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Abstract 

  

This research delves into the educational landscape of Luis Vargas Tejada School 

(LVT) during and after the COVID-19 pandemic, marked by a swift transition to distance 

learning. Throughout this period of adaptation, foreign language teachers faced the challenge 

of implementing a variety of pedagogical strategies to ensure the continuity of foreign 

language learning, specifically English, for 9th-grade students.   

  

This study will be address on a quantitative approach and answer analysis methods, to 

comprehensively explore the Luis Vargas Tejada School (LVT) experience in this 

educational transformation. The quantitative analysis focuses on identifying the most 

prevalent pedagogical strategies during the pandemic and assessing how these strategies were 

perceived by teachers in terms of their effectiveness.   

  

The quantitative analysis delves into the process of adaptation and evolution of these 

strategies in the post-pandemic context. Its objective is to understand the reasons behind the 

continuity or abandonment of these strategies and how they have influenced the teaching and 

learning process. 

 

Key Concepts: Pedagogical Strategies, Distance Education, Educational Technology, 

Teacher Professional Development, Learning Strategies. 
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Resumen 

  

Esta investigación profundiza en el panorama educativo del Colegio LVT durante y 

después de la pandemia de COVID-19, marcado por una rápida transición hacia la educación 

a distancia. A lo largo de este período de adaptación, los profesores de lenguas extranjeras 

enfrentaron el desafío de implementar una variedad de estrategias pedagógicas para asegurar 

la continuidad del aprendizaje de lenguas extranjeras, específicamente inglés, para los 

estudiantes de noveno grado.   

  

Este estudio adoptará un enfoque cuantitativo y métodos de análisis de respuestas, 

para explorar de manera integral la experiencia del Colegio LVT en esta transformación 

educativa. El análisis cuantitativo se centra en identificar las estrategias pedagógicas más 

prevalentes durante la pandemia y evaluar cómo fueron percibidas por los profesores en 

términos de su efectividad.   

  

El análisis cuantitativo se sumerge en este texto en el proceso de adaptación y 

evolución de estas estrategias en el contexto post-pandémico. Su objetivo es comprender las 

razones detrás de la continuidad o abandono de estas estrategias y cómo han influido en el 

proceso de enseñanza y aprendizaje. 

 

Conceptos clave: Estrategias pedagógicas, Educación a Distancia, Tecnología Educativa, 

Desarrollo Profesional Docente, Estrategias de Aprendizaje. 
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Introduction 

COVID-19 pandemic has had a profound impact on all aspects of everyday life, and 

education has not been an exception. Educational institutions worldwide were forced to 

rapidly adapt to a new environment of remote learning, challenging teachers, students, and 

educational systems as a whole. In this context of change and pedagogical adaptation in 

schools, it can be found Luis Vargas Tejada School (LVT), for the matter of this paper. 

This research focuses on Luis Vargas Tejada School (LVT) and the English teaching-

learning experience during and after COVID-19 pandemic. During this public health 

emergency, all teachers around the world, and of course, foreign language teachers were 

compelled to reconsider their methods and strategies to maintain the educational process. The 

implementation of innovative pedagogical strategies became imperative to ensure that 9th-

grade students continued their English learning effectively. 

However, as the world moves into the post-pandemic phase, a crucial question arises: 

Which of the pedagogical strategies implemented during the pandemic are being retained for 

the benefit of English language teaching for 9th-grade students at Luis Vargas Tejada School 

(LVT)? This question is at the core of our research as it seeks to identify the strategies that 

endure, evaluate their adaptation to the context of in-person teaching, and understand the 

reasons behind their persistence. 

Through this research, we explore the perspectives of teachers, being the protagonists 

of the crucial change, to shed light on how pedagogical strategies have evolved in response to 

the pandemic and how they continue to influence the educational experience in the post-

pandemic era. Furthermore, we aim to provide evidence-based recommendations that 

contribute to enhancing the processes of teaching and learning foreign languages at Luis 

Vargas Tejada school and potentially, in other educational settings. Ultimately, this research 

aims to contribute to an understanding of how foreign language teaching has evolved in times 

of crisis and how we can leverage these experiences to improve the quality of education in 

the future. 
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Problem 

During the COVID-19 pandemic, foreign language teachers at Colegio LVT were 

forced to quickly adapt to a remote teaching environment, leading to the adaptation and 

implementation of various pedagogical strategies to ensure the continuity of language 

learning. The problem consists in determining whether these pedagogical strategies that were 

implemented during the health emergency are still being used in the post-pandemic period, 

understanding whether these strategies are suitably adjusted to the new context of in-person 

teaching, and discovering the reasons for their persistence. 

Research Question  

Which of the pedagogical strategies implemented by foreign language teachers at 

Colegio LVT during the COVID-19 pandemic continue to be implemented for the benefit of 

9th-grade students' English language learning in the post-pandemic period?  

Justification  

Teaching practice always requires adjustments and adaptations to respond to the needs 

of changing educational contexts in order to ensure its quality. This ability was particularly 

noticeable during the COVID-19 pandemic, which forced the education sector to implement 

immediate changes to continue providing remote education through new communication 

means, technological tools, online teaching and learning strategies, among other forms of 

distance education. Transitioning from in-person teaching to remote teaching in contexts of 

poverty, limited technology access, and in many cases, demotivation, was a challenge 

undertaken by teachers around the world and of course, in educational institutions in 

Colombia, such as the case of Colegio LVT in which was also involved a rapid professional 

development update.  

Now that the health emergency has been overcome, with the return to in-person 

education, it is valuable to investigate what has happened to the strategies that teachers 

learned and developed in their work, filter out the ones that yielded better results, and 

determine if they are current and effective for in-person learning. This will allow us to 

identify successful approaches in disruptive contexts that can be shared and used by other 

teachers, thereby making a contribution to the improvement of English language teaching.  
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The findings of this research will be provided as an input for decision-making in the 

educational policies of Colegio LVT when implementing changes and improvements in 

English language teaching, not only in crisis situations but in the day-to-day classroom 

activities.  

Objectives  

General objective  

To evaluate the permanence and effectiveness in the post-pandemic period of the 

pedagogical strategies used by English teachers during the pandemic with current 9th-grade 

students at Colegio LVT, in order to enhance educational practices that promote English 

language learning.  

  

Specific objectives  

1. To identify the most commonly used pedagogical strategies in the educational 

context during the pandemic by English Foreign Language teachers.  

2. To analyze the perception of teachers and 9th-grade students at Luis Vargas Tejada 

school (LVT) regarding the effectiveness of the pedagogical strategies used in English classes 

during the pandemic.  

3. To analyze how these strategies have evolved and adapted in the post-pandemic 

context for 9th-grade students at Luis Vargas Tejada school (LVT).  

4. To determine the factors influencing the retention in the post-pandemic period of 

the pedagogical strategies used during the pandemic in 9th grade at Colegio LVT.  

Conceptual framework 

It is extremely relevant to probe deeper into a revision of various interconnected 

elements that have played a fundamental role in the transformation of foreign language 

teaching at the Luis Vargas Tejada College (CLVT) during and after the COVID-19 

pandemic. Pedagogical strategies, crucial approaches, and techniques employed by 

teachers to guide the learning process (Ormrod, 2005) are central to foreign language 

instruction, as they significantly influence language acquisition and the achievement of 

educational objectives. Distance education, an educational modality that has undergone 

continuous evolution and gained new meaning in the digital age (Simonson & Seepersaud, 

2019), was essential in maintaining the continuity of learning during the pandemic and has 
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directly impacted how foreign languages are taught. Likewise, Educational Technology, 

which has played a crucial role in enabling rapid adaptation to virtual environments and 

enriching learning experiences through digital tools (Fullan, 2020), has become an 

essential component in foreign language instruction. Finally, Teacher Professional 

Development, a fundamental component for improving the quality of education and 

adapting to the changing demands of online teaching (Darling-Hammond, 2017), has 

directly influenced how teachers designed and delivered distance learning experiences. 

