposing the creation 

of a neutral suffix and putting it into practice in their daily lives. 

Finally, as a third suggestion, the current education system can benefit from other 

education approaches, for instance, from constructivism. According to Ertmer & Newby 

(2013) the acquisition of knowledge is not a process of mere transmission from the outside to 

the inside world of learners, instead they interpret and build meaning based on their personal 

experiences and interactions. Consequently, constructivism used in homework could boost 

student’s development as they would have to experience and discover the world that surround 

them outside school to create their own meaning.  

Fourth element, carers 

In a lot of cases children’s helpers are not always their parents, they are also helped by 

their grandparents, uncles, aunts, or any other member of their family that they live with, so 
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the term “parents” should be reconsidered to “carers” as well as their role and responsibilities 

according to the conditions. Lehrl et al. (2020) say:  

we need more research and development studies and intervention designs adopting an 

educational effectiveness perspective that follow up children across different phases of 

education to establish what models of intervention may be more effective and 

appropriate to assist different groups of parents/carers to better support their children’s 

learning across different ages and in different country contexts. (p. 5). 

For example, in Bogota’s context we can find all kind of family’s compositions, it 

goes from families where one parent work and the other one stays at home or one where both 

parents work and a family member (aunt, uncle, grandparents and so on) spends the day with 

the children or even cases where students stay home alone. In consequence, homework could 

be considered from a wider and more fluent point of view where families are provided with 

different alternatives of homework following a mixed-methodology. That means that 

depending on the conditions and needs of the family and children they can implement 

different approaches to homework, that way the benefits from this methodology can expand 

and be taken home, benefits like the ones found by Gonzáles et al. (2021) who says a mixed-

methodology improves students’ satisfaction, academic performance and deeper processing. 

Likewise, from my experience Bogota’s context and culture is characterized by family 

and friendship values which makes that children seek validation from the closer people 

around them. During that process, students develop other aspects, as in the case of teens who 

tend to get apart from their parents but closer to their friends to build up their own vision of 

the world, their critical thinking, personality, social connections and their future; this does not 

mean that parents must wash their hands of it, on the contrary they must help their children to 

achieve all these goals as it is mentioned by UNICEF (2021) that states adolescence is a phase 
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of marked curiosity resulting in the development of a critical attitude that takes them into 

creating social connections as their autonomy, independency, personality and idealism, thus 

parents have a fundamental role to help them to make reality their visions.  

Consequently, carers should get involved in the education of their children by setting 

an example educating themselves with the collaboration of the school system and the 

Ministry of Education who could provide guidelines, so parents understand better the 

processes of development of their children, how to accompany and guide them depending on 

the necessities of their children.  

Fifth element, feedback 

Lastly, homework lost its purpose when it started being used as a tool to grade and 

score students' performance which at the end contributed to its negative perception. Thus, 

homework should be considered as a way for students to get meaningful feedback and as an 

opportunity to practice and enhance their learning in the process, skills and knowledge. To 

illustrate, Xu (2011) states that feedback helps students to learn and boost their positive 

attitude towards homework because they get to know what they have to improve along with 

their strengths. As well, it was found that students who got feedback on their homework 

outperformed students who only got scores (Songsirisak et al., 2019). Hence, schools must 

consider homework with wider eyes and do not forget that it is also part of the process of 

education, it is the connection between school and the outside world and therefore homework 

should be used as a supportive tool rather than to measure students based on a score presented 

as feedback. 
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Conclusions 

Through this theoretical reflective study is possible to give answer to the research 

question and objectives as it shows how homework can be transformed by adapting it to the 

social and cultural context of Bogota. Also, it was made clear that it is necessary to 

reconceptualize homework so that it is used as a tool that provides opportunities and 

continuity to the learning process by linking school, family and students in a closer 

relationship. 

Likewise, it was possible to identify the three main factors of homework: perception, 

environment and context and how they should be approached to answer to Bogota’s realities. 

In addition, the proposal of implementing a mixed-methodology-homework that considers 

contextual, academic and reflective elements determined how students learn from their 

environment and interaction, and create a meaningful and collaborative learning.  

Therefore, considering the different perceptions of homework, we can determine that 

homework must be perceived as a multifunctional educational tool that depending on its 

purpose helps students to reinforce the topic presented in class, to practice, to experience, to 

discover and to equip them with other skills that are going to be useful for any activity that 

they may do during their lives. So, as Rahmani et al. (2024) mention, “homework should 

motivate students to actively engage in learning, utilize their leisure time for meaningful 

activities, and cultivate a disciplined approach to their work” (p. 276). Consequently, 

homework extends its utility to other activities that students may do outside school, and for 

that reason its reconceptualization must go beyond the capitalist point of view where students 

are seen as workforce that do their job for an ephemeral incentive like a score or money, so 

homework needs to be redesigned to get back its place in education and actually work in 

favor of individuals’ development and growth. 
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Homework should not be seen as a rigid activity carried out only at home, nor with the 

same environment for all children without carers' involvement disconnected from their 

context and culture.  

Thus, we conclude that  

la familia posee un rol protagónico en la formación integral del estudiante, al 

establecer algunos aspectos de estas dinámicas familiares y relacionarlos con los 

procesos académicos se obtendrá un panorama más claro de la realidad contextual y la 

importancia del entorno familiar como agente protector del desarrollo humano. (Pérez, 

2022, p. 123)  

Hence, multiple possibilities must certainly be contemplated at the moment of 

designing homework, moving beyond the traditional models of homework to foster instead 

lifelong skills, autonomy and meaningful engagement. This is particularly relevant given that 

Bogota’s society has its own conditions, necessities and realities, which should be considered 

and investigated by the Ministry of Education of Colombia to ensure homework becomes a 

supportive and meaningful component of the educational system. 

Consequently, by doing so, it would be achievable to reconceptualize homework from 

another perspective such as the one proposed in this investigation given that a mixed-

methodology-homework would consider multiple factors or elements of Bogota’s society and 

culture since it is contextualized, family involved and reinforces significant learning.    

In this sense, the scope of this reflective study can be found in its proposal of 

analyzing homework through three main pillars so that the policies that guide public schools 

start considering homework as a collaborative process among students, schools and families 

located in Bogota. Also, it could help enhance students’ learning processes all around the 
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country as it could improve the educational system by considering the context and culture of 

the communities. 

To illustrate, at a higher level, the program of Spanish and Foreign Languages of La 

Salle university could benefit from this proposal as it encourages teachers to understand 

homework as a meaningful pedagogical tool that connects language learning with students’ 

sociocultural contexts while strengthening the relationship between school, family and the 

community. 

However, as it has been mentioned before this is a theoretical reflection, therefore it 

has some limitations that must be mention but that can be later overcome through deeper 

investigation. For example, there is a lack of empirical data, as it has not been tested yet. 

Also, there could be some resistance from the people involved as it would be needed for 

members to change their passive roles to active ones. Another limit is that it is context 

specific so it cannot be generalized. 

Finally, homework must be recognized as a future topic of investigation considering 

the context of Bogota where families have their own social and cultural dynamics which are 

highly important in the development and growth of children during their learning process, so 

due to the fact that there are not enough investigations in Latin America specially in 

Colombia this reflective research could be seen as the first approximation and starting point 

for future theoretical studies.  
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