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ABSTRACT

This research is part of a larger project developed by 12 practitioners from La Salle
University who saw the need of the students at I.E.D. Francisco de Paula Santander and English
teachers assigned by the University to that institution, due to a variety of factors such as the lack
of a sequence in English learning process, the requirement for instructional material to provide
support to the teaching practice and the need of a text that offer guide to the program to be
followed each academic term . This study addresses to the design of instructional material that
bring support to the English language teaching process in elementary students. As action research
involves identifying a real problem in an institution and implementing actions to minimize it, this
was the methodology used during the 3 years of the practicum at the IED, and the data collection
instruments designed, also correspond to the specified by action research experts: interviews,
surveys and participatory observation. The product is an activity book for children at preschool
level, designed taking into account the theories on material design and adaptation, the

development of the communicative competence and the National Education Standards.
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CHAPTER ONE: INTRODUCTION

1.1 INITIAL REMARKS

This project is based on the creation and adaptation of material, which was born of the
necessity that a group of researchers had, when they first started the long way of their practicum,
and they saw a huge problem with the different material they had at the institution . In this task
you will find some data that was pointed out from a large period of time after observing, reading,
searching and collecting data. As Wallace (1998) says teachers are researcher and they should
feel it as port they passion, seem that they are in a Contact with different situation, in the

classroom, with their college and all that it carry to be a teacher.

On the other hand is good to say that the population they worked with, challenged them to do this
with all that it would had taken in those times, they are student who are strongly affected by the
violence in our country and much more, whose parent have not visit a school in their life and
means they don’t know to read, which will affect the student academic life and more in a second
language like English, all of these reasons and factor takes us to passionate our self and do this

project.

To sum up, this research enhances, a lot of different ideas that took the group to realize on the
magnitude of the work that they was making and the importance that it has in a life of a teacher
and much more in the life of these practitioners who wanted give their all in all, and give a
solution to such a huge situation there was facing at Francisco de Paula Santander school, as a
local primary who the government do not give much support, and portly forgotten when talking

about the preparation of English language
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1.2 OVERVIEW

“My First Words” is part of a larger project developed by 12 practitioners who did the 3
practicum semesters at the IED Francisco de Paula Santander in preschool and primary education
levels.

La Salle University has been in charge of the complete English program at the IED Francisco de
Paula Santander, since 2006 due to the fact, there are not trained teachers at the school. Since that
time, the professors and practitioners have established the programs, stating goals, designed
didactic material, provided in the instruction, as well as, assessed and graded the students at each
level.

Each new group of practitioners has to start the process again because of a lack of written
evidence of the procedures followed. It happened the same with the didactic material designed by
each group. The Professors and some subjects such as “Materials design”, provide us with tools
and strategies to create materials taking into account the context and needs, but in most of the
cases, excellent ideas that can be exploted go straight to the garbage trash with each new group,
subsequently, every new and inexperienced practitioner, spend a priceless time scratching
exercises for his group of students, instead of devoting that time to the many responsibilities
(research, class preparation...etc) are necessary to accomplish.

Those are the main reasons escort us to develop this project that pretends to design didactic
material compiled in 6 activity books, each for a level (transition, first, second, third, fourth and
fifth), containing activities to be done as a practice to the explanations given by practitioners in
class. The proposed activities may also be used by students as a way to study for the next class,
or be given as homework. Each activity book provides, as well as the activities, directions to the

teachers (or practitioners)
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“My first words” is the corresponding book for transition level. Even thought and despite the
above mentioned, this survey, investigation reflects suitable material for children between 4 — 5
years, focus on specific topics and exercises depending of the activity, here, there is also a way
for teachers to find activities which we put into practice and they worked in this target population
and it could work for others with this same background, one of the objectives, of this material is
for the different exercises and the vocabulary to be used as a guide for other teacher and
practitioners. On the other hand this research was a supplement to the limited resources of the
school, with a complete unit of English for teacher and practitioners like a lesson plan and e-
learning strategies such as supporting aids in the development of the foreign language. Therefore,
our research is based on didactic material in the English teaching process, the thesis question
reflect the problematic of: What didactic material provides supporting activities to the English

Language Teaching in elementary school at IED Francisco de Paula Santander?

1.3 JUSTIFICATION

This project aims to supply the needs that the IED Francisco de Paula Santander has in
the English subject, due to a variety of factors that do not allow teachers and students to be in
touch with this language and its culture.

Bearing in mind the previous idea, these factors are:

School staff does not manage the English language at all; this is why practitioners from La Salle
University have assumed the role as teachers of this subject since 2006.
The school does not have enough resources to guide and support teachers and students in this

foreign language; since they do not have the appropriate course books; it is difficult to fulfill the
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requirements of the Department of Education Standards and the Common European Framework
of Reference. In addition, the resources available are extremely impoverished and there is a lack
of audio-visual equipment (CD, DVD, videotapes, slides, flashcards), supplementary texts,
readers, worksheets, dictionaries, consumable materials (paper, pens, glue, etc) and all the

supporting aids that a class in this field would need to be developed successfully.

The only English material is included in a compilation of different subjects’ books which were
not designed taking into account students’ levels or MEN standards. Besides, they do not provide
practice for the corresponding topics according to each grade. These books are too generic and
not aimed at any specific group of learners or educational context; this is why, designing English
teaching materials allow to overcome the lack of “fit” of the primer book that students have, and
to select activities at exactly the right level for each grade with the objective to ensure the

appropriate challenge and levels of success.

The material available in the market is extremely expensive for the population the researchers are
working with (social class 1 and 2). For this reason, teacher-produced materials can be the best

option in terms of both school and student’s budget.

Students have not had a sequence with the foreign language class, because the Ministry of
Education does not hire English teachers in this school, being just depended on the help of the
practitioners who do their practicum there. That is why, the school has never had an English
program to follow and always when a course is going to start, practitioners have to establish their

own list of topics that they consider are the most important for each course.
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Finally, the few materials that do exist in the school like videotapes or some games are almost
always not easily accessible. Besides there are not enough for the number of children and

sometimes the practitioners do not know about the existence of those resources.

1.4 PREVIOUS STUDIES

To start this research a previous study was made, in which the researchers found some
material that can be used in behave in a particular search.
Although, material is just a support that guides the creation of didactic activities, in the projects
described below, it was found that all the exercises developed with the students had similarities.
In fact, the thesis provides basic ideas for creating and applying some worksheets and strategies

that can be used for English teachers in their classrooms.

Support material for teaching English as a foreign language in 4 and 5 grades of primary school.
By Rodolfo Gomez Sua in 2007. The main objective of this thesis in this target population of
Jaime Pardo Leal School is “To improve the English learning process as a second language, by
inquiring about needs with English subject; to increase the English level for better performance
and to design materials as educational instruments for students to develop grammar skills in
English language.”

In brief, this project came from the pedagogical practicum of the author in CEDIT Jaime Pardo
Leal. Here the author found some difficulties in students learning and teaching processes in the
target language. Many of these difficulties based on the lack of appropriate textbooks for teaching

and learning English. The mentioned school does not encourage real communicative situations in
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English as a foreign language. So, taking into account the context, the author proposes material
for promoting students interaction with the language through suggested exercises.