These elements are intrinsically connected and have influenced the evolution of 

pedagogical strategies, including teaching strategies, at CLVT, both during and after the 

pandemic, shaping the current educational landscape and foreign language instruction in 

particular. Their critical analysis will allow us to understand how they have impacted 

foreign language instruction and adaptation to the new educational realities. 

Pedagogical Strategies 

Pedagogical strategies refer to the approaches and techniques used by teachers to 

facilitate students' learning. According to Ormrod, J.E., these strategies are "deliberate 

actions that educators take to help students learn and typically include specific activities, 

teaching methods, and strategies for organizing the learning environment" (Ormrod, 2005). In 

essence, they are carefully planned tools and methods that educators use to guide and 

optimize the educational process. 

Pedagogical strategies play a fundamental role in foreign language teaching as they 

significantly impact the learning process and the achievement of educational objectives. John 

Dewey, a prominent educator, emphasized the importance of practical experience and 

problem-solving as means of teaching (Dewey, 1916). In the context of teaching foreign 

languages, this means that pedagogical strategies should enable students to actively engage 

with the language, using it in real situations and challenging them to solve communication 

problems.  

On the other hand, Paulo Freire, known for his critical pedagogy approach, 

emphasized dialogue and active student participation in constructing their own knowledge 

(Freire, 1987). In foreign language teaching, this implies that pedagogical strategies should 

involve students in meaningful conversations and reflections about the language, allowing 

them to understand its utility in a broader context. 
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Over time, pedagogical strategies have undergone significant evolution, shaped by 

key factors such as technology, pedagogy, and changing student needs. As George Siemens 

notes with his theory of "connectivism," technology has transformed education by connecting 

students to vast online resources and facilitating global collaboration (Siemens, 2006). 

Similarly, Clayton Christensen, with his theory of "disruptive innovation," highlighted how 

technology has enabled the creation of new educational models, from online courses to 

personalized education (Christensen, Horn, & Johnson, 2008). Furthermore, pedagogical 

approaches have evolved towards more active and student-centered practices, reflecting a 

deeper understanding of how learning occurs. In response to changing student needs, 

pedagogical strategies have sought greater personalization, flexibility, and relevance, 

adapting to a world where access to information is abundant, and learning expectations are 

increasingly diverse. 

George Siemens emphasizes the importance of connections and networked learning, 

highlighting how technology and online collaboration can transform education (Siemens, 

2006). On the other hand, Clayton Christensen focuses on the idea that technological 

innovation can lead to new educational models that challenge and enrich traditional teaching 

strategies (Christensen, Horn, & Johnson, 2008). In summary, these perspectives highlight 

how pedagogical strategies must evolve to embrace technology and adapt to changing student 

needs. 

During the pandemic, pedagogical strategies underwent a remarkable transformation 

in foreign language teaching, reflecting the rapid and unexpected adaptation that educational 

institutions had to undertake. Consistent with the theories of George Siemens and Clayton 

Christensen, technology emerged as a crucial ally. Virtual classrooms and online 

collaboration tools allowed for the continuity of learning. Additionally, teachers were driven 

to design more flexible and self-directed strategies, addressing the changing needs of students 

in a digital environment (FECODE, 2020). (Federación Colombiana de Educadores, its name 

in Spanish). (Colombian Federation of Teachers, translated by us). While the pandemic 

brought significant challenges, it also catalyzed pedagogical innovation, leading to the 

creation of strategies that emphasize online interaction, digital content, and agile adaptation, 

reflecting the spirit of Siemens and Christensen's theories in an ever-changing educational 

context. 
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According to Ken Robinson, teachers faced several challenges when implementing 

pedagogical strategies during the pandemic, such as rapidly adapting to digital technologies, 

ensuring active student participation and motivation in a virtual environment, and 

overcoming technology access gaps (Ken Robinson, 2020). In the post-pandemic period, 

considerations influencing the retention or modification of these strategies include the need to 

balance online and in-person learning, evaluating the effectiveness of strategies implemented 

during the pandemic, and adapting to changing student preferences and demands. According 

to FECODE, the importance of maintaining a focus on inclusion and equity is also 

emphasized, ensuring that strategies are accessible to all students, regardless of their 

technological resources and prior skills (FECODE, 2020). Together, these challenges and 

considerations have shaped how pedagogical strategies have been maintained or modified in 

the post-pandemic context with a focus on continuous improvement. 

Distance Education 

In a general and straightforward manner, distance education is defined as a form of 

education in which students are not physically present in a traditional classroom but receive 

instruction and engage in learning activities through electronic means, such as the internet, 

videoconferencing, online materials, among others" (Simonson & Seepersaud, 2019, Distance 

Education: Definition and Glossary of Terms). In other words, distance education provides 

learning opportunities for individuals who cannot attend conventional educational 

institutions. In this form of education, the stakeholders in the educational process use 

technological, pedagogical, and communication tools that allow them to overcome limitations 

of time and space to achieve teaching and learning goals. 

Distance education has undergone significant evolution throughout its history, with 

important milestones and technological advances that have revolutionized this mode of 

instruction. According to Simonson, Smaldino, Albright, and Zvacek (2019, Distance 

Education: Definition and Glossary of Terms), the evolution of distance education dates back 

to the early correspondence courses in the 19th century, where study materials were 

physically mailed to students. However, it was in the 20th century that crucial advancements 

occurred. Authors like Garrison and Shale (1990, Educational Technology: A Definition with 

Commentary) emphasize the importance of educational radio and television in the 1950s, 

which allowed the broadcast of educational content to a wider audience. 



13 
 

The 1980s brought the popularization of personal computers, leading to the 

development of educational software and the initiation of email communication, as 

mentioned by Bates and Bates (2005, Technology and Education: Issues in Administration, 

Policy, and Applications). Nevertheless, the real shift occurred with the arrival of the internet 

in the 1990s, which enabled the distribution of online content and the creation of virtual 

learning platforms. Contemporary authors like Moore and Kearsley (2012, Distance 

Education: A Systems View of Online Learning) highlight the significance of this change in 

distance education. 

In the 21st century, the proliferation of mobile devices and high-speed internet access 

has continued to drive the evolution of distance education. Contemporary authors like 

Anderson and Dron (2011, Online Education and Learning Management Systems) have 

explored how mobile technology and social networks have further transformed distance 

teaching, providing opportunities for online collaboration and interactive learning. 

Distance education modality encompasses a wide range of methods and resources, 

from online courses and synchronous virtual classes to autonomous learning programs and 

other personalized methods. According to Michael Moore, a pioneer in the field of distance 

education, online courses offer the advantage of temporal flexibility and geographical 

accessibility, allowing students to engage in learning from anywhere with internet access. On 

the other hand, synchronous virtual classes, as emphasized by Simonson and Schlosser (2019, 

Distance Education: Definition and Glossary of Terms), provide real-time interaction 

between teachers and students, closely emulating the dynamics of traditional classrooms, 

which can foster collaboration and live discussions. In contrast, self-directed learning 

programs, such as Massive Open Online Courses (MOOCs), offer a highly personalized 

experience where students can progress at their own pace. However, each modality presents 

its challenges. Online courses require discipline and self-regulation from students, 

synchronous classes may have time limitations, and self-directed modalities demand a high 

degree of autonomy and self-determination. Ultimately, the choice of modality depends on 

individual preferences, learning objectives, and readiness to address the inherent challenges 

of each approach. 

