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ABSTRACT 

The growing interest in EFL around the world has required learning opportunities that engage 

and maintain the motivation of students to learn English. This article aims to provide an analysis 

of the level of motivation, the motivational orientations that students experience, and explain 

the motivational factors that influence student motivation, these are relevant factors according 

to Dörnyei (2003) and Gardner (2010; 2009). The research has an explanatory approach within 

qualitative methodology, the analysis data phase is developed by applying the Likert scale 

questionnaire and its subsequent analysis by descriptive statistics using the SPSS software. Also, 

analysis data phase includes content analysis methods, data analysis was mainly conducted 

through thematic coding and analyses of texts in order to establish themes, patterns, and 

categories. 

 The results illustrate the analysis of the level of motivation in class, the motivational 

orientations, the motivational factors that the students experience and how do they influence 

their motivation level in the teaching-learning process. From these findings, it can be 

concluded, the study showed that the level of motivation in the English class is high (75%). On 

the other hand, intrinsic orientations (establish conversations, enjoy learning and knowing new 

words) are the most dominant component of student motivation and finally, the motivational 

factors analyzed (influence of parents, the quality of the process, autonomy, classroom 

activities, self-regulation strategies, grades, and feedback), which can influence motivation 

within the English foreign language process, in opinion of students are considered positive 

influencing factors. 
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 Keywords: Foreign Language motivation, EFL, motivational factors, motivational 

orientation, level of motivation 

RESUMEN 

El creciente interés en el inglés como lengua extranjera en todo el mundo ha requerido 

oportunidades de aprendizaje que involucren y mantengan la motivación de los estudiantes 

para aprender inglés. Este artículo tiene como objetivo proporcionar un análisis del nivel de 

motivación, las orientaciones motivacionales que experimentan los estudiantes y explicar los 

factores motivacionales que influyen en la motivación del estudiante, estos son factores 

relevantes de acuerdo con Dörnyei (2003) y Gardner (2010; 2009). La fase de análisis de datos 

se desarrolla aplicando el cuestionario de escala de Likert y su posterior análisis mediante 

estadística descriptiva utilizando el software SPSS. Además, la fase de análisis de datos incluye 

métodos de análisis de contenido, el análisis de datos se realizó principalmente a través de la 

codificación temática y análisis de textos para establecer temas, patrones y categorías.  

 Los resultados ilustran el análisis del nivel de motivación en clase, las orientaciones 

motivacionales, los factores motivacionales que experimentan los estudiantes y cómo influyen 

en su nivel de motivación en el proceso de enseñanza-aprendizaje. De estos hallazgos se puede 

concluir, en primer lugar, que el nivel de motivación en la clase de inglés es alto (75%). Por otro 

lado, las orientaciones intrínsecas (establecer conversaciones, disfrutar el aprendizaje, 

aprender nuevas palabras) son el componente más dominante de la motivación de los 

estudiantes y, por último, que los factores motivacionales analizados (influencia de los padres, 

calidad del proceso, autonomía , actividades en el aula, estrategias de autorregulación, 

calificaciones y retroalimentación), que pueden influir en la motivación dentro del proceso de 
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inglés como lengua extranjera, en opinión de los estudiantes se consideran factores influyentes 

positivos. 

 Palabras clave: motivación en Lengua Extranjera, Inglés como Lengua Extranjera, 

factores motivacionales, orientación motivacional, nivel de motivación 
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INTRODUCTION. 

Motivational factors in teaching-learning process of EFL seen from the perspective of 

modern pedagogy tend to emphasize more and more the importance of the motivational 

aspects of learning since when they are considered, one learns more and better. Including 

motivational aspects can lead to more effective language learning. With this, motivation is 

understood as a multidimensional framework because people are usually motivated by a 

combination of different factors.  

 The problematic situation refers to the fact that the English language is a gateway to 

interacting with different cultures, learning this language would allow the public-school 

students to be able to develop in different work and academic situations shortly, for this is 

necessary to motivate students to learn a foreign language such as English. For this reason, I 

consider motivation important, because it is used within the English learning process, both for 

the teacher and for the students. In this context, different types of motivation vary depending 

on the student's participation in an activity for reasons of personal choice. These types of 

motivation can be broadly defined as extrinsic and intrinsic motivation, several authors have 

argued that students need to develop a feeling that they are in control of their learning process, 

they argue that student motivation is important because these perceptions support feelings of 

their learning, which are critical to effort in the learning task. 

 The purpose of this explanatory study is to recognize the level of motivation, 

motivational orientation, and motivational factors that intervene in the teaching-learning 

process in high school students when they learn EFL. The line of research is education, 
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language, and communication with an emphasis in language teaching – bilingualism. About the 

research question, is about what the most important motivational factors and their 

motivational orientation for learning EFL are and how they influence the level of motivation of 

high school students. And the three objectives are: first, to analyze the level of motivation in 

class in the teaching-learning process in high school students when they learn EFL,  Second, to 

describe the motivational orientations and motivational factors experienced in the teaching-

learning process  in high school students when they learn EFL  and third, to explain motivational 

factors, motivational orientation and how they influence the level of motivation of students in 

the teaching-learning process in high school students when they learn EFL, through the 

collection and data analysis using a questionnaire in 45 high school 8th-grade students at the 

public school Ricaurte in Bogotá.  

 Finally, it is relevant to mention Vonkova et al., (2021) that failures in the processes are 

not only related to students but also the school also has a predominant role. Teachers must 

consider the motivational orientation and the motivational factors that their students receive 

regarding learning of EFL. 
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 LITERATURE REVIEW 

 In this section is the literature background related to the four key terms of the study 

which are: motivation, motivational orientation, motivational factors, and EFL. Researchers and 

educators have long been interested in learner motivation since it is closely connected to 

achievement and desired outcomes. (Dörnyei, 2020; Dörnyei & Ushioda, 2013).  Table 1 shows 

the review regarding the main themes of this research. 

Table 1.  

Review of Existing Literature. 

 

Construct Description Key words Bibliographic source

Motivation

•	Motivation is one of the key factors that affect 

foreign language learners’ success and 

performance in the language learning process. 

•	Effective teacher and motivational strategies to 

succeed in the classroom. 

•	How learners acquire motivation in language 

learning. 

•	Motivation case study.

•	Student perceptions.

•	Learning motivation.

•	Learning strategies

•	Student development.

•	Student motivation.

•	Attitudes and FL achievement.

(Logan, 1981)

(Nakata, 2006)

(Palmero, 2008)

(Pereira, 2009)

(Gardner, 2010)

(Middleton & Perks, 2014)

(Llanga Vargas, Murillo 

(Dörnyei, 2020)

Motivational 

Orientation

•	Theory of human motivation and personality in 

social contexts that differentiates motivation in 

terms of being autonomous and controlled.