However, thesis mentioned before, the author focused in a communicative way to teach English
and to reinforce teaching and learning processes of English as a foreign language creating
material for students. The relation with the current thesis is that both propose creating material
for a specific target population in schools, thought, in the present thesis the materials are created
and applied providing English activities and guidance for teachers in primary school.

English Learning Textbooks for first level students in ASE (Alianza Social Educativa). in
December 2009. The thesis aims for “the creation of a motivating environment in ELT classes,
throughout new and didactic material for learners”. Besides, students have the opportunity to
solve exercises with their own book. The language knowledge has an important role in this
project, because the four communicative skills will be applied in different target populations. As
a result of that, students can attain some tools that are useful for their language learning process.
The idea was that students would be able to understand in a funny way English documents, texts,
literature, music, movies and crafting materials.

The second thesis emphasizes the creation of materials for students in ASE. The difference with
this thesis is the target population since the material at ASE was designed just for first grade,

while the present thesis covers pre-school and elementary grades.

1.5 RESEARCH QUESTION

Some needs of teachers in the classroom guide the researcher to create and adapt some
material. Based on (Michael J. Wallace. 1996) and his theory of how teachers are more than four

walls or limited to just give class, pre-service teachers have world of other choices been in that
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say space, so they will give more use to their time and knowledge. Thus, keeping in mind the

previous statement researcher guide the idea and organized the following thesis question:

What instructional material can provide supporting activities to the English Language Teaching

in elementary school at IED Francisco de Paula Santander?

1.6 OBJECTIVES OF THE STUDY
GENERAL OBJECTIVE
To design instructional material in order to support the English language teaching process

for elementary students

SPECIFIC OBJECTIVES
e To identify the material required to foster the teaching process in elementary
students.

e To elaborate guides that supports the teaching activities.

1.7 METHODOLOGY OF STUDY

In this project the researcher base their self on a naturalistic approach , taking in to account the
feeling that they have as teachers which are involve in an environment that is surround of a lot of
situation that can make a lot of influence when talking about a school. This space make teachers
conscious of the reality they are living in the classroom, many different problem that need to be

solved, are only perceived by teachers.
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On the other hand the aim here is to look more closely at attitudes and to finding a solution to a
given problem. There may be more than one solution depending on the context in which the
problem is set. In this cause the material designed and adapted was indispensable for the
population they were working with, considering that they made questionnaire and interviews to

recollect data and reach to a possible solution for the problem.

This natural approach teach them how to analyze that material that they found and how can this
data be useful not only for one project but it can be the first part of many different research’s and

future projects,

Cohen and Manion (1994), is‘essentially on the spot procedure designed to deal with a concrete
problem located in an immediate situation: This means that ideally, the step by step process is
constantly monitored over varying periods of time and by using a variety of mechanisms
(questionnaires, diaries, interviews, case studies, for example) so that the ensuing feedback
maybe translated onto modifications, adjustments, directional change, re-definitions, as

necessary, so as to bring about lasting benefit to the on-going process itself’ (p 192).

To sum up , this methodology enhance the practitioner in a continuous relationship with the
problem or situation, this project transform the life of the practitioners because it highlighted out
some new things that was unknown by them , in the role of been a teacher and more when

working with kids.
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1.8 SIGNIFICANCE OF THE STUDY

This project is a very important and meaningful for the life and profession on these
practitioners, the aim was to give solution to a situation which was affecting the environment of
an entire community, seems that if the students don’t learn a foreign language, they are missing
the opportunity to improve themselves as future professionals, taking into account that English is

a tool for student when finishing high school.

As many different authors mention in their books, action research is a meaningful instrument that
teachers can use to make the difference in the process and give a solution to the difficult problem
faced in the classroom. This project teaches me as a teacher to search and always look forward to
see all the situation that is hidden in an everyday life, so if finally show us how and make us

conscious to be ready and aware of what we are exposed to.

Our interest born when we saw the need, the student had because our education do not covered
them when we talk about learning a second language, the standers just start covering preschool
grade since 2010, in a new reformulated syllabus for high school education. The researchers
made a lesson plan for every class they had in one year and a half at the high school, validating
and highlighting out the strength and weaknesses the student had and also the material that was
been tested to receive a good score for the fallowing step that was selecting the activities that

worked out with that target population and context.
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1.9LIMITATION OF THE STUDY

Education in Colombian country is an entire polemic , because the government does not give the
sufficient sponsorship that it is necessary , for us to stop be a third world country, as teacher we
had try to do our best with the different limitation we face when trying to develop a learning
process . LaSalle University as a private entity gives the government the support with English as

a second language.

Taking into account the service they offered to the government with the practitioners, they
manifest that more support from the school would be perfect when talking about material in the
classroom and some economical support for transportation , seen that it is in a community going
out the city. On the other hand when applying the questionnaires the teacher did not knew how
to answer the test because it was in English and they do not manage the language, so they
translate it to Spanish to make it easy to them. With the students when applying some of the
questionnaires because the researchers had to make a pre selection of the material to receive the

final production.

The importance of designing didactic material for the English classes at the IED Francisco de
Paula Santander lies on the lack of accurate material and specialized personal that promotes
appropriate English language learning and teaching environments in that institution. As
mentioned before, this school does not have a permanent team of professionals in language
teaching. Hence the English classes are only given by La Salle practitioners who just go there for
3 semesters. As a result do not have coherent and cohesive English learning experience.
Additionally, the school does not have accurate material for English classes, which generates two
difficulties for teachers: The absence of a given textbook (providing topic outline and purposeful
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activities for developing communicative skills), poses difficulties for teachers regarding the
achievement of the overall objectives of the courses. This situation prevents students from
fulfilling completely the standards established by the Colombian government regarding foreign
language education in primary school. The school does not have enough didactic materials to
develop the topics in an engaging way that motivates students to participate actively in their own

learning process.

Among the materials the school has, the researchers found certain sort of arts/English elementary
textbook book that does not really encourage communicative skills at all and it is very limited
when exploring vocabulary. On the other hand, there are also some lottery games to be used as
extra-practice activities. Nonetheless, those elements are somehow damaged and are not
appropriate for each grade's specific needs.

All these reasons compelled the researchers to design didactic aids, ones that thoughtfully
designed to provide future teachers with practical ideas and guidelines of how to carry out
activities in a effective and amusing way. At the same time, teachers can learn to create materials
according to both Colombian standards (estandares de competencia en lenguas extranjeras) and

the CERF (Common European Framework of Reference for languages).

Taking into account the previous information, the researchers did a study about designing and
adapting materials for teachers at FRANCISCO DE PAULA SANTANDER School and for
future pre-service teachers that will have the practicum there. The main question of this study is:
What instructional materials can provide supporting activities to the English Language Teaching

in elementary school at IED Francisco de Paula Santander.
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CHAPTER TWO: REVIEW OF THE LITERATURE

2.1 INITIAL REMARKS:

Adapting and designing materials help teachers to understand and make a good relationship
with the students, because it allows not a succession of procedures rather an individual process
that teachers organize in attractive way for students; this way the activities have a value and catch
the abilities of teachers of translating their experience in new courses for a target population.
Teaching a foreign language carried researchers to use different tools inside the classroom, and so
increase the motivation, provide opportunities to achieve communicative purpose. The material
designed and applied showed as a result that each student has different styles of learning,

different likes and needs.