In the context of distance education, particularly in the teaching of foreign languages, 

educational technologies and platforms have played a fundamental role in transforming 



14 
 

content delivery and interaction between teachers and students. As George Siemens points 

out (2004, Connectivism: A Learning Theory for the Digital Age), the emergence of digital 

technologies and online platforms has given rise to what he calls "connectivism," a theory 

that highlights the importance of networked connections for learning. In this sense, digital 

tools have enabled the creation of global learning communities where students can access a 

wide variety of resources, interact with native speakers, and practice their language skills in 

authentic contexts. 

In terms of content delivery, technology has enabled the creation of interactive 

multimedia content, such as videos, podcasts, and language learning apps that can be tailored 

to individual student preferences and needs. These digital resources, as noted by Sugata Mitra 

(2005, Self-Organized Learning Environments: Where Learners Meet to Teach), have proven 

to be especially effective for self-directed learning and active language exploration. 

Furthermore, learning management platforms, citing Anderson and Dron (2011, Online 

Education and Learning Management Systems), have simplified the organization and 

distribution of materials, facilitating continuous access to online resources and assessments. 

Regarding the interaction between teachers and students, synchronous virtual classes, 

supported by tools like Zoom or Microsoft Teams, have allowed for direct and real-time 

contact. According to Garrison and Vaughan (2017, Blended Learning in Higher Education: 

Framework, Principles, and Guidelines), these online interactions can be just as effective as 

face-to-face ones, provided active participation and reflective dialogue are encouraged. 

Additionally, social networks and discussion forums, as noted by Siemens (2008, Learning 

and Knowing in Networks: Changing Roles for Educators and Designers), promote 

collaboration and the exchange of ideas among students and teachers, creating an enriched 

learning environment. 

The relationship between distance education and the teaching of foreign languages 

has undergone significant transformation in the digital age. The implementation of specific 

approaches has been key to harnessing the advantages of distance education in this context. 

Influential authors like Michael Levy and Michael Thomas have advocated for technology-

based pedagogical strategies that promote active student interaction with the language, 

including the use of online platforms, mobile applications, and videoconferencing to facilitate 

communication in the target language. Furthermore, instructional materials and didactic 
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resources have been adapted to the digital environment, offering a variety of multimedia 

resources such as video content, podcasts, and simulations to enrich online language learning. 

This approach reflects the shift toward a more student-centered pedagogy and personalized 

learning in distance education, which has proven crucial in the effective teaching of foreign 

languages. 

Distance education, driven by the COVID-19 pandemic and persisting in the post-

pandemic context, presents significant challenges but also transformative opportunities. As 

Ken Robinson points out (2015, Creative Schools: The Grassroots Revolution That's 

Transforming Education), student engagement and motivation in virtual environments can be 

challenging, requiring rapid adaptation by teachers and students to digital technologies and 

new pedagogical models. However, these modalities offer the opportunity to personalize 

learning, adapt it to individual needs, and promote student autonomy, as proposed by Michael 

Fullan (2020, The New Pedagogies for Deep Learning Toolkit). Additionally, technology, 

according to George Siemens (2005, Connectivism: A Learning Theory for the Digital Age), 

can connect students to vast online resources and facilitate global collaboration, allowing 

more equitable access to education. Nevertheless, it is crucial to address digital divides and 

ensure inclusivity, as emphasized by Ana Maria Raad (2020, Equity in Digital Learning: 

Leveraging Digital Learning for All) in her research on equity in distance education. In this 

scenario, distance education stands as both a challenge and an opportunity to rethink 

teaching, improve educational quality, and promote equity in access to knowledge. 

The COVID-19 pandemic has driven a rapid adoption of distance education 

worldwide, and this shift has had a significant impact on the teaching of foreign languages. 

Notable authors such as Bates (2020, Teaching in a Digital Age) and Hodges et al. (2020, 

The Difference Between Emergency Remote Teaching and Online Learning) have observed 

that the need for social distancing and the suspension of in-person classes led to a swift 

transition to online teaching and increased reliance on technological tools. This 

transformation has posed challenges, such as the adaptation of teachers to new platforms and 

the need to maintain student engagement in a virtual environment. However, it has also 

opened opportunities for greater flexibility in foreign language teaching, allowing students to 

access online resources and practice digital communication skills. 
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Distance education has proven to be a relevant modality in the post-pandemic context, 

with marked evolution in terms of pedagogical strategies and technology use. Notable authors 

like Anderson (2020, Teaching in Online Learning Environments) have noted that while the 

urgency of the pandemic drove a rapid adoption of online teaching, the lessons learned have 

led to greater sophistication in the planning of virtual classes. Teachers have integrated more 

effective pedagogical strategies, such as asynchronous teaching, personalized online 

interaction, and the design of more engaging digital content. Additionally, there has been 

increased diversification in the technological tools used, from video conferencing platforms 

to adaptive learning software. This evolution reflects a deeper understanding of how to 

harness the potential of distance education as a valuable and complementary component in 

the current educational landscape. 

Educational Technology 

Julio Camero emphasizes the importance of educational technology as a discipline that 

focuses on the planned and strategic use of technology to enhance education. "Its 

conceptualization is increasingly gaining strength as the design, analysis, application, and 

evaluation of mediated learning situations, while assuming that such design is not only about 

the products achieved but fundamentally about the process followed for it. From this point of 

view, the foundations of educational technology come from different fields and disciplines, 

ranging from didactics and school organization to communication theory, systems theory, 

systemic approach, and psychology" (Camero, 2005). 

  

Educational technology, from this perspective, encompasses everything from the design 

and development of digital educational resources, information and communication 

technologies (ICTs), to the implementation of technological tools in the classroom with the 

purpose of facilitating learning, improving teaching, and optimizing educational 

management. In summary, discussing educational technology leads us to examine the 

incorporation of various audiovisual, computer, and telematics technology into the 

educational field. 

During the COVID-19 pandemic, educational technology emerged as a critical factor in 

the transformation of education. As Michael Fullan states in his work "The New Pedagogy: 
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Students and Technology" (2008), schools were forced to adapt to a reality where online 

learning became the norm and although it is a text prior to the pandemic, its postulations align with 

the proposal of technological education as a factor influencing its transformation.  In this context, 

authors like Tony Bates in "Teaching in a Digital Age" (2016) emphasized the importance of 

teachers quickly familiarizing themselves with technological tools to ensure the continuity of 

education. The convergence of these circumstances demonstrated that educational technology 

had not only become a valuable tool but an essential component for the resilience of the 

education system in times of crisis like the COVID-19 pandemic.. 

According to surveys conducted with foreign language teachers at CLVT during the 

pandemic, educational technology was used in various ways to adapt their pedagogical 

strategies. Some, following the recommendations of experts like Diane Larsen-Freeman in 

her work "Techniques and Principles in Language Teaching," used online platforms and 

video conferencing tools to maintain interaction and collaborative learning in virtual 

environments, thus promoting the development of communicative skills in the target 

language. Others turned to customized digital applications and resources to provide 

individualized practice and progress tracking for their students, following Stephen Krashen's 

ideas on language acquisition. These strategies demonstrated how educational technology 

became an essential resource for continuing providing effective foreign language education 

despite the limitations imposed by the pandemic. 