•	Intrinsic orientations.

•	Extrinsic orientations.

•	Self-determination theory.

Noels, K. A., Pelletier, L. G., 

Clément, R., & Vallerand, R. 

J.. (2000)

(Noels, K. A., 2001)

(Deci & Ryan, 2013)

(Ryan, R. M., & Deci, E. L., 

2020)

Motivational 

Factors

•	An effective and successful language classroom 

in terms of learner’s motivation.  

•	Teachers’ beliefs and attitudes towards parental 

involvement have an influence on developing and 

sustaining parents’ involvement in education. 

•	Teacher feedback on student performance (eg, 

criticism and praise) can also convey messages 

about whether or not students can learn the 

language. 

•	Motivation and language learning.

•	Language learning strategies.

•	Language acquisition.

•	Parent participation and influence.

•	Classroom practices, goals, 

feedback, praise, and ratings.

(Dornyei, Z., & Otto, 1998)

(de la Fuente Arias, 2004)

(Bernaus, M., Wilson, A., & 

Gardner, R. C.  (2009)

(Ruesch, A., Bown, J., & 

Dewey, D. P. 2012)

(Mahadi & Jafari, 2012)

(LAN, L., 2016)

(Lou & Noels, 2019)

EFL &

Motivation

•	English as foreign language taught in schools, has 

been part of the teaching and learning of students 

in various levels of education. 

•	The emphasis of effective learning in a classroom 

has vital importance in student retention. 

•	The teachers are required to be adaptive to the 

changing classroom and student needs. 

•	Motivation in foreign language 

learning.

•	Motivation in foreign language 

teaching.

•	Activity-based learning.

•	Student motivation and students’ 

achievement.

(Dörnyei, Z., 1994)

(Dornyei, Z., & Otto, I., 

1998)

(Pintrich, 2003)

(Pae, 2008)

(Núñez, 2009)

(Anwer, 2019)

(Guillén, 2020)
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 The theoretical construct that supports this study is the level of motivation, motivational 

factors, motivational orientation, and EFL in the classroom. This chapter provides an overview 

of the most influential concepts and theories in research on motivation for foreign language 

learning. 

CONCEPTUAL FRAMEWORK 

 Following, the complete concept of this research, which focuses on motivation when 

learning EFL in high school. The constructs are presented below: motivation, motivational 

orientation, and motivational factors. 

Figure 1.  

Conceptual Framework. 
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Motivation 

 According to Gardner, Lalonde & Moorcroft (1985), the term motivation in EFL refers to 

the degree to which the student makes an effort to learn the language, for the desire to do it, 

and the satisfaction experienced during the activity. In this same sense, Palmero (2008) 

mentions, currently students are motivated by the teaching strategies used in the classrooms in 

practical activities, the collaborative learning technique, they develop the exchange of 

knowledge skills, motivation is generated in groups, and they obtain positive results in 

evaluations.  

 In accordance Logan (1981), affirms that motivation is a process that promotes self-

interest through two factors (internal and external) from which significant benefits are achieved 

in learning. As a result of these processes, students create new behaviors to generate study 

habits, store new things and maintain a productive activity (Pereira, 2009). 

Figure 2.  

Motivation as Intersection of Student, Classroom, and Activity. 

 

 

 

 

 

Source. retrieved from Middleton & Perks (2014) 
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 Figure 2 implies the conjunction of three themes need to be analyzed to understand 

motivation as a whole. According to Llanga Vargas (2019), motivation is the main impulse of 

human behavior, moreover, motivation in language learning is a multidimensional construct 

that changes.  Therefore, motivation should be viewed not as an individual quality or a 

teacher/classroom quality, but as the shared activity of students and teachers as they engage in 

meaningful work that shapes their identity as learners (Middleton & Perks, 2014). 

 The role of teacher is to provide students with a suitable environment in which the 

language is learned effectively, and an environment in which there is a relationship of trust 

between their students so that students perceive and use language as a means of expression 

and communication (Nakata, 2006). 

Motivational Orientations 

 Motivational orientation as a construct, refer to the reasons why an individual chooses 

one activity over another. Sheldon, Ryan, Deci, and Kasser (2004) affirm that the understanding 

of motivation and goals is the most important theoretical and empirical motivating force. These 

two types of orientations are mentioned below: 

Intrinsic Orientations. It refers to the reason for learning a foreign language derived from the 

pleasure and interest inherent in the activity. The activity is undertaken because of the 

spontaneous satisfaction that is associated with it (Deci, E., & Ryan, R., 2000, 2013).  

Extrinsic Orientations. Not all activities are sufficiently novel or challenging pleasing to be 

intrinsically motivating (Deci, E., & Ryan, R., 2000). Extrinsic orientation refers to reasons that 

are instrumental to some consequence apart from an inherent interest in the activity.  
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 According to Noels et al. (2000), cited by Deci & Ryan (2020), shows that intrinsic 

motivation is related to higher performance, controlling achievement from the start. While the 

extrinsic refers to behaviors carried out for reasons other than self-satisfaction. In contrast, 

according to Pintrich (2003) He considered that extrinsic motivation is the one that leads to 

perform a task as a means to achieve an end.  

EFL and Motivation 

Motivation in Foreign Language Learning 

 The motivation for learning a foreign language must bring together factors from 

different psychological fields. To integrate the different components, it is necessary to 

introduce the levels of motivation. Within this framework, three levels are established: the level 

of the language, the level of the student, and the level of learning (Dörnyei, 1994; Dörnyei & 

Ushioda, 2013; Pae, 2008).  

 Within the school context of the Teaching / Learning process of a foreign language in 

high school students, three dimensions are identified regarding the frequent causes 

attributable to success and/or failure in academic activities: internal / external: capacity and 

effort as internal factors and luck or the difficulty of the task as external factors. Stability / 

instability: unalterable capacity over time to carry out activities and, controllable / 

uncontrollable: factors under control or not of the students (Núñez, 2009). 

Motivation in Foreign Language Teaching 

 Teaching is one the professions that most requires skills of various kinds and, on some 

occasions, creates difficulties for teachers to establish a solid relationship with students, which 
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in turn hinders their positive motivation (Anwer, F., 2019). The relevant question is: What 

motivates students? Educators must understand the importance of maintaining motivation as 

an active part of their teaching strategy and designing tasks and developing teamwork. (Guillén, 

2020; Pintrich, 2003). 