2.2 MATERIAL DESIGN

Materials design for teaching English has an important function in learning language
process, it is and always will be a good tool for the creation of activities depending on the set of
people, and their needs, which underlines important limitations in the design of a procedure.
Also, it illustrates some aspects that helped researchers in the project, theses were significant in
the creation of the work in practicum. The aspects that Tomlinson (1998) proposes is to show the
importance of materials and how teacher can elaborate materials keeping in mind the target
population and extra aspects, also the quality of these materials when they are used to teach a
second language. Some materials could obviously be cassettes, videos, CD-rooms, dictionaries,

grammar books, reader books, workbooks or even photocopied exercises.
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But, also the pragmatic concept of material helps materials developers to use as many sources of
input as possible; even more it can help teachers to realize that they are also materials guide and
that they are ultimately responsible for the materials used in their English classes. On the other
hand, teachers can take into account the like hood to maximize the creation of material and
promotion of the language process although the researcher says that the pointed out the use of
material Evaluation which attempts to measure the value of the tools in the sense to qualify if it
will work or not, our case was demonstrate that materials designed supplied the needs mention
before.

Nonetheless, the project was worked under some guidelines that Nufiez (2004) proposes
on the creation of worksheets. These guidelines presented to teachers some recommendations in
the creation of activities that goal with patient and dedication the developing of exercises and try
to understand that the material created should be update in accordance with the student’s
requirements. The idea of creating material is to catch attention and motivate students inside the
classroom in the acquisition of a foreign language. Keeping in mind these aspects, the researchers
decided to create instructional material for their target population in IED Francisco de Paula
Santander school, because pre-service teachers promoted the point of view that materials design
in English area allows contact between teachers and students established from the perspective
the principal characteristics and needs on target population. Moreover, in the construction of that
practice, researchers asked: what materials design is? What are the guidelines that teachers have

to take into account in materials design?

Pineda (2004) proposes useful guidelines that help teachers to design their own instructional

material according with the needs identified in the specific population worked. So, applying the
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guidelines proposed by the author and followed up them, practitioners emphasized and developed

the creation material designs advance in specific steps as: guidelines

The material should be created with patience and dedication to promote fulltime activities
inside at classroom, because the target population in this project needed special exercises
that introduced the good achievement of a foreign language.

Researchers had to go beyond didactic sequences depending on the course. Precious
practitioners in the school established a topic sequence, but they did not provided
appropriate activities for students; so researchers had to organize the lesson plan of

English area highlighting topics in agreement with the students needs.

- The construction of the objectives of resources have to be clear for teachers and students, the

reason is that both population (teachers-students) have to know what the crunch point of their

process is and what development process

On the other hand and leaving aside the previous guideline, researchers also took
into account the premise that it is more essential to take advantage of the fundamental
knowledge at the beginning of the activities, because it was a factor that can help teachers
to find activities in order to encompass the principal topic in each material created.
Besides, previous activities developed in the teaching process facilitate teacher’s process
in order to have more suitable materials. Also teachers created and designed material
because this helped greatly overcome many students’ learning problems, beside teacher
can appropriate activities according to students’. Even if the exploration of specific set of
people in the school is in terms of knowledge and some acquisition of a foreign language;
and as a result of that, practitioners were able to establish a lesson plan that covered the

students’ needs and the development of English material at school. Otherwise, the design
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of language course. On the Last pages of the research, it easy to find the instructional
materials designed with the corresponding objectives, vocabulary and some activities

proposed for the development of the guide.

2.3 ADAPTATION

Material adaptation is the resources that are easy to find in the different sources or media
that are involved: the web, books, journals, or even material other teachers had created. In this
project, researchers were careful in selecting and adapting the material for the population worked.
Consequently, the procedure to adapt material was developed under some steps that carried in a
learning approach the work of pre-service teachers. Although, adapt material was a hard practice,
researchers wanted to employ different stuff from the material design, the reason was that at the
beginning of the researchers practicum they worked with adapted material in order to made a
study of possible guides work for students used in English class proposed by English teachers. In
this part of adapting procedure will be explained helping to understand procedure addresses by

researchers.

2.3.1 PROCEDURE TO ADAPT MATERIAL

Adapting material is a selecting work that can be modify from the original resource with
specific objectives and set of people. As the research worked with adaptation, the statements of
Masuhura (2004) were developed and followed material adaptation steps that involves change for
accessible materials in some types, so that they become suitable for explicit goals, learners,

teacher or condition. (p.1). This invoke that the project took into account the learning styles,
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learner’s context and needs. Additionally, the research required followed some guidelines that the
writer suggested for the researcher worked in order to worked with the material adapted for
student’s and for compare which material could be useful in the English learning: GLOBAL or
LOCAL MATERIAL. So, highlighting the steps proposed by the author, researchers followed
and found the reason to be based on suggestions from them. Then the steps are explains as

fallow:

- Select a unit of a course book, at this point is where teachers get starting of the practicum
experience, they organized the lesson plan of the English area for IED Francisco de Paula

Santander with the purpose of working below some specific topics.

- List reason why you want to adapt the material. To be more specific, the idea worked was
material from different resources that researchers founded under the name of GLOBAL
material. seems that they were no resources to work with, make us aware of what we
could do , first for the kids, second for the school and third for our professional leaning
process, which was create and adapt some of these that would be very useful.

- Evaluation criteria, taking into account the local needs. This guideline was followed by
researchers in terms of assessing way of activities; the material were assessed with the
constant student”s work, with the thesis tutor supervision, the agreements of the
homeroom teachers and with the adapted process of the pre-service teacher in the

practicum experiences.
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Make an evaluation of the unit. The material was evaluated every six months as soon as
they were closing the semester to look at the evolution and possible mistakes. Through
this the make up all the corresponding correction and leave it ready.

Adapt the unit in the way you want to use it in your class. As the researchers mentioned
before, in the beginning of the practicum, the unit was established by the before pre-
service teachers. This did not help a lot, but it permit them to be very creative and come
up with some awesome material created and adapted for the population they were
working with.

Teach your class with the adapted unit. At this point, the researchers follow the steps
suggested by Masuhara, implementing the material adapted in each course of Primary in
IED Francisco de Paula Santander school, organized by thematic units, according with the
learning for each group of people.

Do whilst- and post — evaluation to see if your objective were achieved. In the final part of
the process, the material adapted were assessed by the school, by student’s and by thesis
director, keeping in mind the student’s self evaluations and the feedback given by the
homeroom teachers and the teachers of the school. The last part was very important for
researchers because it provides the clear ideas in order to compare the material adapted

and the material created.

As a result, this process suggested that it is very important to consider the learning role in the
procedure of the material adaptation; because teachers should create a strategy to adapt material
to the specific teaching context and follow the previous systematic process mentioned. Teachers,

materials writers, publishing houses and learners are who can adapt material, for this reason it is
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necessary to take into account what the learners needs, and their context, which was the

procedure received and developed by the researchers.