  

In the post-pandemic period, pedagogical strategies based on educational technology 

have persisted and evolved in response to the pandemic experience. As discussed in Susan 

Ko and Steve Rossen's book "Teaching Online: A Practical Guide," many teachers have 

continued to use technological tools to enrich their educational practices even as health 

restrictions have eased. The flexibility and accessibility offered by educational technology 

have proven beneficial in post-pandemic education, allowing for personalized learning and 

the integration of hybrid approaches. However, challenges have been identified, such as the 

need to address the digital divide and ensure proper teacher training, as highlighted in the 

OECD report "Digital Education: Opportunities for Social Mobility" (2012); In this quote, the 

importance of addressing the digital divide and providing adequate training for teachers to 

achieve equitable integration of technology in education is highlighted. This quote remains 
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relevant even when considered before the pandemic, as it emphasizes the need for proactive 

measures to overcome disparities in technology access and ensure that digital education 

contributes to social mobility. These considerations are even more vital in the post-pandemic 

context, where reliance on educational technology has increased, underscoring the ongoing 

importance of addressing the challenges identified in the OECD report. 

Overall, the pandemic has driven greater integration of technology in education, and the 

ongoing adaptation of these pedagogical strategies demonstrates their lasting importance in 

the current educational landscape.  

Teacher Professional Development 

Teacher professional development is a fundamental process that directly contributes to 

the quality of education in Colombia. It is a continuous path of growth and improvement that 

teachers embark on throughout their careers. To achieve this, they engage in various training, 

reflection, and collaboration activities. These initiatives not only strengthen their individual 

competencies but also promote high-quality teaching that positively impacts students' 

educational outcomes. 

To assess the impact of this professional development on the teaching of foreign 

languages and student learning, it is essential to employ a comprehensive approach. Darling-

Hammond (2017) suggests that this assessment can include classroom observations, analysis 

of teaching portfolios, standardized test results, student feedback, and self-evaluation by 

teachers. Furthermore, research such as that by Ingersoll and Strong (2011) underscores the 

importance of evaluating teachers' participation in long-term professional development 

programs and how this translates into improvements in their pedagogical practices and 

ultimately, student performance. 

In the specific case of teaching English as a foreign language, teacher professional 

development plays a crucial role in the 9th-grade students' learning experience. Well-trained 

and up-to-date teachers can implement more effective pedagogical strategies tailored to 

students' needs, fostering an enriched learning environment. Additionally, approaches 

centered on feedback, collaboration, and reflection, as suggested by Hattie (2017), lead to a 

significant increase in student performance. 
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In summary, teacher professional development is a cornerstone for elevating the quality 

of education in our country. It contributes to the continuous improvement of teachers and, 

consequently, to achieving better educational outcomes. Particularly in the teaching of 

foreign languages like English, this professional development has a positive impact on 9th-

grade students' language acquisition as it promotes effective and enriching pedagogical 

practices. 

To conclude, during the COVID-19 pandemic, distance education became a necessity, 

leading to a rapid implementation of pedagogical strategies adapted to virtual environments, 

supported by educational technology. In this context, teacher professional development 

played a critical role in training teachers in the effective use of these tools and strategies, 

which, in turn, influenced how teachers designed and delivered distance learning experiences. 

Understanding how these areas are interconnected and have intertwined in the context of 

LVT School during and after the pandemic, is essential to assess the continuity of 

pedagogical strategies and their impact on learning English as a foreign language in the post-

pandemic period.  

Teaching Strategies. 

Throughout the process as teachers, it is always sought to implement a teaching 

practice open to innovation inside classes, this implies a constant change in the way of 

teaching. In this way, teachers strive to include external avenues in the treatment of various 

class topics, in order to better capture the attention of students and at the same time, work to 

move that extra attention into meaningful learning. Thus, with the desire to better guide the 

new concepts to be taught to the learner, educators resort to various teaching strategies 

looking to energize this teaching process. Taking this into account, teaching strategies can be 

defined as a group of techniques and tools implemented by teachers to facilitate the learning 

process on students, these strategies are design to meet with the student´s needs taking into 

account their context. In this sense, according to Díaz Barriga, (Barriga, 2008) they are 

procedures (set of steps, operations or skills) that teachers use in a conscious, controlled and 

intentional manner as flexible instruments so that the student learns meaningfully and solves 

problems. 
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Using them as the basis of interactions teacher-student, teaching strategies are 

instruments considered vital to always perform in the best way when teaching. It should also 

be mentioned that teaching is defined as an organized and constantly changing process that is 

often required with the objective of achieving an adequate level of quality. Likewise, it does 

not only demand that the teacher masters his specialty, but also demands total knowledge of 

the strategies used by him, so that they promote significant learning in the students. (Bartha, 

1997) 

Therefore, during the pandemic, teachers had to adapt their teaching strategies by 

moving towards virtual learning. In this sense, some of the strategies used by teachers during 

confinement were the use of apps such as Duolingo or YouTube as a source for a kind of 

reverse classroom activities. Similarly, remote application guides and workshops were also 

designed. In addition to this, teachers also worked to foster teacher-student interaction in a 

synchronous manner, emphasizing student participation in each of the virtual interactions in 

which they were involved. Highlighting the above mentioned, and, according to Crespo 

Fajardo and Pillacela-Chin (2021), it has been established that: “Muchos docentes perciben 

las nuevas tecnologías como instrumentos de apoyo a la clase, útiles para abrir el aula hacia 

un espacio virtual, o eficaces a la hora de entretener y motivar, lo cual facilita la enseñanza” 

(p.340).   

Methodology 

For this study, a quantitative methodology has been selected, which is an approach to 

research that is based on the collection and analysis of numerical data to understand and 

explain social or natural phenomena. It uses statistical techniques and measurement 

instruments to obtain objective and generalizable results from a representative sample of the 

study population (Hernández Sampieri, 2014). The quantitative approach will allow as well to 

get details such as the frequency of usage of pedagogical strategies and the perception of their 

effectiveness by teachers. However, following Yin's suggestion in his work, the 

complementary qualitative approach, as described in Michael Quinn Patton's "Qualitative 

Research & Evaluation Methods" published in 2015, will enable a deeper exploration of 

teachers' experiences, motivations, and rationales for their decisions. 
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Therefore, we will work with a quantitative methodology to approach true and 

statistically verifiable results. In this way, we seek to answer and support our main objective, 

considering the target population and the selected location. 

In addition, surveys are to be used as data collection tools looking to gather the 

information from the principal characters. These resources are used to collect numerical and 

quantifiable data that directly reflect the study variables. 

Survey 

As we mentioned above, the survey will be the tool to gather the information; then we 

intend to present what a survey is and how it will be implemented on this research. The word 

“survey” is used most often to describe a method of gathering information from a sample of 

individuals. In this sense surveys provide an important amount of basic scientific knowledge 

relevant to the development of this investigation. In addition to this, the quality of a survey is 

largely determined by its purpose and the way it is conducted. Then, surveys should be 

carried out solely to develop statistical information about a specific subject. (Scheuren, 2004) 

Here is a view of the procedure in the implementation of surveys in this study. First of 

all, it starts with the identification of the Most Used Pedagogical Strategies During the 

Pandemic, thus, an exhaustive literature review was conducted to identify the pedagogical 

strategies that have prevailed out in the teaching of foreign languages during the pandemic at 

LVT School, secondly, surveys were conducted with English Foreign Language teachers at 

LVT to gather quantitative data on the strategies they used during the pandemic. 