Motivational Factors  

 Motivational factors vary in human beings according to age group, the importance of 

the task undertaken, the expected reward in its performance, and the impediments in its 

fulfillment. Motivation begins by the influence of the social variables of the context where the 

person lives. Mahadi & Jafari (2012), for instance, in his view mention that these factors are 

highly representative in the school context, where relationships within the group of students 

are a determining factor. This is in line with Lamb (2016), who explains what it is necessary to 

focus the subject, taking into account the main motivational factors that intervene in process.  

 Now the factors that influence the performance of a foreign language are presented in 

the framework of the model for analyzing motivational factors. 

Autonomy. The student needs to be independent and participate in activities voluntarily, in this 

sense, Ryan, R. M., & Deci, E. L. (2020) argue that autonomy favors intrinsic motivation, while 

factors that enhance control and external pressure tend to eliminate it. 

Influence from Parents and Teachers. In their study, Gardner, R., Bernaus, M., & Wilson, A., 

(2009) examines the relationship between the motivational teaching practice of teachers and 

the motivation for language learning in their classes. The support from the part of parents is 

one of the determinants of students’ academic success. Research indicates that students with 
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supportive parents may have a higher level of motivation for participation than those with non-

supportive parents (Kalayci, G., & Öz, H., 2018).   

Classroom Activities. Students from an early age are encouraged to compete in games and 

other activities related to success. Competitive situations offer the student the optimal 

challenge for their performance and feedback, which can facilitate the feeling of 

competitiveness. In the development of activities within the classroom, situations are 

presented that facilitate collaboration between the participants, and the bonds with their 

classmates are reinforced (Ruesch et al., 2012). 

Goal Setting and Self-motivation Strategies. Knowledge and use of self-regulation strategies 

allow activities to have an appropriate level of difficulty and clear goals to arouse a student’s 

interest. Also, according to De La Fuente Arias, J. (2002), when a student tries to carry out an 

activity, they often receive information about their performance, either from other people or 

directly from the task itself.  

Feedback, Praise, and Ratings. When students are successful, teachers with a reward mindset 

are more likely to praise student ability and focus on outcomes (e.g., grades), whereas teachers 

with a growth mindset are more likely to praise students’ effort and improvement. (Lou & 

Noels, 2019). 

Model for Analyzing Motivational Factors  

 The Attitude Motivation Test Battery (AMTB), originally developed to investigate what 

seemed to be the major influential factors in the learning process of a foreign language. AMTB 

has been used in many other parts of the world to examine students’ motivation in foreign 
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language learning, also, it has been designed to measure different components of the socio-

educational model of Second Language Acquisition – SLA – (LAN, 2014).   

 This study does not intend to access all the components of Gardner's AMTB model. 

However, it is used by the researcher as a reference for the design of the questionnaire. In this 

research, the model SLA is used focus on the intermediate phase (action phase), using 

measures such as interest, attention, effort, dedication, perseverance, self-efficacy, autonomy, 

competence, relationship, and goal setting are also included (Gardner, 2010).  

Figure 3.  

Process Model of EFL.   

 

Source. Adapted from (Dornyei, Z., & Otto, I., 1998) 

 The relevance of the model highlights an effort to put all the research on foreign 

language motivation and educational psychology into one framework and include all the 
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important motivational factors. Figure 3 presents the outline of the model and the factors that 

influence the development of learning a foreign language. The chapter concerning the method 

is then presented. 

RESEARCH DESIGN 

Methodology 

 This explanatory research within a qualitative approach, is used aligned with the 

objectives that allow to know and analyze the perceptions of the students through the 

instruments (Creswell, 2014). The line of research for this article is education and language 

learning with an emphasis on foreign language because in order to have a greater 

understanding of the object of study considers the teaching-learning process as a whole. The 

explanatory design is used, in which quantitative data is collected, complemented, and 

analyzed and in a second qualitative stage the results of the open questions are explained. The 

design is characterized by a first stage in which quantitative data is collected and analyzed, 

followed by another where qualitative data is collected and evaluated. (Hernández-Sampieri & 

Mendoza, 2018). 

Sample 

 45 students in 8th grade from a public school in the south of Bogotá during the end of 

the academic year 2021, between 13 and 14 years. The questionnaires were solved in the 

classroom at the Colegio Ricaurte I.E.D. - District Educational Institution. 

Ethical Considerations 
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 It was necessary to obtain informed consent from the parents, to ensure that the 

information obtained is used exclusively for academic purposes. A letter was sent to the school 

principal, in which it was requested to apply a series of surveys to the eighth-grade students in 

order to carry out the investigation.  

Data Collection 

 A questionnaire adapted to the context of this research of the Attitude Motivation Test 

Battery (AMTB), designed by Masgoret, Bernaus & Gardner, (2001). Due to the extensive use of 

the AMTB questionnaire in research on motivation and acquisition of foreign languages, it was 

decided to use a modified version for secondary school students. 

 A 53-item questionnaire was developed, in which students indicated their agreement 

and disagreement and how often the situations were presented with various statements 

according to four-point Likert scales. The first 9 items of the questionnaire concern student´s 

motivation level; the next set of 22 items concerns motivational orientation in English class; and 

the final 22 items concern motivational factors. Table 2 provides the subjects of investigation of 

all question items in the questionnaire. 

Table 2.  

Thematic Analysis.  
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 The questionnaire was reviewed and given to 10 students from the same population as 

the actual participants for testing. Those 10 students were not included among the participants 

in the main study. In the third week of October 2021, students answered the questionnaires in 

their classrooms, during class time, in the presence of the teacher. The authorization of the 

school administration was previously obtained. They answered the questionnaire in about half 

an hour. The students' responses to closed-ended questions were calculated, transferred into 

numerical form, and summarized into graphs.  

Data analysis  

 The analysis data phase was developed by applying the Likert scale questionnaire and its 

subsequent analysis by descriptive statistics using the SPSS software version 24 and performing 

a wide range of simple statistical analysis with the numerical values assigned according to a 
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qualitative scale (descriptive statistics, frequencies, averages, ranges, percentages). An excel 

database was also needed to sort the data previously (Annex 2). 

 Also analysis data phase includes content analysis methods, data analysis was mainly 

conducted through thematic coding and analyses of texts to establish themes, patterns, 

categories and means were employed to obtain and characterize the participants’ perceived 

levels (Hernández-Sampieri & Mendoza, 2018; Suter, 2012). 

 On the other hand, the answers to the open questions were transcribed in a word 

processor, then summarized in an excel table to be categorized by keywords of the statements 

and used to complement the research question. The formal coding process was started, and all 

the transcripts were read line by line to obtain general codes based on the recurring concepts. 

After initial themes were raised, the transcripts were read again to provide supporting excerpts 

and were classified for detailed investigation (Suter, 2012). 