On the other hand, all the material adapted has to catch the student's attention because is the
material that was used and put in to practice. Also, it is the material that teachers organize
according with the set of people they were working with seen their needs and the clear learning
intentions of their process in class. An author that suggests the basic principal guides of second
language acquisition relevant development of material for the teaching of a foreign language is
Tomlinson in his book Material Development in Language Teaching (1984). The guidelines
started with the impact on material that achieved when materials have a noticeable effect on
students, it is when students are attracted by the curiosity, interest and attention of the material
adapted.

Furthermore, materials was achieved impacting through some recommendations, and these
points was the critical aspects that researchers took into account in their project: Novelty, in
where the researchers focused their material adapted in unusual topics, illustrations, drawings
and activities; second, the variety in which the authors of the project break up the normal
development of a unit routine with an unexpected activities, and using many different texts taken
from many different types of sources, third the attractive presentation of the material, the project
e.g. used attractive colors; lots of white space and the use of photographs. As the result was a
very appealing content ;the topics offer the possibility of learning something new: engaging
stories and universal melodies.

Nonetheless, is obviously that this impact was clear in students at Francisco de Paula Santander.

For this reason to develop the material adapted was necessary to know clearly the target

28



population and the activities about what is likely to attract their attention. In other to achieve
impact, the researchers needed to prefer choices that give them variety of topics.

According to Dulay, Burt and Krashen (1982) the less anxious the learner, the better language
acquisition process he has. Likewise, relaxed and comfortable students apparently learn more in
shorter periods of time. It was the situation that researchers had to face, as la Salle university
provides one day per week in the practicum process, the authors of the project worked following
the effect proposed by Dulay; pre-service teachers at IED Francisco de Paula Santander proposed
to their class activities and material adapted and in the same time students developed the
activities under the teachers help. As it is clear to mention, researchers and the same school
support the lesson plan with time enough for preventing extra work that require to be developed

in students home without any help.

Materials should help learners to develop confidence. When teacher decided to adapt material,
and implement it is necessary to show and give confidence. Also Dulay, Burt and Krashen (1982)
stated that relaxed and self-confident learners learn faster. The idea in developing materials is to
make students feel successful by asking them to use simple language, to accomplish easy tasks
and for developing this , teacher needs to recognize the students’ needs and thus can develop
confidence in them, also build confidence through activities which try to “push” learners slightly

beyond their existing proficiency by engaging them in task which are stimulating.

2.4. TEACHERS AS COURSE DEVELOPERS

A course development is a grounded process that helps teachers to understand the same

procedure and the specific course given for working with and exactly target population. A teacher
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who develops a course is a person that reflects in his work his experience as well as the product
of his knowledge a course. A teacher develop a course when they have the knowledge, and they
are able to face and work in issues recognized in a course and when they are able to make huge
changes in the set of people given to work.( Graves, 1996) . This premise is important
information that teachers have to keep in mind for the creation of their own material for student’s.
Although, the researchers in the IED Francisco de Paula Santander do not have many years of
teaching experience, the pre-service teacher valuated the issues that the school presented in the
lack of a good teaching of a foreign language, understood them and make and put into practice a

sequence of language abilities that helped them to resolve the problem.

Thus, the unit designed for the English lesson plan was created under the statement that
highlighted that the curriculum of a unit is a part of the learning tools and this one is at the same
time a part of the course that teacher was teaching. So, researchers took into account that the
English area in the practical school concerned a curriculum development in order to put teachers
in hands on work; since the work developed is so important to clarify that the course was a
progress with constant changes that researchers have to faced with the idea of improved the work
performed. For this premise, (Graves, 1996) proposed some stages for them to take into account
the development of a course:
- Planning the course: In this stage, the researchers planned some lessons according with
students language need, ages and his experience in the foreign language teaching.
- Teaching a course: this stage offers lots of thing to teachers, classroom and voice
management, and also if permits teachers to motivate and give confidence to their

students.
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- Modifying/replanning the course: the researchers in deed had to re-plane the course seen
the lack of an English language process in the institution. The course was developed as a
sequence that had changes in order to improve the English lesson plan designed for the
IED Francisco de Paula Santander.

- Reteaching the course: the teachers at this stage had to organize the way they were going

to present the different topic and activities to the new group of students.

The stages mentioned was taken into account by the researchers in the entire process, and it was
based on :( Grave 1996, 16) said that:

The experience of a developing a course is not always a clearly articulated, rational process.
This showed them that as teachers they can see things, and situations that are not always coherent
for others but that in the eyes of teacher is the beginning of a great research.

On the other hand, talking about the assessment process, researchers addressed the procedure
effectively in order to interpret the objective student’s needs, established at the beginning of the
practicum. This point was developed in the expectations that pre-service teachers, thesis director,
homeroom teachers and student’s took in mind, because the project was innovated for the target

population and enriching for the author’s project.

2.5 NATIONAL EDUCATION BASIC STANDARDS

The Educational Ministry of Colombia established the following standards in order to organize
the levels for English in the Education. Since the first grade and pre-school are not included in

the Colombian laws, the researchers worked in the project formulating the missing topics for pre-
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school. Furthermore, the researchers analyzed the standards pointed by MEN for elementary

school, described below, and decided on the ones that state the asses to achieve them.

The instructional material designed and adapted intends to prepare students to be ready for the Al

level, providing vocabulary and practice.

Table 1: National Education Basic Standards

NIVELES NOMBRE NIVEL EDUCATIVO EN EL

SEGUN EL COMUN DEL QUE SE ESPERA METAS PARA EL

MARCO NIVEL EN DESARROLLAR CADA SECTOR

COMUN COLOMBIA NIVEL DE LENGUA EDUCATIVO A

EUROPEO 2019

Al Principiante 1-3 grado

A2 Basico 4-7 grado
*Nivel minimo para el

Bl Pre intermedio 8-11 grado 100% de los egresados
de Educacion Media.
*Nivel minimo para

B2 Intermedio Educacion Superior docentes de inglés.
*Nivel minimo para
profesionales de otras
carreras.

C1 Pre avanzado Educacion Superior *Nivel minimo para
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los nuevos egresados
de licenciaturas en

idiomas.

C2

Avanzado Educacion Superior

2.6 COMMON EUROPEAN FRAMEWORK OF REFERENCE FOR LANGUAGES

So, in the IED Francisco de Paula Santander, the researcher took into account the national

education Colombian standards as a useful tool for the development of the project; this was in

terms of purposes that the standard describes for the population and they have to reach in each

one. Furthermore, the criteria for the descriptors of the level of Common European framework

propose a conceptual skill for the scheme definitive in levels.

Nonetheless, in agreement with the common European framework of reference for language

(2001), the study found the following:

“The establishment of a set of common reference points in no way limits how different
sectors in different pedagogic cultures may choose to organize or describe their system of
levels and modules. It is also to be expected that the precise formulation of the set of
common reference points, the wording of the descriptors, will develop over time as the
experience of member states and of institutions with related expertise is incorporated into

the description.”
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Then, keeping in mind the competences develop in the level of common European framework,
the researchers guide the material worked in the school following the competences guidelines
proposed , in this part, the material created and adapted for students was assessed under the self-
assessment grid of the framework. All the competences was the base for the creation and
adaptation process by the researchers, because the common reference levels are so specific with
the description of the topics that had to be reach at the final of each session in the learning and
teaching procedure. The work at the school of the practicum pre-service experience organized the

learning tools according with the needs of the target population.
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Table 2: Common reference levels

registration form.