Moving on, the content analysis of teaching materials and resources teachers used 

during the pandemic was performed to identify pedagogical strategies. In addition, there is an 

analysis of the Perception of Teachers at LVT Regarding the Effectiveness of Strategies Used 

during the Pandemic. 

Analysis of How These Strategies Have Evolved in the Post-Pandemic Context: 

- A series of questions were asked to teachers at LVT about how pedagogical 

strategies have evolved in the post-pandemic context, which ones are still being used, and 

why. 
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- A Survey was conducted with three ninth grade foreing language teachers to gather 

information on the changes they have made in their pedagogical approaches from the 

pandemic to in-person teaching. 

Determining Factors Influencing the Continuity of Strategies in the Post-Pandemic 

Period: 

- Quantitative data was analyzed to identify patterns and factors explaining why some 

strategies are retained while others are abandoned. 

- Statistical analyses were conducted to identify possible correlations between 

perceived effectiveness and factors such as teacher training, access to technology, student 

motivation, etc. 

Establishing Recommendations: 

- Based on the research results, specific recommendations were proposed to enhance 

the language learning of 9th-grade students at LVT in the post-pandemic context. 

Introducing now the gathering data tools, this study focuses on the survey developed 

by 3 foreign language teachers of 9th graders at LVT School (English language teachers) 

where it was decided to ask them for their general point of view on the experience and 

strategies, they used teaching in a remote environment and if they still use those resources in 

the present days. This number of teachers may go against us, but since the school has a 

limited number of language teachers, that is why we only surveyed three of them. This survey 

was conducted in English since it was addressed to English teachers, however; teachers 

decided to answer it in Spanish. Surveys will be available in the annex at the end of this 

paper. 
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Survey format and content. 

Challenges and Impact of Remote Teaching during the Pandemic. 

1. Please write your first and last name (optional). 

2. Gender: 

3. Age: 

 Under 30 years old 

 Between 31 and 40 years old 

 Between 41 and 55 years old 

 Over 55 years old 

4. Years of teaching experience in English to high school students: 

 Less than 10 years 

 Between 11 and 20 years 

 Between 21 and 30 years 

 Over 30 years 

 5. During the COVID-19 pandemic, how long did you work at Luis Vargas Tejada 

School teaching English? 

 Throughout the entire pandemic period 

 Part of the pandemic period 

 Did not work during this period 

 Observations: 

6. Which grade levels did you teach English to during the pandemic? 

7. What were the major challenges you faced while teaching remotely? 

8. What pedagogical strategies did you use most frequently to teach English during the 

pandemic? (You can select multiple options) 
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a. Live online classes (video conferences) 

b. Use of interactive digital platforms and tools for language learning 

c. Assigning online activities and tasks to practice language skills 

d. Recordings and audios to improve listening comprehension 

e. Use of online games and playful activities to practice vocabulary and grammar 

f. Encouraging participation and collaboration through discussion forums or virtual 

groups 

g. Providing individualized feedback through written comments or voice recordings 

h. Other(s). Please specify. 

9. What difficulties did you encounter when implementing these pedagogical strategies 

during the pandemic? 

10. Did you receive specific training or professional development to conduct educational 

processes remotely during the pandemic? 

11. What new educational technologies did you learn and use for English teaching during 

the pandemic? 

12. What changes or adjustments do you think could be made to pedagogical strategies to 

improve online language teaching in the future? 

13. Did your students have access to the necessary technology and internet connectivity 

for remote learning? If not, how did it affect their learning experience? 

14. Did you find it challenging to encourage collaboration and interaction among your 

students during remote learning? Please explain your answer. 

15. Could you provide timely and effective feedback on your students' tasks and 

assessments during remote learning? Please explain your answer. 
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16. Do you feel that you were able to meet your students' educational needs through 

remote learning? Why or why not? 

17. Have you received specific training or professional development to adapt or modify 

pedagogical strategies in the post-pandemic period? 
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Population context 

This research focuses on 9th grade teachers of Luis Vargas Tejada School, a District 

Educational Institution, based on information provided by institutional documents such as the 

Institutional Educational Project (PEI) and population characterization for the year 2023. This 

public school, with a men and women student population, is located in El Tejar neighborhood 

of the Puente Aranda locality in Bogotá, Colombia (Carrera 52 C # 19 A 76 sur). 

The institution divides its students into two campuses, one for early childhood and 

primary children with 340 students, according to institutional educational project (PEI) data, 

and the other for secondary learners with 350 students, also according to institutional 

educational project (PEI).  The total enrollment is 690 students, of which 60 students are in 

the 9th grade, distributed into two classes, as per the information provided in the population 

characterization for the year 2023. 

The socioeconomic level of the population studying at LVT School, as detailed in the 

PEI, ranges from strata 2 to 3. With 53% of them living in rental houses in the sector adapted 

for multiple families, 35% living in relatives’ houses usually being the grandparents’ ones, 

and 12% living in their own family's house. Regarding the academic background of the 

parents or guardians of the students, according to the population characterization for the year 

2023, 26% out of them are professionals, 33% have incomplete technological or university 

education, and the remaining 41% have other practical vocational training. 

As stated in its institutional educational project (PEI), ( Luis Vargas Tejada, 2020) 

LVT School offers its students the entire educational trajectory from early childhood to 

eleven grade, in a single full-time session for high school (7 hours per day), focused on the 

"Formation of a Competent Citizen in Communication and Transformer of their 

Environment." This title emphasizes communication skills as one of its pillars of education, 

implying the strengthening of both the native and foreign languages. Thus, a curriculum 

design is structured that allocates 4 weekly hours for the teaching of English in the secondary 

level, according to the PEI. 

Regarding the teaching staff, according to the information provided in the institutional 

educational project (PEI), all English teachers at LVT School have postgraduate training at 

the specialization or master's levels. They are classified at C1 and C2 levels of English 
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proficiency and have over 10 years of experience in teaching the foreign language in public 

schools in Bogotá, ensuring the quality of language instruction. 

The selection of Luis Vargas Tejada School as the study population is based on its 

relevance in the educational context of Bogotá and the solid information provided by 

institutional documents such as the PEI and population characterization for the year 2023. 

This school not only represents a significant sample of students from different socioeconomic 

levels but also stands out for its emphasis on developing communication competencies, 

including English language instruction. The qualifications of its teaching staff, as reflected in 

its PEI, ensure a high standard of education, making this institution a relevant case for 

analyzing pedagogical strategies used in the teaching of foreign languages during and after 

the pandemic. The detailed information provided in this context serves as a solid foundation 

for conducting the research. 

Results 

For quantitative analysis, appropriate statistical tools, such as descriptive analysis and 

correlation tests will be used to examine the quantitative data obtained from the surveys. This 

will include assessing the frequency of use of pedagogical strategies and the respondents' 

perception of their effectiveness, in line with the objectives of identifying the most commonly 

used strategies and analyzing the perception of their effectiveness. Secondly, a content 

analysis will be conducted on responses to open-ended questions in the surveys. This process 

will involve coding and categorizing responses to identify patterns that shed light on the 

evolution of pedagogical strategies in the post-pandemic context and the factors influencing 

their continuity or abandonment. 

 Taking into account this, the analysis revolves around the following steps: 

Transcription and organization: Beginning by transcribing the interviews word by word. 

Create a document for each interviewee so that the transcription accurately reflects their 

responses. Subsequently, organizing the transcriptions systematically to facilitate access to 

the required direct information. 

Coding: The data will be categorized and labeled based on themes, concepts, or ideas. 