FINDINGS AND DISCUSSION 

 Below there are the results of the questionnaire, on which students indicated their 

agreement and disagreement and how often the situations were presented with various 

statements on four-point scales. The data analysis process from 45 students surveyed is 

developed by applying the Likert scale questionnaire and its subsequent analysis by descriptive 

statistics using the SPSS software and thematic analysis also includes content analysis methods 

to the open-ended questions. The findings are organized by each of the specific objectives of 

this research (see figure 4). 

 



21 
 

Figure 4.  

Objectives Match with Questions.  

 

 The results obtained from the questionnaire to assess motivation level towards learning 

the English area, from the beginning of the academic period to the period at the end of the year 

when the students answered the questionnaire.    

Level of Motivation in English Class 

 In the first stage mentioned above, the results indicate that 60% of those surveyed 

believe that it is currently high, the intensity of the motivational states of the students has had 
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a significant increase, is located, since at the beginning of the year 47% of the students 

considered it high.  

Whereas at the beginning of the year 27% of the students think that their motivation is 

low (in contrast to 16% now think that their motivation is low) this means that 10% of the 

students improved their perception of motivation in the same segment. On the other hand, in 

the VERY HIGH opinion segment, both at the beginning and at the end of the academic period, 

22% of the respondents present the same opinion that has not changed over time. In a similar 

study, Gardner, Bernaus & Wilson, (2009) mentions that there is an association between how 

motivated teachers are to teach English, the extent that their students perceive that they use 

strategies, the students' evaluation of the learning situation, and their motivation to learn EFL. 

 The motivation level is marked by the teacher's management and good performance 

overtime during the school year, which implies that the students were not so enthusiastic at 

the beginning of the year, but rather their motivation increased until the end of the same 

period (figure 5). 

Figure 5.  

Motivation Level.  
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 According to Waninge, Dörnyei & De Bot (2014), variability has been shown in the L2 

motivation of students in class and how motivation changes over time at the individual level, 

while it is also characterized by predictable and stable phases.  

 Results indicate that student motivation is susceptible to variation even on a fairly short 

time scale. For the same reason Waninge, Dörnyei & De Bot (2014), affirms that certain factors 

constituted a force strong enough to regulate the behavior of the students. Recognizing these 

states of attraction and identifying the most frequent sources would be a useful tool for 

teachers to improve and maintain student motivation in class (Waninge et al., 2014). 

 In the next stage of the analysis process for the first objective, below are the results of 

the next stage that are formulated in questionnaire 1 from questions 3 to 7, according to the 

following concepts: interest, attention, effort, dedication, perseverance, and satisfaction. 

Figure 6.  

Students’ Motivation in English Class. 

4%

27%

47%

22%

2%

16%

60%

22%

muy bajo bajo alto muy alto

Mi motivación para aprender inglés ahora.

Mi motivación para aprender inglés al inicio del año

Motivation level during the academic period
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The results in interest show that 20% of the students have a "very low and low" interest 

compared to 80% who have a "high and very high" interest, as this in figure 6. According to 

Gardner, Lalonde & Moorcroft (1985), the motivated individual desires, wants and is interested 

in achieving what he feels motivated by; In other words, it shows a desire, a desire, and a 

manifest interest towards the goal that would be the learning of the foreign language. 

 The data shows in attention that 51,11% of students have “high” attention during 

English class and 33,33% “very high”, while 13,33% of the students are in the "low" segment 

and 2,22% in the "very low" segment. The system of attention is a complicated construct that 

involves various influences related to instruction and the student (Hlas, Neyers & Molitor, 

2019).  

 The results regarding effort, 57,78% of the student’s state that their effort is "HIGH" 

during their class. and 22,22% “very high”, while 15,56% of the students are in the "low" 

segment and 4,44% in the "very low" segment. The intentional effort, that is, the amount of 

Interés Atención Esfuerzo
Dedicación y
constancia

Satisfacción

muy bajo 4,44% 2,22% 4,44% 0,00% 4,44%

bajo 15,56% 13,33% 15,56% 26,67% 13,33%

alto 57,78% 51,11% 57,78% 46,67% 55,56%

muy alto 22,22% 33,33% 22,22% 26,67% 26,67%
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20%
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40%
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effort that the student was willing to put into learning the given language (Csizér & Dörnyei, 

2005).  

 The results regarding question about dedication and perseverance in class, the majority 

(73,34%) of the students surveyed present a “high and very high” level of dedication and 

perseverance during their English classes. in comparison, the remaining 26,66% of the students 

have a percentage of dedication and perseverance marked as "low" during the English class. In 

addition, as highlighted by Dörnyei (2003), the perseverance, dedication, and self-confidence of 

the students, in the search for their fluency in English, were decisive in the sense that they had 

the option to initiate and regulate their activities to fully achieve the proposed learning 

objectives. 

 The results of the student’s opinion about the level satisfaction level in English class, 

show that most of the students 86,36% (boys) and 78,26% (girls) have a "very high and high" 

concept of their level of satisfaction compared to 9% who have a "very low" satisfaction level, 

as can be seen in figure 7.  

Figure 7.  

Satisfaction Level. 
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 Student satisfaction within the "very high" segment is similar for both boys and girls 

(27,27% and 26,09%, respectively). In the "high" range, 52,17% of girls and 59,09% of boys are 

located. At the "low" level, 17,39% of girls and 9,09% of boys are located. In the least favorable 

opinion "very low" are 4.35% of girls and 4.55% of boys. By gender, it is also interesting that 

boys have a higher level of motivation than girls. 

Thematic Analysis 

 Results of the qualitative approach are presented as a complement to the research 

questions, through content analysis, and the respective concept maps are made as shown in 

figures 8 to 9. 

 Regarding questions 8 and 9, content analysis has been presented that yields the 

following results to answer the question: What is the opinion of the students about the aspects 

that most motivate and demotivate them in English class? 

Figure 8.  

Thematic Analysis Most Motivating Aspects. 
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MEANING UNIT CONDENSED 

MEANING OF UNIT

CODE SUB-CATEGORIES CATEGORY THEME

Que es chevere 

como hace la clase 

el profesor.

Cool how the class 

does.

Teacher`s way of 

teaching.

Teacher`s way of 

teaching.

Methodology in 

class

Teacher attitude 

and class activities 

as positive factors 

for learning English.

Es si lo que mas me 

motiva es como 

enseña el profe de 

Inglés.

What motivates me 

the most is how the 

teacher teaches.

Aprender para tener 

un buen 

rendimiento y poder 

viajar a muchos 

lugares, hacer una 

carrera en ese 

idioma.

Learn to have a 

good performance 

and be able to 

travel.

Leisure activities

"Traveling" as a 

motivational factor 

for learning English.

Aprender para tener 

un buen idioma y 

poder viajar a varios 

lugares sin 

problema.