Al A2 3]

Listening | I can recognise familiar I cam understand phrases T can vmderstamd the main
wnrdks and very basic and the highest freqaency points of clear standard
phrases concerning vocabulary redated oo areas speech on familiar matters
=1, iy family and af mest immediate perscnal regularly encoun tered in

I immesdiate copcrete relevanee (eg. very basic work, schiool, leizure, ec.|
N anroundings when personal and family can understand the main
[ penple speak slowdy information, shopping, point of many radio o TV
E ard clearly. local area, employmenti PIOETAMMES O CUTTEnt
F 1 can catch the main point in affairs or topics of per=cnal
g shart, clear, Smple messages ar professional inberest when
T and annoancements, thie dedivery is relatimely slow
A and clear.
g Brading [ can understanid Ican read very short, simple 1 can vnderstamd tescis that
I familiar nemes, words teats. | cam find specific, consist mainky of high
N and wery simple prediciable information in frequency everyday or jole
Q senitenices, for example simpl: ewenday material related language. | can
of motces and poaters zuch ze adertisements, undersiand the desenption of
of in catalogues. ProEpectuses, menus and ewnts, felings and wishes in
timetables and [ can personal leters.
understand short sirmple
personal letiers.

Spoken | can interact in a simple 1 can commumicate in simple 1 can desal wiith mest situations

Interaction | way provided the other and routine tasks requiringa | likdy to aris= whilst travelling
peerzon 15 prepered o simple and direct exchange of | inan area whers the language
repeat of rephrass things information on famliar topice | 45 gooken. [ can enter
at @ slowrer Tate of spesch amd activities. | can hemedle urpreparned into conwrstion
and belp me foremal abe wery shiort social exchamges, am topdcs that are familiar, of

g what I'm rying tosa. | even though | can't vsually personal interest or pertinent
P cam ask and answer timple | understand encugh o kep to eseryday life (eg. family,
E questions in areas of the comwersation going mysAf | hobbies, work, trawe] and
A immediate nead or on CLITEnt evenis).
K wery familiar opics.
I Spoken [ can use smple phrases I canvse a series of phoass 1 can commect phrases ina
N Production | and senbenices to describe and ==ntences o desenbein simple way in order to describe
G witpere | live amd people | simple terms my farmihy and CXPETiEnCes and evenis, my
ki, ather people, living dreame, hope: and ambition:.
comditions, my sducational 1 can briefly give reasone amd
bac kground and my present explanations for opirdons and
of mis recent job. Pans. [ can narrate a sbory or
relate the plot of 2 book o
film amd deseribe my reactions.

Writing | can write a short, simple 1 can write short, dmple notes | | can wmite simple connected

W peesteard, for exarmple and miessages Telating to text on topics which are

B sending holiday grecdngs. | mattersin areas of immediate | familiar or of personal interest.
I [ can fill in forms with newd. | can write a werpsimple | 1 canwrite personal lethers

T per=onal details, for personal letier, for esample describing experiences and

I examiple ertering my thanking someone for impres siors.

N name, naticnaliny and samething.

0 address on a hotel

The
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information given before, provide a self evaluation for students because researchers have been
thinking on the conception of when they open and concluded the units developed, students had
to tick the items that they enforced the most in the learning process. In addition the idea
mentioned before, is important to highlight that the competences are supported by the purpose of
the common European levels (Al-A2, B1-B2, C1-C2) it is means, that both have a relation in

order to achieve students according with the topics proposed in a thematic units in the school.

Now, all the material has to put into practice the competences, because students have to take
advantage of the learning’s and their knowledge, and this was the premise that researcher’s
manage to implement in theirs classes. The skills proposes by the common European framework
require to propose a effective communicative work between students and teachers, both have to
practice the competences during the class as well as the development of the material created or
adapted. So, common European framework (2001 p. 104,105) explained what include the

practical skills in the material proposed bye student’s:

- Social skills: the ability to act in accordance with the types convention set out in above and to
perform the expected routines. In the project, this guideline was reflected in the moment that
researchers created a social union between students’ and them. During the practicum process, the
authors of the thesis developed some extra activities at the school, for example, the English day,
in which students prepared with the teachers help cultural point in order to put into practice daily
events in life context.

- Living skills: the ability to carry out effectively the routine actions required for daily life

(bathing, dressing, walking, cooking, eating, etc.); maintenance and repair of household
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equipment, etc. These skills were worked during the implementation of the material created and
adapted in the English lesson plan that researchers organized in the units in the accordance with
the daily life; the activities in agreement with the topics were developed with oral and written
examples. The idea was worked with the most common student’s routines.

- Leisure skills: the ability to carry out effectively the actions required for leisure activities,
e.g..

* Arts (painting, sculpture, playing musical instruments, etc.);

* Sports (team games, athletics, jogging, etc.);

* Hobbies (photography, etc.).

In this part, researchers pointed out that the activities practiced during the classes proposed also
different activities as was mentioned before, because they have to caught the students attention in

the acquisition of a foreign language new for them.

2.7 COMMUNICATIVE LANGUAGE COMPETENCES

In the present research, the authors in their practicum intended to follow communicative
competences proposed by the Common European framework (2011 p. 110) for the
implementation of the material worked. The competences were specified in a relation with the
objectives of the levels presented in the European framework. Furthermore, the competences took
into account the ability of using vocabulary in the class, because student’s had to achieve their

language knowledge and had to show a good assessment process.
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Table 3: Common European Framework of Reference for Languages: learning, teaching,

assessment

GENERAL LINGUISTIC RANGE

(2

Can exploit a comprehensive and reliable mastery of a very wide range of language to formulate
thoughts precisely, give emphasis, differentiate and eliminate ambiguity . . . No signs of having to
restrict what he/she wants t0 say.

Cl1

Can Select an appropriate formulation from a broad range of language to express himfherself clearly,
without having to restrict what he/She wants to say.

B2

Can express himfherself clearly and without much sign of having to restrict what he/she Wants fo say.

Has a sufficient range of language to be able to give clear descriptions, express viewpoints and develop
arguments Without much conspicuous searching for words, using some complex Sentence forms to do so.

B1

Has a sufficient range of language to describe unpredictable Situations, explain the main points in an
idea or problem with reasonable precision and express thoughts on abstract or cultural topics Such as
music and films,

Has enough language to get by, with sufficient vocabulary to express him herself with some hesitation
and circumlocutions on topics Such as family, hobbies and inferests, work, travel, and current events, but
lexical limitations cause repetition and even difficulty with formulation at times.

Al

Has a repertoire of basic language which enables himfher to deal with everyday situations with
predictable content, though hefshe will generally have to compromise the message and search for words.

Can produice brief everyday expressions in order 0 Satisfy simple needs of a concrete type: personal
details, daily routines, wants and needs, requests for information.

Can use basic sentence patterns and communicate With memorised phrases, groups of a few words and
formulae about themselves and other peaple, what they do, places, possessions etc.

Has a limited repertoire of short memoriSed phrases covering predictable survival situations; frequent
breakdowns and misunderstandings Occur in non-routine Situations.