A scheme will be develop as it captures the main themes discussed in the interviews. 
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Assignment of specific labels will also be added to text segments that correspond to these 

themes. 

Categorization and grouping: Once the data has been coded, the segments will be 

group seeking connections and relationships between different codes, identifying general 

themes that emerge from the interviews. 

 Results analysis: 

This academic study digs deep into the results analysis, where it examines the 

experiences and strategies of seven teachers from Luis Vargas Tejada School. These 

educators shared their insights through virtual surveys, harnessing digital platforms to 

provide a valuable perspective on their work during the pandemic. This research offers a 

profound understanding of their challenges and success in the current educational context. 

In the development of this research, the decision was made to conduct a survey 

exclusively involving the participation of three English teachers. This methodological choice 

was based on the specific nature of the institution under study, which is of a small size and 

has a total of four language teachers, all specialized in English instruction. 

Given the limited number of teachers available at the institution, the collaboration of 

three of them was secured for active participation in the survey. Despite the sample being 

restricted to this small number of participants, it is crucial to emphasize that this limitation 

did not negatively impact the quality or validity of the results obtained. On the contrary, the 

enthusiastic and committed collaboration of the participating teachers allowed for the 

collection of significant and relevant data to effectively address the research objectives. 

Analysis of Demographic Data: 
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Figure 1. Demografic data 

  

The analysis of demographic data reveals that the participant group consists of three 

people, being mostly females with 66.7% and 33.3% being male. Regarding age, the majority 

of participants fall within the 55-year-old range. 

  

 

 

Experience during the Pandemic: 

During the pandemic, a significant shift in the distribution of grades in which 

surveyed teachers performed their educational responsibilities is observed. During that 

period, most of them primarily focused on grades 6, 7, and 8. However, at present, their grade 

assignments have shifted towards grades 7, 8, and 9. Surveyed teachers mentioned in the 

answers that not all students were able to fully benefit from remote learning during the 

pandemic. Many students needed to review previous material to progress, which led the 

institution to modify the course distribution in the post-pandemic period so that teachers had 

the same students as during the pandemic. 

Regarding the challenges faced when delivering remote teaching, one hundred per 

cent of teachers identified significant obstacles that align with the trends observed in the 

theoretical framework. One of the most prominent challenges was connectivity for both 

teachers and students, this phenomena could be heard of from the news due to becoming a 

common problem throughout the world; which emerged as a critical factor for the 

effectiveness of online teaching. This observation is related to the necessity to create an 

inclusive and accessible educational environment. Additionally, all surveyed teachers 

highlighted a lack of proficiency in handling platforms and using electronic devices, which 

aligns with the focus on disruptive innovation and how technology has given rise to new 

educational models that require digital skills. 
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It is crucial to note that some students did not have access to connectivity services 

during the pandemic, further exacerbating the challenges in delivering remote education. This 

underscores the critical importance of addressing technological and infrastructure gaps, as 

mentioned in theories on education policies and strategies that promote equity in technology 

and connectivity access. 

Ultimately, these findings support the need for an increased investment in technology 

infrastructure and teacher training in technology, as summarized in the research objectives. 

They also demonstrate the importance of addressing inequalities in technology access to 

ensure a more inclusive and effective educational environment. 

Pedagogical Strategies during the Pandemic: 

 

 

Figure 2. Pedagogical Strategies used during the pandemic. 

During the pandemic, 100% of teachers implemented pedagogical strategies that 

included real-time online classes via video conferencing, allowing them to maintain direct 

connections with their students and provide real-time instruction. Additionally, all of them, at 

a 100%, adopted interactive digital platforms and several tools for language learning, 

providing valuable interactive resources that facilitated English language acquisition. These 

findings align with the theoretical framework that highlights the importance of technology in 

education and how digital tools can enhance content delivery and student engagement. 
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Likewise, all teachers, at a 100%, resorted to online games and playful activities as 

part of their pedagogical approach, resulting in active and enjoyable student participation, 

especially in vocabulary and grammar practice. This pedagogical strategy relates to theories 

emphasizing the use of interactive and participatory methods to enhance the learning process. 

These findings demonstrate how teachers adapted their practices to the circumstances and 

leveraged the advantages of technology which is crucial for understanding the effectiveness 

of these strategies in the current educational context. 

 

Figure 3. Educational technologies learnt during the pandemic. 

In addition to the main strategies mentioned above, secondary use of pedagogical 

tools and approaches was observed during the pandemic. A notable 66.7% of teachers 

assigned online activities and tasks to practice language skills, supporting the importance of 

continuous practice in the theoretical framework of language learning. Similarly, 66.7% of 

teachers turned to audio recordings to enhance students' listening comprehension, aligning 

with theories emphasizing the significance of listening comprehension in the second language 

acquisition process. Furthermore, 66.7% of teachers provided individualized feedback 

through written comments or voice recordings, highlighting the relevance of personalized 

feedback in the theoretical framework of effective teaching. These findings underscore how 

teachers applied varied approaches to address their students' learning needs during the 

pandemic, in line with pedagogical principles supported by educational theory. 
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Despite the effectiveness of these strategies, they encountered common challenges 

during implementation. Found at a hundred percent, issues tied in four items: internet 

connectivity, lack of face to face interactions, digital fatigue and technological platforms 

usage proficiency/performance. Additionally, the availability and access to suitable electronic 

devices for online teaching and learning were considered key obstacles. It is important to note 

that some students faced additional difficulties due to the lack of internet connectivity, as 

mentioned by the surveyed teachers, remarking the critical importance of addressing 

technological and access disparities to ensure equitable education in future teaching and 

learning scenarios. 

 

 

Figure 4. Difficulties found when implementing new strategies durnig the pandemic. 

Educational Technologies and Resources: 

During the pandemic, there was a widespread adoption of different educational 

technologies and resources by teachers. Among the most commonly used educational 

technologies, all teachers used Learning Management Systems (LMS), such as Google 

Classroom, Moodle, Canvas, and Blackboard, each with a different purpose, which facilitated 

structured content management and online interaction. Additionally, video conferencing 

platforms played an essential role in enabling real-time interactions between teachers and 

students. 
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Online collaboration tools, such as Google Docs and other applications, were used to 

encourage collaboration and teamwork among students, as well as for joined document 

creation and editing. Effective communication between teachers and students was facilitated 

by messaging applications like Microsoft Teams, allowing interactions outside the virtual 

classroom. 

Regarding online assessment, tools such as online assessment platforms and apps 

were implemented to create interactive evaluations and assessments. Furthermore, there was 

an adoption of specific-language learning platforms or apps, which provided additional 

opportunities for practice and self-directed learning as mentioned by surveyed teachers. 

 

Figure 5. Educational technologies used for teaching during pandemic. 

In addition to these technologies, one teacher mentioned finding the “Magic English” 

1films tool useful as a supplementary resource, which likely contributed to enhancing the 

English learning experience. 

These findings reflect the adaptability of teachers to a variety of technological tools 

during the pandemic, underscoring the importance of a combination of LMS systems, video 

                                                
1 ("Magic English" is a series of educational programs developed by Disney that focuses on 

teaching the English language to children through engaging audiovisual content and 

interactive activities.) 
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conferencing platforms, and collaboration tools. Moreover, the inclusion of language-specific 

apps indicates a focus on addressing students' linguistic needs.  