Have a good use of 

language and be 

able to travel.

Travel Travel

Pensar que puedo 

aprender un idioma 

diferente al mio y 

poder ir a otros 

paises.

Being able to go to 

other countries.

Pienso
que ... 
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MEANING UNIT CONDENSED 

MEANING OF UNIT

CODE SUB-CATEGORIES CATEGORY THEME

Que en el mundo el 

inglés es el idioma 

mundial y es 

necesario aprender 

inglés para por 

ejemplo(viajar por 

el mundo) y 

necesito apreneder 

inglés para la 

carrera que quiero.

I need to learn 

English for the 

career I want.

Thinking about their 

professional future 

is a factor that 

motivates them to 

learn.

Que quiza saber que 

para un futuro me 

sirva para algo, ya 

sea para mi carrera 

profesional o quiza 

algún trabajo, o no 

más para aprender y 

ya.

Either for my 

professional career 

or maybe some job.

Career Career Personal reasons

Me motiva aprender 

un idioma nuevo y 

tener oportunidades 

laborales.

Have job 

opportunities.

Ser bilingüe para 

poder comunicarme 

mejor y además es 

casi el idioma 

universal.

Be bilingual so I can 

communicate 

better.

Personal reasons

Being bilingual will  

bring better 

opportunities for 

their future.

Aprender un nuevo 

idioma.
New language. Be bilingual. Be bilingual.

Que me parece 

interesante 

aprender otro 

idioma.

Learn another 

language.

A raíz de que mi 

hermana por 

custiones laborales 

ella comenzó a 

estudiar y me llama 

la atención y le 

tome importancia.

She started studying 

and caught my 

attention.

Influence of a family 

member.

Influence of a family 

member.
Personal reasons

Learn English by the 

influence of a family 

member.

Ayudar a mi papá a 

hacer relación con 

otros paises para 

hacer crecer la 

empresa.

Help my dad to 

make a relationship 

with other 

countries.

Pienso
que ... 
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 The previous section showed the results ordered by categories. Next, the motivating and 

demotivating factors that shaped the opinion of the students are analyzed. It can be affirmed 

that they are all the factors with the greatest incidence, which positively influence the choice of 

their future professional careers and highlight an internal motivation to be bilingual and thus 

obtain a better, more competitive professional profile.  

 Therefore, the finding of the last two factors (better profile as a future professional and 

better opportunities in their life), corroborates what was found in the student data and means 

that personal motivations and a vision regarding the future professional preparation of 

students are essential contributing in learning EFL, according to the perception of the students 

find in a similar study (Avella & Camargo, 2011).  

Figure 9.  

Most Motivating Aspects. 
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 In figure 9, students express two crucial components that influence their motivation in 

the class, the first factor that is most associated with motivation in English class about of 

teachers' attitudes, the main challenges for teachers are to know and adapt to the context and 

expectations of students to find appropriate strategies that adapt to the changing demands of 

teaching methods, however, the students find both the activities in class and the attitudes of 

the teacher as positive.  

 According to Alfaro & Alvarado (2016), today knowing English is highly valued in any 

profession since we live in a globalized world. This idea of the importance of English is taking 

hold and, possibly, help both the development of students’ abilities to learn English and to 

understand a professional perspective. The second factor is the importance for students of 

being bilingual, knowing another new language, which is related to personal reasons because 

they believe that this brings better opportunities for their future according to the influence or 

experiences of their close family members.  

 Finally, as shown in figures 10 - 11, an aspect that demotivates students in English class 

stands out, this aspect is how complex it has become for students to understand English, the 

rules, and grammatical structures, since this, as seen in the surveys, are an aspect that does not 

allow them to acquire a very high degree of motivation that let them English satisfactorily 

(Castillo & Calles, 2011). 

Figure 10.  

Most Demotivating Aspects. 
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 As observed in Figures 10 - 11 this section analyzes the most demotivating factors that 

shaped the opinion of the students, who express two crucial components that influence their 

demotivation in the class, first the difficulty of speaking in English and the complexity of 

learning grammar.  

 The first one refers to not understanding the explanation of the teacher when speaking 

in English. This ratifies the fact about the investigation of Castillo & Calles (2011), which 

concludes as one of its main findings, the fact of not being able to develop the listening-

MEANING UNIT CONDENSED 

MEANING OF UNIT

CODE SUB-CATEGORIES CATEGORY THEME

No aprender porque 

el profe no explica 

bien.

The teacher does 

not explain well.

Not understanding 

the explanations 

and indications of 

the teacher when 

speaking English.

Not understanding 

the explanations 

and indications of 

the teacher when 

speaking English.

Feel unmotivated 

every time the 

teacher speaks in 

English and fail to 

understand the 

information.

No aprender bien ni 

entender las 

explicaciones.

Not understanding 

explanations.
Class Management

Que no entiendo 

cuando el profe 

habla en Inglés.

I don´t understand 

when the teacher 

speaks in English.

De la clase de 

inglés me 

desmotiva que a 

veces los temas son 

algocomplejas, y a 

la hora de hablarlo 

para recordar todas 

las pautas es 

complicado.

From the English 

class it discourages 

me that sometimes 

the topics are 

somewhat complex.

Difficulty learning 

grammar.

Difficulty learning 

grammar.

Language is 

complicated to learn 

and difficulty 

unederstanding 

grammar.

Lo complicado que 

es el idioma.

How complicated 

the language is.

Complexity of the 

English language.

Que es un poco 

difícil.

Which is a bit 

difficult.

En la parte de 

pronunciación 

siento que no lo 

hago muy bien.

I feel like I´m not 

doing very well.

Difficulty speaking 

in English.

Difficulty speaking 

in English.

Not feeling 

confident when 

speaking in English.

No soy muy buena 

en la pronunciación 

y se me dificulta 

entendedrle al 

profesor.

I´m not very good at 

pronunciation.

Complexity of the 

English language.

El leer en inglés y el 

pronunciar.

Reading in English 

and pronouncing.

Pienso
que ... 
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speaking skill, that is, not understanding what they hear and reaching an adequate 

pronunciation, is one of the biggest demotivating factors in foreign language students. 

Figure 11.  

Thematic Analysis Most Demotivating Aspects. 

 On the other side, the fact to have difficulties in terms of learning grammar, by Roldán 

(2016), the classes that become monotonous and focused on grammar, result in students 

knowing the rules but not how to use them in real contexts, added to the absence of speaking 

practices. This leads to frustration and a lack of interest on the part of students to try to acquire 

English. 
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Students’ Motivational Orientation 

 Motivational orientations that students experience in the teaching-learning process of 

EFL refers to the second specific objective. Overall, analysis to the answers of the students is   

shown in figure 12. 

Figure 12.  