Al

Has a very basic range of simple expressions about personal details and needs of a concrete type.
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CHAPTER THREE: METHODOLOGY

3.1 INITIAL REMARKS

Action research was the main tool used and applied for the investigation. This methodology
allows us to realize that the material taken from different sources was not enough for students and
teachers needs. For that reason and keeping in mind the characteristics of action research,
materials were created and adapted in the teachers” process. As Macintyre (1991) states, action
research is an investigation, where the researchers focus on a problem and on the basis of
information plan, implement, then evaluate and action and draw conclusions on the basis of the
findings.
“Teachers and principals become more effective when encouraged to examine and assess their
own work and then consider ways of working differently” (Watts, 1985, p. 118). The materials
assed in the classroom for students and for the designers of the staff, illustrate the way to supply
the needs presented in the class environment. It connects the target population working to be
better in the educational process bearing in mind the different strategies and techniques based on

some authors: Tomlinson, Gadner, masuhara).

3.2 ACTION RESEARCH

This project invokes action research as a reflective methodology in the searching of possible and

reliable solutions to common problems presented as "products™ of the teaching practice

experience. The project demands a process in which participants examine their own educational
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practice systematically and carefully, using the current techniques of research. It is also based on
the following assumptions:
Teachers and principals work best on problems they have identified for themselves. (As a product
of their teaching practice)
Teachers and students become more confident when they are encouraged to examine their own
performance during teaching and learning process.

e Teachers and students help each other by working collaboratively for enhancing the

educational practice.

e Working with peers helps in professional development.

There are many types of research, but action research refers to a disciplined inquiry done by
teachers with the aim of informing and changing their own practices in the future. This type of
research is carried out within an important social context (the school) where the teacher deals

with students, parents and administrators.

This research collects a cycle of gathering data, reflection, analysis and decisions on specific
actions at elementary school (English as a foreign language). It is more of a holistic approach to
problem-solving, rather than a single method for collecting and analyzing data. Thus, it allows
for several different research tools to be used as the project is conducted. Indeed, many action
research projects are started with a particular problem to solve, whose solution leads into other
areas of study. While a teacher may work alone in the classroom for providing an account of
these studies, it is also common for a number of teachers to collaborate integrality to give

possible and realistic solutions to troubles in the educational environment.
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In this order of ideas, action research is used in real situations, rather than in experimental
studies, since its primary focus is on solving real problems. It can, however, be used by social
actors when the situation demands an effective result. Mostly, in accordance with its principles,
it is chosen when circumstances require flexibility, the involvement of the people in the research,

or change must take place quickly or holistically.

The above considerations are possible if the process evokes the following sequence given by
some authors:

Figure 1 Research recycle

DIAGHNOSING

Indentfying or
defining a problem

ACTION
SPECIFYING BLANNING
LEARMIMNG
o Considering
Indentifying general alternative courses
findings of action
EVALLATING TAKING ACTICN

Studying the <:| selecting a course
of action

consequences of an
action
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The alterations of this type of research from general methodologies, is the emphasis on a teaching
experience study, which studies the problem systematically and ensures the intervention (partial
or impartial) rather than just theoretical considered. Several attributes separate action from other
types of research based on data. Primary it is focus on turning the people involved into the
problem. It also has a social dimension because it takes place in real-world situations, and aims
to solve real weaknesses. These short considerations had presented an overview of action
research as a methodological approach to solve social difficulties (In this case, at elementary
school). The principal procedure described, allows teacher to be part of the solution taking into
account their own practice (teaching experiences).

The current methodology is based on a practical approach to professional inquiry in a social
situation at elementary school. The examples in this component relate to education and are
therefore of particular relevance to teachers engaged in their daily contact with children students.
Indeed, this action research project demands collaborative work with peers (trainees) for the
development of the teaching practice as potential as possible sustained in improvements at
elementary school. It will provide an opportunity to reflect on teaching and learning process in
English area; and at the same time it allows the collections of new ideas, worksheets, and

materials in order to enhance the instruction of a foreign language (English).
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3.3 POPULATION

Photo 1 Target Population

These groups of students are from 4 to 5 years old, located in 3 social class levels. At the school
we can find 2 groups of pre-school children, who are at the stage where they must be
potentiated, and put to exploit and develop the skills in the process of teaching children. So, it is
so important to highlight that our teaching processes in English at this grade has a process of
construction taking into account the structure of their life. Transition offers to students the
opportunity of have relation between society, objects, experiences and situation that student’s
have to learn facing it in all moments. Even thought, the Colombian government does not took in
mind the importance of a process in a second language in the student’s learning styles, at the
public school. Colombia try to develop a bilingualism project on the schools but it had not been
impossible. We as practitioners created and developed some material according with the students
and school needs, this material was accepted and developed with student’s pleasure in order to try

to develop the learning process in the corresponding hour and day of English Class.
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IED Francisco de Paula Santander. is an official institution dependent of the secretary of

education of the capital district, located in the Santander Neighborhood, zone of social class 2,

with some residential sectors and in the other designated to the small and medium industry, it

belongs to the 15th sector of Antonio Narifio. It is a prosper institution that seeks the life quality

of the educative community as a summary of its PEI.

The conformation of this educative community is formed by:

Students

Teachers

Family environment.

Administrative staff

General service people

Representative of the Productive sector
Security people

Infrastructure

Table 4: Students

MORNING SHIFT

Grades

AFTERNOON SHIFT

Grades

Pre-school 1: 25

Pre-school 2: 24

Pre-school 1: 23

Pre-school 2: 22

First grade 1: 32

First grade 2: 32

First grade 1: 29

First grade 2: 30

Second grade 1: 33

Second grade 2: 32

Second grade 1: 33

Second grade 2: 36
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Third grade 1: 35 Third grade 1: 37
Third grade 2: 35 Third grade 2: 38
Fourth grade 1: 34 Fourth grade 1: 33
Fourth grade 2: 35 Fourth grade 2: 37
Fifth grade 1: 34 Fifth grade 1: 35
Fifth grade 2: 35 Fifth grade 2: 36
TOTAL: 387 TOTAL: 389

Students belong to a low social level (1 and 2).

Teachers:

Teachers are trained people with a basic level of English knowledge. In the morning shift there
are twelve female teachers and one man, all of them are in a range of 35 to 57 years old that lead
their students in the learning process.

The teachers are formed by:

Morning shift: 13
Afternoon shift: 12
Their subjects

v Sciences and environment,

v Math,

v Social science,

v Ethics and human values,

v Religion,

v Humanities (Languages: Spanish and English)
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v Technology and informatics

v Aesthetics,

v Physical Education, recreation and sports
Total of English classes per week: 2
Administrative Staff:

Principal: Julio Cesar Pérez Roso

School Coordinator: Gloria Pefia

Facilities:

Classrooms: 12

Restrooms: 4

Teachers room: 1

System room: 1

Library: 1

Video room: 1

Yard: 1

Buildings: 3 Blocks

General information:

- Name: Francisco de Paula Santander

Location B

- Address: Street 29 South No. 31 — 04
- Neighborhood: Santander

- Telephone: 7275047 — 7139752

- E-mail: ceditfranciscodepal5@redp.edu.co

- Sector: Antonio Narifio 15



- Type: Official

- Population: Female and male students.