Teachers’ perception on student learning conditions: 

According to surveyed teachers, during the pandemic, it was observed that most 

students had adequate internet access, enabling them to effectively participate in remote 

classes. However, cases were also identified where some students faced difficulties due to a 

lack of access to technological resources; According to survey results, teachers perceive that 

students experienced difficulties in virtual class connectivity primarily due to economic 

limitations, disparities in connection quality, and a lack of electronic devices. These 

challenges had a negative impact on active participation, task submission, and ultimately, 

academic progress. The digital divide exacerbated existing inequalities in educational access, 

creating significant obstacles that affected equal educational opportunities and the social and 

academic interaction of students.  To address this digital divide, measures were taken to 

design printed guides as an alternative for students without access to electronic devices or 

internet connectivity. This strategy helped advance the learning process for these students and 

ensured their participation in educational activities. However, it was highlighted that some 

students faced significant challenges due to a lack of internet access. This resulted in delays 

in submitting assignments and the inability to receive instructions or submit tasks, affecting 

their participation and academic progress. Additionally, it was noted that the situation was 

complicated for some students who could not leave their homes or lived in remote areas, 

further limiting their access to online education. 

In addition to technological challenges, emphasis was placed on the general 

difficulties arising from the pandemic conditions. Teaching through screens was described as 

a significant challenge, and it was noted that both teachers and students had to learn on the go 

about the use of technological tools. Adapting to this new teaching environment was 

especially challenging given the exceptional circumstances of the pandemic. These results 

(attached on the annexes) emphasize the importance of addressing inequalities in technology 

access and connectivity, as some students were significantly affected by the lack of suitable 

technological resources. Strategies such as designing printed guides were essential to ensure 

the inclusion of all students in the educational process during the pandemic. 
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Furthermore, technological challenges and the need for rapid learning in the use of 

digital tools highlight the importance of teacher training and ongoing support for the effective 

use of technology in teaching. These findings can be useful in forming future policies and 

educational strategies aimed to address technological gaps and improving teacher 

preparedness for a more effective and rich teaching. 

Adaptation of Strategies in the Post-Pandemic: 

In the post-pandemic stage, a significant evolution in pedagogical strategies used by 

teachers is observed. In particular, as seen on figure 5, a set of new pedagogical strategies 

based on the experience gained during online teaching in the pandemic has been introduced. 

From these new strategies, two stand out: the use of Moodle platforms and apps for assessing 

in a didactic manner such as Quizziz or Kahoot; even if they existed before the pandemic, 

their use was limited and unknown by many educators, Although these tools existed before 

the pandemic, the data indicates that their use was limited and unknown to many educators. 

The necessity to adapt to online teaching during the pandemic led to a swift familiarization 

and adoption of these technologies, thus demonstrating a substantial shift in how English 

education as a foreign language is approached in the post-pandemic context. Additionally, the 

survey reflects an increase in receptiveness and diversity of teaching-learning strategies, as 

well as a strengthening in the use of new technologies by students, such as podcasts. 

However during and post pandemic, they reflect a shift in how English as a foreign language 

is approached in the post-pandemic context. One notable aspect of this adaptation is the 

increased receptiveness and variety of teaching-learning strategies. This indicates that the 

experience of online teaching during the pandemic has encouraged the exploration and 

implementation of more diverse pedagogical approaches. Furthermore, it is highlighted that 

students have strengthened their use of new technologies, such as podcasts, as seen on figure 

3, suggesting increased engagement in online learning and effective usage of digital 

resources. However, it is important to highlight that 33% of surveyed teachers were 

compelled to revisit basic content at the grade levels they were teaching. This could indicate 

that, despite the adaptations made, challenges still exist in covering and mastering certain 

content, possibly due to disruptions caused by the pandemic and the need to consolidate 

students' knowledge base. 
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The results of this post-pandemic stage directs attention to the adaptability and 

flexibility of teachers to embrace new pedagogical strategies and emerging technologies in 

the process of English teaching-learning. The diversification of pedagogical strategies can 

enrich the educational experience and meet the diverse needs of students. However, it may be 

required a specific focus on addressing knowledge gaps and ensuring ongoing progress in 

student learning. All-embracing, these findings reflect the ongoing adaptation of language 

teaching in response to lessons learned during the pandemic and the willingness to embrace 

new pedagogical and technological strategies in the post-pandemic context; as a result, this 

can serve as a foundation for future improvements in foreign language education and 

preparation for potential educational challenges in the future. 

Factors and Decisions: 

During the remote teaching process, teachers identified several critical factors noted 

in figure 4, that influenced their decision to maintain the pedagogical strategies used during 

the pandemic time. Thus, teachers kept meticulously observing the strategies implemented 

during the pandemic, throughout the daily use of them and realized the impact on students' 

performance and academic achievement. This assessment was a fundamental element in their 

decision-making process. Otherwise, student acceptance and active participation during the 

process teachers found that their students' willingness to actively participate in online classes 

had an important increase that made the teaching process more bearable, as well as, their 

level of engagement as key elements in their choices. Then, teacher’s observation on students' 

response to the pedagogical strategies was the determine factor for the teacher’s decisions. 

  As such, training in new pedagogical strategies like Moodle and online task-based 

activities played an important role so teachers professional development in such pedagogical 

resources as remote data messaging, live worksheets and/or games teachers created 

themselves where students had to interact with physical and online context, guided them in 

decision-making. To sum up, the urge usage of technology and online pedagogical resources 

impacted their ability to successfully implement these strategies. In a second place, 

institutional support and collaboration with the educational institution and the support 

provided by it also significantly influenced teachers' decisions. The institution's willingness 

to support the implementation of online pedagogical strategies was considered an important 

factor in their choices. 
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Most Significant Benefits and Challenges: 

In addition, here are stated some of the most significant benefits and challenges that 

teachers  had to face associated with the decision to maintain or abandon the strategies for 

teaching, then in this sense, teachers have highlighted the following: 

In the first place, students' motivation for learning had a substantial improvement. 

33% of the surveyed teachers mentioned “mejor receptividad”. It was observed pedagogical 

strategies such as the upload of documents, activities, games and assessment activities and 

reverse classroom material in the online platforms above mentioned as well as blogs and 

vlogs to check on daily progress were employed to promote learning process positively. 

Secondly, with willingness of students to keep learning, teachers noticed a more receptive 

and positive attitude from them towards the methodologies implemented during the 

pandemic, facilitate their active participation in classes since these activities were new and 

challenging like the timed test on Quizziz which involve visual aids, sounds and even video-

game like features. Besides this, ease of access to technological resources provided teachers 

with the availability of technological tools that simplified and enhanced the teaching and 

learning process, as previously stated, autonomous work took over a vast quantity of 

activities and learning, resulting in a more accessible and efficient educational experience so 

teachers could keep working with all the new resources they got. 

Furthermore, teachers emphasized that face to face interaction with a slight touch of 

the pandemic strategies discussed as online videoconferencing, virtual classrooms, podcasts 

among others allow for stronger engagement between students and their learning process, in 

other words, students seem to be more committed with the learning. This evidences a 

successful adaptation to the demands of the current educational environment, where 

technology plays a crucial role in teaching 

In conclusion, teachers recognize that the decision to maintain the pedagogical 

strategies acquired during the pandemic, is based on key factors, including academic 

outcomes, student acceptance, teacher training, and institutional support. The main benefits 

included: raised student’s motivation, a positive attitude toward digital methodologies, and 

improved access to educational technology, while live interaction (digital or in presence) 

emerged as essential in any teaching environment. These findings, mentioned by 33% of the 
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surveyed teachers can be valuable for improving decision-making in the post-pandemic 

educational context. 