Intrinsic vs. Extrinsic Motivational Orientation. 

 

 Intrinsic motivation students indicate that 8,9% of those surveyed never perceive this 

type of motivation in their English class, 15,0% agree that it is rarely perceived, that is, 23,9% of 

the surveyed students practically barely perceive this motivation, on the other hand, 37,8% of 

the respondents affirm that intrinsic motivation is sometimes perceived and 38,3% indicate that 

it is always present in their didactic activities in classroom. Intrinsic motivation is encouraged by 

the person's behavior to obtain a personal achievement and is based on internal factors such 

as, for example; self-determination, curiosity, challenge, and efforts, among others (Deci et al., 

1981). 

8,9%

15,0%

37,8% 38,3%

18,0% 18,4%

27,9%

35,6%

nunca casi nunca a veces siempre

Motivación intrínseca Motivación extrínseca

intrinsecos

Etiqueta

Conjunto de 

categorías 

múltiples

Porcentaje
Porcentaje

Acumulado

1 nunca 9% 8,9%

2 casi nunca 15% 23,9%

3 a veces 38% 61,7%

4 siempre 38% 100,0%

intrinsecos

Motivación 

intrínseca

extrinsecos

Etiqueta

Conjunto de 

categorías 

múltiples

Porcentaje
Porcentaje

Acumulado

1 nunca 18% 18,0%

2 casi nunca 18% 36,4%

3 a veces 28% 64,4%

4 siempre 36% 100,0%

Motivación 

extrínseca

extrinsecos
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 Continuing with the extrinsic motivation analysis, 18% of those surveyed affirm that this 

type of motivation is never presented in their school activities, 18,4% refer to the fact that they 

rarely perceive it, that is, it is practically not perceived extrinsic motivation, on the other hand, 

27,9% of the surveyed students affirm that sometimes and 35,6% that they always perceive this 

motivation in their day to the school day. Extrinsic motivation is through incentives and 

constitutes the driver of behavior, said motivation is related to the learning of emotional 

responses (Ryan, R., & Deci, E., 2020).  

 With respect to the detail of the most representative behaviors, and their frequency 

observed in the intrinsic motivation to learn English (see figure 13), only 34,9% of the students 

see it as part of their motivation; a little more than half of the some of the attributes for 

"sometimes" and "always" (55,4%) were not sure, and the rest of the students (9,7%) did not 

have this orientation. As for the other most representative values, there are the findings in 

which students "never" practice conversations with their classmates (42,2%), and their class 

participation "rarely" is motivated by being the best (37,8%). 

Figure 13.  

Intrinsic Motivation Factors to Learn English. 
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 This fact is not difficult to understand since these students do not specialize, nor do they 

become bilingual during their learning process in English. They do not study the language as 

linguists but as users. The finding is consistent with the results of the two studies by Guilloteaux 

& Dörnyei (2008). 

 Figure 14 indicates that extrinsic orientations (better educational opportunities, 

speaking with foreigners, and test pressure) are the main components of student motivation.  

Figure 14.  

Extrinsic Motivation Factors. 
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 The interpretation of the highest values in terms of extrinsic factors is as follows, 64,4% 

of respondents maintain that they study the foreign language to be able to communicate with 

foreign people, which is reaffirmed in the studies by Sánchez (2020), because it is considered a 

gateway to intercommunicate with the different cultures in the world, learning this language 

allow students to develop in different life situations and achieve their professional projects in 

the medium term.  

The results indicate that 40,0% of the student’s study English because it is part of their 

study plan, that is because it is mandatory. In contrast, 60,0% study because they want to have 

better opportunities in their professional career, as well as highlighting that 75,6% find it fun to 

learn a new language, which is consistent with the study about motivation in learning English 

that refers to the incorporation in the classroom of activities that stimulate motivation and 

therefore the participation of students to achieve significant learning, different from the 

traditional methods used by teachers (Sánchez, 2020). 

 The values described in figure 15 stand out, more than 60,0% of the students felt that 

these reasons guided their motivation to learn English more significantly. Clear career guidance 
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can be seen as 27 students out of 45 strongly agreed that they learned English for better 

educational opportunities and 12 students moderately agreed. That should be considered a 

positive sign, as most students had not only short-term goals (exams) but long-term goals 

(education and career) as well. 

Figure 15.  

Extrinsic Motivation Factors.  
 

 

Students’ Motivational Factors 

 Results concerning the second objective related to motivational factors in students are 

shown, now it is explained the motivational factors, motivational orientation and how do they 

influence the level of student motivation in the teaching-learning process in high school 

students when they learn EFL.  

Quality in Learning Process 

 Figure 16 illustrates the participants' views on the relationship between their learning 

experience and their change in motivation (questions 32 to 34). 

Figure 16.  

22. Estudio 

inglés para 

tener mejores 

oportunidades 

de educación.

Número 

estudiantes 

(N = 45)

30. Estudio 

inglés para 

poder hablar 

con extranjeros.

Número 

estudiantes 

(N = 45)

nunca 2,2% 1                4,4% 2                 

casi nunca 11,1% 5                11,1% 5                 

a veces 26,7% 12              20,0% 9                 

siempre 60,0% 27              64,4% 29              

Total 100,0% 45              100,0% 45              
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Quality in Learning Process. 

 

 Most students stayed neutral over the issue. The same trend can be observed regarding 

the relationship between the students’ motivation and their self and social image. If their 

performance did not make them or their friends or family disappointed in them, they could be 

motivated and vice versa. Yet, most students were uncertain about this. 

 Yilorm (2016), indicates that teachers have opted for traditionalist trends, some of the 

manifestations of these trends in the educational process are the passive internalization of 

content, mechanical reproduction, rote learning, curricular criteria that do not replace the 

development needs of all students, focusing on the teaching process over the quality of 

learning.  

Thematic Analysis 

 To complement question 32 about the opinions expressed by students in open-ended 

questions, about whether they enjoy their English classes, the thematic analysis is presented 

below (see figure 17). 

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

nunca

casi nunca

a veces

siempre

nuncacasi nuncaa vecessiempre

Disfruto la mayoría de las clases de inglés de
mi colegio.

2,2%15,6%37,8%37,8%

Me siento satisfecho de mis notas en clase de
inglés.

2,2%15,6%42,2%37,8%

Mi desempeño en clase de inglés no ha
decepcionado a mi familia ni a mis amigos.

15,6%20,0%42,2%22,2%
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Figure 17.  

Students' Opinions Satisfaction in English Class.  