- Foundation: October 17", 1992

- Official approval: Resolution 7448 of 13/11/98 and 8552 of 18/11/2001

Courses: 24

3.4 INSTRUMENTS

3.4.1 SURVEY

A survey is the way of showing the results of a research. On the other hand, a survey gives the
instruments that help researchers in order to gather information in a specific target population,
this is with the idea to know and learn more about the set of people problems. Also, the survey is
an instrument that guides the research in order to involve the participants with the work

developed.

on the other hand, the survey worked in this research helped the pre-service teachers to know the
students needs and guide them, and show them how to understand and supply them. The survey
was applied before the practicum work get started , base that researchers needed to involve their
work with the population issues, so the survey was created to apply as an instrument to teachers;
with the purpose of collecting important information about how teaching and learning a second

language in IED Francisco de Paula Santander needed to be developed.
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3.4.2 QUESTIONNAIRE

The questionnaires are also instrument that collects information of a numbers of responders. In a
research the questionnaires are useful because they are a practicable way to review principal
information that help to guide the research work. This instruments can includes questions that are
be used in order to collect the performance and satisfaction with the topic developed in the
research.

In this research pre-service teachers followed some steps in order to create the appropriate
questionnaire to gather the target population needs in the acquisition of a second language. The

guidelines that researchers followed in the design process were:

e Defining the Objectives of the survey
e Determining the target Group

e Writing the Questionnaire

e Administering the Questionnaire

e Interpretation of the Results
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CHAPTER FOUR: FINDINGS AND RESULTS

4.1 FINDINGS

After the research was implemented, the researchers had founded some relevant aspects that
described the investigation; the tools used in the research in order to collect data with specific
information about the students and teachers needs were two surveys. The instruments were
applied to the homeroom teachers of the two grades of pre-school level: Angela Nivia (Transition
1) and Pilar Rojas (Transition 2). These surveys gathered aspect in 2 parts: In the beginning,
collect teacher’s information taking into account GLOBAL (material from different resources)
material before the implementation of guide works. And as a second part, collect data comparing
the way of teaching between the two types of material; GLOBAL before implementation and
LOCAL (Material designing by researchers) after the implementation of the guides.

The Questionnaires was applied before of the first semester of the practicum experience with
global material, we worked in our teaching process with material downloaded from internet and
with material from books trying to detect needs; it is had the purpose of analyze information,
instruments, the kind of material used in the English class and how was useful the material
developing in the class for students. In the second part, during the two following semesters of the
practicum, we work with material designed (local) taking into account population ages, in this
case pre- school, students and teachers needs and the English syllabus organized before starting
the work in the IED Francisco de Paula Santander.

Therefore, the questionnaires given to teachers were in Spanish, because as we mention before,

they do not speak and understand English language, although they understand some commands
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and words in some sentences writing in the survey. Thus, teachers had to answer questions in
order to give reasons about what materials promote good strategies to teach English as a foreign
language for children, keeping in mind the four language skills, types of exercises and the

innovating, creating and attractive material for them.

4.2 DISSCUSSION

Accordingly, the characteristics of the global material and local material provide good
information exchange that helped in the development of the research. The first material, stresses
the lack of strategies and methodologies used in this kind of work with children, because it does
not supply the needs of teachers and students in the process of learning-teaching of a foreign
language.

The exercise presented by the global activities, does not consider the population characteristics
and also it does not satisfy teachers according with the topics that will be teach depending on the
English program. The second one (Local) was a work that reflects types of exercises in
accordance with the English level of students and with the fulfillment of the school program. The
survey for students was applied to 5 students of the two grades of the level in the last days of the
practicum. This provided an organized planning activity for each guide work and the functional-
linguistics objectives, depending on the kind of exercise. The vocabulary used in the worksheets
is a helpful aid for teacher in IED Francisco de Paula Santander and the coming practitioners in
that school. Thus, as students were in basic level, they needed activities related with their
knowledge. The idea was to exploit new English skills during the application and development of

the guides provided.
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On the other hand, we achieve the construction of knowledge through didactic activities based on
the real communicative situations that can involve students in the acquisition of critical thinking,
new vocabulary, self study, group work and innovative exercises, in order to take advantage of

the four communicative skills for good language learning.

4.3 CONCLUSION

This research presents the development, evolution and operation of educational material
created for teaching a second language in this case English. The aim was to study the
performance and students-teachers responses at IED Francisco de Paula Santander. In this sense,
we compared exiting material (Global) against material created by us (Local), finding the
immediate needs in the school population for teaching English environments. Thus, the problem
has been valuable in this research because it establish as a crunch point in the lack of material on

the generation of didactic activities providing support in the foreign classes.

According to the above, we considered the increased participation of students and teachers from
school, because during our teaching practice English language took power in the population, the
activities was useful, colorful and attractive for students catching their attention and their like for
learning English. On the other hand, school teachers was very helpful in searching of the
problem, taking of their time for answer a survey according to how useful was the material used
in the language created in previous years, thanks to the results we find valuable information that
allowed us to generate significant changes in the conception of English as a language and his

learning.
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Base on the results collected in the data the researchers found differences between local and
global material applied at the beginning of the practicum process, global material did not work
out with the target population, because it was not appropriate with the needs the students had at
that stage in the learning process. Furthermore, the activities were not impressive to catch
student’s attention and were not appealing with the lesson that pre-service teacher design for
them. In addition, the survey applied keeps in mind some items which highlighted out the stages
of Tomlinson: to impact, to motivate and recognize the existing information.

On the other hand, the local materials collected information about students needs supplied. The
results determine that students enjoyed the material which was made in order to supply their

needs, and the performance that would be easy for them to accomplish.
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APPENDIX 1 (TEACHERS NEEDS ANALYSIS BEFORE IMPLEMENTATION)

GLOBAL MATERIAL

Cuestionario para docentes (analisis de necesidades antes implementacion)

El siguiente cuestionario intenta recolectar informacion relacionada con el material usado

en las clases de inglés.

1. Usted considera que el material promueve...

a. Buena explicacion acerca de los temas

b. Discusién critica

c. Situaciones reales comunicativas

d. Trabajo en grupo

e. Trabajo individual

f. Uso de reglas gramaticales

g. Actividades de habla
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h. Reglas de pronunciacion para la ensefianza del docente

i. Actividades innovadoras

J. Juegos creativos

2. Considera usted que el material desarrolla los siguientes aspectos...

1.Necesidades y gustos de los estudiantes

2.Toma en cuenta las caracteristicas del contexto

3.Metodologia apropiada acorde con la poblacién estudiantil

57




1. USTED CONSIDERA QUE EL MATERIAL PROMUEVE...

m YES

= NO
0] 0] 0] ' B ¢ 0] 0] 0] 0] 0]
A B C D E F G H | J

2. CONSIDERA USTED QUE EL MATERIAL DESARROLLA LOS
SIGUIENTES ASPECTOS
M YES
1 1 1 ENO

d
o]
d
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APPENDIX 2 TEACHERS NEEDS ANAYLISIS AFTER IMPLEMENTATION
GLOBAL AND LOCAL

(Cuestionario para docentes después de implementacién)

El siguiente cuestionario intenta recolectar informacion con el tipo de material usado en la clase de inglés.

('global y local)

1. ¢ Qué material considera que promueve mejor aspectos del lenguaje de acuerdo a sus necesidades?