In this context, teachers highlight significant benefits, such as improved student 

motivation, positive attitudes towards digital methodologies, and enhanced access to 

educational technology. They also emphasize the importance of face-to-face interaction, even 

with the integration of online strategies. This analysis underscores that successful adaptation 

to current educational demands involves balancing technology with active student 

participation and institutional support. Teachers' opinions, supported by specific data 

(survey), provide valuable guidance for decision-making in the post-pandemic educational 

environment, emphasizing the need to consider factors such as academic outcomes, student 

acceptance, teacher training, and institutional support when deciding on the continuity of 

adopted pedagogical strategies. 

Conclusions 

According to the results obtained from interviews with teachers at CLVT in the post-

pandemic context, some strategies, such as online use of resource, live and autonomous, the 

use of educational technology like apps and research, assessment websites and Moodle 

platforms, have remained essential components of foreign language teaching, being and 

excellent aid to enhance quality and effectiveness. The experience gained during the 

pandemic has led to greater ease in lesson planning, bigger use of digital resources found all 

over the internet like worksheets ready to be used or printed, and more focus on student 

interaction and engagement. Thus, pedagogical strategies have continued to evolve in the 

post-pandemic period, combining the best lessons learned during the crisis with adaptation to 

a constantly changing educational environment. 

The research conducted addressed the study question about the continuity of 

pedagogical strategies implemented by language teachers at LVT School during and after the 

COVID-19 pandemic, in a primarily face-to-face education context, reveals an educational 

landscape in constant evolution with significant implications, such as the merge between the 

traditional in presence teaching and the digital teaching, for the English language learning of 

9th-grade students in the post-pandemic period. 
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Findings can then confirm that the pedagogical strategies adopted by language 

teachers at LVT School during the pandemic have been maintained and strengthened in the 

context of face-to-face education. Real-time interaction through classroom discussions, the 

use of interactive digital resources, games and playful activities, as well as online 

assignments and individualized feedback, continue to be essential practices in the educational 

process, even in a predominantly face-to-face environment. 

This continuity is due to the demonstrated effectiveness of these strategies in fostering 

student motivation and active participation, which according to the teacher’s answers on the 

surveys, significantly improved the quality of English language teaching. Teachers have 

shown a continuous willingness to adapt to new methodologies and technologies, and 

students have responded receptively and positively to these pedagogical practices. 

However, it is important to recognize that, despite these advances, challenges still 

exist. The coverage of the material contents and the scope of certain topics to be taught can 

be problematic due to disruptions caused by the pandemic and the need to consolidate 

students' knowledge base. Just to illustrated, the learning and usage of verbs in the participle 

form is highly relevant for the topics to be cover from ninth grade on. Furthermore, 

continuous teacher training and institutional support remain essential to ensure the effective 

implementation of these pedagogical strategies. 

In conclusion, this study points out the importance of considering institutional policies 

and strategies in face-to-face education. Collaboration and support from educational 

institutions are decisive for the continued success of these post pandemic pedagogical 

strategies. Institutional policies should focus on ensuring adequate teacher training and 

technological infrastructure to support educational practices in a modern face-to-face context.  

As per teachers statements, the used of online flipped classroom should be reconsider 

for the target population, since it was seen that learners do not have auto control or auto 

regulation, thinking it could be replied in other schools that have the same issue. Regarding 

online assessment platforms as we mentioned Quizziz, Kahoot, etc, the use of these should be 

part of the weekly evaluation period so as to engage learners and make them feel less stressed 

during exams. Then, Moodle platforms should be used every day, it is a vast territory which 

can provide institutions, teachers and students a tool in hand for autonomous auto regulated 

learning. Last but not least, the possibility of live interaction regardless the distance is 
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something which gives learners a better range of choices and possibilities for their learning, it 

is seen as a way of breaking barriers. 
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Annex 

Teacher’s answers. Every item includes the three teacher’s answers below each question: 

 

What were the major challenges you faced when teaching remotely? 

 Conectividad y falta de manejo de plataformas 

 Uso de dispositivos electrónicos. 

 Algunos niños no tenían servicio de conectividad 

Do you feel that your students were adequately supported during remote learning? 

Justify your answer. 

 En general sí, pero debido a la cantidad de variables y las dificultades económicas 

tecnológicas faltaron elementos para un aprendizaje adecuado. 

 Parcialmente. Fue una situación nueva tanto para ellos como para nosotros. 

Faltaban elementos. 

 No debido a que los procesos de retroalimentación se vieron muy limitados debido 

a que no se notaba claramente las acciones o respuestas físicas de los niños. Cuando 

un estudiante no entiende se le nota en sus facciones o respuestas corporales y fue 

muy difícil ver este tipo de procesos desde pantallas. 

What tools or resources did you find most useful in supporting online language 

teaching?  

 Classroom  

 Herramientas en línea 

 Classroom 

Which others? 

 Magic English films, Duolingo. 

 No 

Did your students have access to the necessary technology and internet connectivity 

for remote learning? If not, how did it affect their learning experience?  

 La mayoría sí pero en algunos casos no tuvieron acceso a medios tecnológicos. Se 

tuvieron que diseñar guías impresas para lograr adelantarlos. 

 Algunos pocos. Atraso en entrega de trabajos 

 Algunos estudiantes al no tener conectividad no podían recibir instrucciones ni 

enviar trabajos. 

Did you find it challenging to foster collaboration and interaction among your 

students during remote learning? Please explain your answer 

 Era complicado porque no podían salir de las casas o vivía lejos entre sí. 

 Fue muy difícil por las condiciones de pandemia. 

 La enseñanza por medio de pantallas fue muy desafiante ya que a todos los 

profesores nos toca aprender sobre la marcha acerca del uso de herramientas 

tecnologicas. 

Were you able to provide timely and effective feedback on your students' assignments 

and assessments during remote learning? Explain your answer.  

 Sí. Se diseñaron tiempos de tutorías. 

 Para los que se conectaban estuvo bien. 

 La retroalimentación se realizó de forma parcial. ya que en varias ocasiones no se 

evidenciaba si el estudiante aprendió o no. las interacciones entre profesor - alumno 

fueron muy limitadas. para una autentica retroalimentación es indispensable el 

contacto directo con el estudiante. 
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What challenges have you faced when adapting or modifying pedagogical strategies 

for language teaching in the post-pandemic era?  

 Falta de medios tecnológicos adecuados y conexión a internet plena 

 Existen falencias en las diferentes habilidades ocasionando un atraso en los niveles 

de competencias. 

 La falta de connectividad de algunos estudiantes 

What impact have you observed on student learning when implementing the adapted 

pedagogical strategies in the post-pandemic era?  

 Mejor receptividad y variedad de estrategias de aprendizaje. 

 Me vi obligada a retomar contenidos básicos en los niveles que dirigía. 

 Los estudiantes han fortalecido el uso de nuevas tecnologías como el uso de los 

podcast. 

Have you received specific training or education to adapt or modify pedagogical 

strategies in the post-pandemic era?  

 No. 

 No 

 Las capacitaciones en torno al.manejo de nuevas tecnologías han sido limitadas. se 

han recibido talleres en el uso de canva. 

What do you believe are the most significant benefits and challenges of maintaining 

or abandoning the pedagogical strategies used during the pandemic for high school 

language teaching in the post-pandemic era?  

 Los beneficios son la motivación para el aprendizaje, la buena disposición de los 

estudiantes, la facilidad para acceder a medios tecnológicos. 

 Definitivamente la interacción en vivo permite una verdadera interacción como 

seres que aprendemos en relación directa y cercana con los otros 

 Se incrementa o fortalece el uso de nuevos recursos tecnológicos como plataformas 

de educación virtual 
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