 

 According to what is commented by the students regarding their class satisfaction in the 

previous figure (question 32), a few students express that they do not enjoy most of the classes, 

because they do not find the teacher's explanations very clear. As for the majority, they express 

that they enjoy most English classes at school, and this is due to the good attitude and 

disposition that the teachers have in class since students draw from their teachers' disposition 

to form their attitude which eventually influences their learning outcomes; attitude of teachers 

towards their students must be positive to carry them along. If a teacher develops a positive 

attitude during the class, it would make the teacher work harder towards the success of his / 

MEANING UNIT CONDENSED 

MEANING OF UNIT

CODE SUB-CATEGORIES CATEGORY THEME

Casi no porque a 

veces no saben 

explicar los temas 

para poder 

entender.

They do not know 

how to explain the 

topics in order to 

unedrstand.

Teachers do not 

know how to explain 

the topics.

Teachers do not 

know how to explain 

the topics.

Satisfaction in class

Do not enjoy most 

classes because of 

the way teachers 

explain the topics.

La mayoría de las 

clases son 

agradables ya que 

el maestro pone 

mucho de su parte y 

el aprendizaje es 

amplio.

Most classes are 

enjoyable.

Commitment of the 

teacher in classes.

Commitment of the 

teacher in classes.

Enjoy the classes 

for the good 

disposition that the 

teacher has.

Si porque me gusta 

mucho esta 

asignatura y quiero 

seguir aprendiendo.

I really like the 

subject.
Enjoy english class. Enjoy english class. Satisfaction in class

Interest in learning 

English.

Son divertidas y el 

profesor que nos 

dicta hace que sean 

mejores sin dejar de 

enseñar.

It makes them 

better while still 

teaching.

Dynamic 

methodology in 

class.

Dynamic 

methodology in 

class.

Dynamic classes 

that make student 

enjoy.

Porque los 

profesores son muy 

buenas y nos 

explican, ayudan 

toas nuestras 

dudas.

The teacher are very 

good.

Willingness of 

teachers to help 

studednts.

Willingness of 

teachers to help 

studednts.

Satisfaction in class

Accompaniment of 

the teacher during 

the learning.

Pienso
que ... 
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her students. When the students noticed that their teachers are hard-working and have 

concern for them, it motivates them and this result in a good performance (Odiri, 2011). 

 Other categories such as interest in learning, class dynamics and teacher support are 

attributes that depend on the meaningful activities proposed by the teacher, if his/her strategy 

is not aimed at maintaining interest and support in students to keep them motivated in their 

classes, a negative impact on school performance is possible. Therefore, class planning is a 

characteristic factor to maintain classes with representative activities so that students are 

attentive, with a participatory spirit. With this, the teaching work has a positive impact with 

strategies that improve the dynamics in class and the accompaniment of the students 

(Hernández & Villegas, 2022).  

Autonomy 

 Another important factor, students’ self-regulatory strategies, which are closely linked 

to learner autonomy, was also investigated. Responses from the students indicate an influence 

of goal setting skills on students’ motivation. 27% of the students surveyed are sufficiently 

prepared for and knew how to set study goals, how to study effectively, and how to motivate 

themselves. A small number of students (9%) had the opposite idea. Most of them (45%) were 

not very sure about their goal-setting skill and their influence on their motivation. And the 18% 

have a negative opinion (figure 18). 

 Figure 18.  

Students' Opinions Autonomy in Learning English. 
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 The driving force behind the development of independent learning  on the individual 

development of skills in students, and as part of the teaching support, their teaching approach 

should be given as tools for the teaching of autonomy strategies. This indicates that the student 

could develop a reasonable level of autonomy to become self-regulated in their learning (Oates, 

2019). 

  Influence of teachers and parents 

 As indicated in the findings of previous studies, students’ EFL learning motivation 

indicated that parental influence was a crucial factor for students’ ideal and ought-to selves. 

However, the researcher emphasized that parental influence may become a negative influence 

on students’ selves if parents cannot provide timely advice for their children on EFL learning 

(Zhang, 2013). 

Figures 19 - 20 illustrate the participants' views on the parents’ and teachers’ influence on 

the students’ motivation, which is reported as quite positive. (Questions 36 to 40). 
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Figure 19.  

Students' Opinion Influence of Parents in Learning English. 

 

 

 

 

 

 The influence of teachers and parents on student motivation is considered positive. 

Regarding the support from parents, there is a divided opinion, 37.7% think that they never 

received parents’ help, while 33% sometimes were helped by their parents. 24% rarely received 

help and 4% never received it. 

 In the following result below, the influence of teachers on student motivation is 

considered positive. Regarding the motivation infused by the teachers, 50% agree with 

highlighting the work of the teachers to motivate them to study, which is probably related to 

class management (methods and activities). It also highlights those students perceive kindness 

from teachers to meet their needs (68% of surveyed). While there is a perceived teaching and 

fun environment that encourages students in their process, 34% of those surveyed consider 

that the classes are fun, while 48% perceived that sometimes. However, regarding the support 

from parents, there is a divided opinion, 38% think that they never received parents help, while 

33% sometimes were helped of his parents sometimes. 

 

37,78%

24,44%

33,33%

4,44%

nunca casi nunca a veces siempre
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Figure 20.  

Students' Opinions Influence of Teachers in Learning English. 

 

 About what was mentioned by Sánchez, de González & Martínez (2013), findings 

provided about the influence of teachers on students, refer that they have an important impact 

on attitudes and, consequently, on student achievement, because teachers can motivate 

students during the learning process, which is one of the main objectives in a teacher’s practice. 

This author also suggests that to do this, teachers must be aware of the student’s emotional 

and academic needs. Also showed If a teacher can make students feel comfortable and 

confident, then they may not only enjoy the classes and assimilate knowledge but also, 

enhance positive relationships. 
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Thematic Analysis 

 To complement answers related to the opinions expressed by students in open-ended 

questions, about whether English classes with the teacher are fun, the thematic analysis is 

presented below (figure 21). 

 In question 40, students affirm that English classes are fun due to the different 

methodologies and variety of activities carried out in class. Learner motivation has proven to be 

a vital component in the language learning process and therefore, needs to be evaluated from 

the latest trends and theories to ensure that EFL learners receive the support and guidance 

they need from their teachers.(Al Okla, N., 2018). 

Figure 21.  

Students' Opinions about Influence of Teachers. 
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 Findings of the investigation by Huang, X., & Hu, X. (2016), the researcher indicates that 

the students not only preferred more playful activities but also that they would like to have this 

type of activity for a longer time, while the teachers thought more about taking advantage of 

MEANING UNIT CONDENSED 

MEANING OF UNIT

CODE SUB-CATEGORIES CATEGORY THEME

Porque a veces 

hacemos dinámicas 

distintas y es como 

bien.

We make different 

dynamics.

Implementation of a 

variety of activities 

in class.

Implementation of a 

variety of activities 

in class.