GLOBL |LOCL
Aspectos culturales 2 2
Gramatica 0 2
Vocabulario 0 2
Habilidades de escritura 0 2
Habilidades lectoras 0 2
Habilidades de escucha 0 2
Habilidades orales 0 2

2. En su opinién cual material promueve mas ...

GLOB |LOC
Actividades comunicativas con ayuda de comandos 1 2
Variedad de textos interesantes y actividades acerca de diferentes temas. 0 2
Juegos o actividades similares 0 2
Estudio autbnomo 0 2
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Situaciones autenticas y reales de la vida 0 2
Trabajo en pareja 1 2
Trabajo en grupo 2 2
Motivacion y participacion en las actividades en clase 0 2
Trabajo autonomo e independiente 0 2
El uso de las cuatro herramientas comunicativas: escritura, lectura habla y escucha |0 2
Adquisicion de vocabulario 1 2
pensamiento critico 1 2

1. ¢QUE MATERIAL CONSIDERA QUE PROMUEVE MEJOR ASPECTOS DEL LENGUAIJE
DE ACUERDO A SUS NECESIDADES?
GLOBAL
mLOCAL
2 2 2 2 2 2 2 2
2 -
1,5 1
1 -
0,5 1
0 0 0 0 0 0
0 T T T T T 1
11 12 13 14 15 16 17

2. EN SU OPINION CUAL MATERIAL PROMUEVE MAS...
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1,8
1,6
1,4
1,2

0,8
0,6
0,4
0,2

[a]
[a]
[a]
[a]
[a]
[a]
[a]
[a]

[y

1

[y

2 e ST e e e R

m GLOBAL
m LOCAL




APPENDIX 3 STUDENTS NEEDS ANAYLISIS AFTER IMPLEMENTATION
LOCAL

(Cuestionario para estudiantes después de implementacion)

Appendix 3: Progressive Questionnaires Given to Students — Part 1 (During the
Implementation)

El siguiente cuestionario intenta recolectar informacion acerca de tu aprendizaje ej el
Idioma inglés desarrollando material nuevo.

1. De acuerdo con el material trabajado en clase contesta con ayuda de tu docente si

0 no a las siguientes preguntas

S|N |PREG
SI |NO
a. Ejercicios de escritura I |O|UNTA
2
SI |NO 3 |A
b. aprendi nuevo vocabulario 8
2
SI |NO 4 |B
c. informacion cultural 6
2
SI |NO 3|C
d. Desarrolle ejercicios de escucha y habla 7
2
SI |NO 1D
e. Trabaje con diferentes materiales 9
3
SI |NO 0 |E
f. Trabaje solo 0
3
SI |NO 0 |F
g. Trabaje en grupo 0
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2. Acerca del disefio del material contesta las siguientes preguntas con si 0 no segun

corresponda:

2. El material incluia estudio de nuevo

vocabulario cada clase

PREGU

NTA?2

3. El disefio fue apropiado y claro

4. Fue incluido vocabulario especifico

PREGU

NTA3

PREGU

NTA 4

5. El material fue organizado por temas

PREGU

NTAS5

6. Cada material desarrollaba las cuatro

habilidades del lenguaje

PREGU

NTAG6

7. Al principio de la clase recibias

explicacion del tema

PREGU

NTA7

8. Al final de la clase se realizaba una

evaluacion de la clase

ESTUDIA
NTE5

1 12 |3
1 (2 |3
1 12 |3
1 (2 |3
1 12 |3
1 (2 |3
1 12 |3

PREGU

NTA 8
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1.

a las siguientes preguntas

De acuerdo con el material trabajado en clase contesta con ayuda de tu docente si 0 no

30

25

20

15

10

28
26

w
=

30

mYES
ENO

29 30 30
27
3
1 0 0
C D E F

2.

Acerca del disefio del material contesta las siguientes preguntas con si o no segun corresponda:
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8

7 7
6 6
5 ml
; x
333 3 e
2 2 2
1 1
00 0 0 0 0 o bo o
: : : : : : e

PREGUNTA PREGUNTA PREGUNTA PREGUNTA PREGUNTA PREGUNTA PREGUNTA
2 3 4 5 6 7 8
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APPENDIX 4 NATIONAL EDUCATION BASIC STANDARDS

En este nivel Comprendo historias ~ Desarrollo estrategias que Comprendo el lenguaje

cortas narradasenun - me ayudan a entender bésico sobre mi familia,

Iengua]e sencillo. algunas palabras, expresiones_ amigos, juegos y

I a3 y oraciones que Ieo lugares conocidos, si me

hablan despacio y con

Basica Primaria pronunciacion clra.

Principiante
(AD)

Recurre frecuentemente Hablo en inglés, con palabras Participo en conversaciones Empiezo a estructurar
a mi lengua materna para y oraciones cortas y aisldas, con pronunciacién clara y mis escritos; estoy aprendiendo
demeostrar comprensién para expresar mis ideas y buena entenacién. a leer y escribir en mi lengua
sobre lo que leo o me dicen. sentimientos sobre temas del materna. Por lo tanto, mi nivel de

colegio y mi familia. inglés es mds bajo.

\
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Escritura

* Copio y transcribo palabras que
comprendo y que uso con frecuencia
en el salon de clase.

* Escribo el nombre de lugares y
elementos que reconozco en una
llustracion.

* Respondo brevemente a las
preguntas “qué, quién, cudndo
y donde”si se refieren a mi familia,
mis amigos o mi colegio.

* Escribo informacion personal en
formatos sencillos.

* Escribo mensajes de invitacién
y felicitacion usando formatos

sencillos.

* Demuestro conocimiento de las
estructuras bdsicas del inglés.

1,2

Mondlogos

* Recito y canto rimas, poemas y
trabalenguas que comprendo, con

ritmo y entonacién adecuados. 1,3
» Expreso mis sentimientos y estados

de dnimo. .2
* Menciono lo que me gusta y

lo que no me gusta. Wi
* Describo lo que estoy haciendo. 2
* Nombro algunas cosas que

puedo hacer y que no puedo hacer. 1,2
* Describo lo que hacen algunos

miembros de mi comunidad. 1
* Uso gestos y movimientos corporales

para hacerme entender mejor. 2,3
* Describo algunas caracteristicas

de mf mismo, de otras personas, de

animales, de lugaresy del clima. 1,2
* Participo en representaciones

cortas; memorizo y comprendo los

parlamentos. .2

Conversacion

* Respondo a saludos y a despedidas. 2
* Respondo a preguntas sobre

cémo me siento. 1
* Uso expresiones cotidianas para

expresar mis necesidades inmediatas

en el aula. 1,2
* Utilizo el lenguaje no verbal cuando

no puedo responder verbalmente a

preguntas sobre mis preferencias.

Por ejemplo, asintiendo o negando

con la cabeza. 23
* Expreso e indico necesidades

personales bdsicas relacionadas

con el aula. 2,3
* Respondo a preguntas sobre

personas, objetos Y lugares de

mi entorno. 1

* Pido que me repitan el mensaje

cuando no lo comprendo.
* Participo activamente en juegos

de palabras y rondas. 3
* Refuierzo con gestos o que digo
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APPENDIX 5: CLASS WORSHEETS
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