Influence of the 

teacher.

Perception of 

different and 

interesting classes.

Como mencioné 

antes, el profesor 

pone mucho esmero 

en enseñarnos el 

idioma, sin embargo 

no siempre son muy 

dinámicas.

He efforts a lot into 

teaching us the 

language.

Disposition of the 

teacher in class.

Disposition of the 

teacher in class.

The effort of the 

teacher in class is 

highlighted.

A veces si es un 

poco divertida la 

clase porque nos 

pone a hablar y 

jugar mientras 

hacemos tareas.

It makes us talk and 

play while we do 

homework.

Variety of activities 

in class.

Variety of activities 

in class.

Influence of the 

teacher.

No solo es dictar y 

copiar, también nos 

enseña por medio 

de canciones, 

videos, etc.

It`s not just copying 

and dictating.

Varied methodology 

in class.

El profesor siempre 

trata de hacerlas lo 

más didácticas 

posibles y sobre 

todo, que todos 

participemos.

Always try to make 

the classes as 

didactic as possible.

Sus clases están 

basadas en 

historias de 

personas y temas 

delicados como 

bullying.

His classes are 

based on people´s 

stories.

Implementation of 

social problems to 

teach topics.

Implementation of 

social problems to 

teach topics.

Influence of the 

teacher.

Pienso
que ... 
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the time-limited to providing knowledge rather than just giving students fun. There is no better 

method than another, much less a "universal method" applicable to the immense complexity of 

the educational environment. Any method can be good, in many cases, the best method is the 

result of an intelligent combination of several of the existing methods to integrate different 

ways of making the classes much more interesting and fun (Sánchez & Vargas, 2016). The 

perception when the classes are interesting, the teacher's effort and the variety in the 

methodologies used in class are attributes that must be considered if teachers want to obtain 

better results at a professional level. Participation is also expected to be very active on the part 

of the students and decision-making together with the teacher, offering varied activities, 

maintaining interest and motivation (Rubio & García, 2013). 

Classroom Activities 

 Regarding what students think about classroom activities, especially those that might be 

conducive to their language development, this study has brought insight into the following 

concepts: 

Competitiveness. There is no level of competition, 46,7% of the students consider an 

unfavorable opinion, while 31,1% consider that competition situations almost never occur in 

the classroom situation rarely occurs in the classroom. While 17,8% of students report that 

competitiveness is never present in their class activities, in contrast to 4,4% who consider this 

factor important (figure 22).  
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Figure 22.  

Students' Opinions about Competition. 

 

 

Cooperation. 35,6% of students have a position to sometimes agree on mutual help during 

their learning process. While 42,2% consider that this factor is rarely present in their process. 

While 15,6% of students report that cooperation is always present in their class activities, in 

contrast to 6,7% who consider it never is (figure 23). 

Figure 23.  

Students' Opinions about Cooperation. 

 

 

Activities and materials used in class. The preference for listening, reading, writing, and 

speaking activities is highlighted. On the other hand, the use of technological tools, in all cases, 

is preferred by 53% of students. Regarding the preference for the use of the textbook in the 

classroom, they also have a significant preference on the part of the students surveyed (figure 

24).   
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Figure 24.  

Students' Opinions about Activities in Classroom. 

 

  

 Returning to the three previous figures about classroom activities and based on the 

results of Huang & Hu research (2016), where the types of favorite activities of teachers and 

students were analyzed, such as conversational, recreational, cooperative, and simulation. The 

results have shown that the category most favored by teachers was conversational activities 

(55%), while the one that students liked the most was recreational activities (56.25%). 

Knowledge and Use of Self-regulation Strategies 

 Regarding the sense of autonomy and self-regulation strategies, half of the students 

show that they have difficulties in determining what to learn and how to learn. On the other 
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hand, 45% have a highly positive opinion of having goals and thus promoting their learning, 34% 

“sometimes”, 18% “rarely” and 2% “never” (figure 25). 

Figure 25.  

Students' Opinions Self-Regulation Strategies in Classroom. 

 

 

 In relation to learning and self-motivation strategies to obtain good results, 64% report 

that "sometimes" and 35.5% "always" of the students surveyed agree with having the ability to 

set goals and know how to motivate themselves to obtain good grades more frequently, 35% 

“sometimes”, 26,6% “rarely” and 2% “never” (figure 26). 

Figure 26.  

Students' Opinions about Learning Strategies. 
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 According to Muwonge et al., (2020) self-regulation strategies not only improve one’s 

educational competencies but also prepares a lifelong learner who can cope with the 

professional challenges in his career after school, for that reason students should be able to 

self-regulate their learning. 

Feedback, Praise, and Ratings  

 About the feedback as a factor evaluate in this section, the answers about it represent 

that 70,46% of students have received frequent congratulations and/or positive comments 

from teachers, 22,73% were quite neutral on the subject and 6,82% never had received it 

(figure 27).  

Figure 27.  

Students' Opinions about Feedback in Class. 
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 On the other hand, (figure 28), 66,66% of students consider that most of the time they 

get good grades in their English class, 28,89% "almost always" get good grades, and 4,44% 

never do. Grades seem to play a very important role in motivating students. In this aspect in 

concordance with Lou & Noels (2019), when students are reminded that they have the ability to 

improve and their effort can make a difference, students are likely to become more motivated 

and confident to learn a foreign language. 
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Figure 28.  

Students' Opinions Ratings in Class. 

 

 

 

 

 

 

 

 

 Research by Tara, Kimberly & Rich (2007), related to this aspect supports the results of 

this study regarding the use and improvement of these motivational factors, because they 

indicate that the quantity and quality of feedback and praise statements can be improved, as 

well as the opportunities for students to increase effective teaching practices for better grades.  
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CONCLUSIONS 

 After analyzing objective number one, level of motivation in class in the teaching-

learning process in high school students when they learn EFL, it can be concluded that it is 

significant and represents a high level that has increased its value from the beginning of the 

academic period until, before the end, a sustained incremental level of motivation has been 

maintained through from 47% to 60% in the same period, which for the students has meant 

that they remain motivated in their learning of EFL.  

 Although, regarding some components analyzed, such as interest, attention, and effort, 

they are key aspects whose opinion of the students is mostly high. Study techniques and 

attitudes such as dedication and perseverance towards learning English are what lead students 

to maintain constant effort and participation in the EFL process. The global motivation of the 

students in the English class, understood as the integration of a) degree of interest, b) attention 

in class, c) effort to learn, d) perseverance and e) satisfaction with the class is quite high since 

obtained a mean score of 3.03 on a scale of 1 to 4 points. It can also be concluded that the level 

of motivation in the English class is 75.8% on average to answer the first research question. 

 Also, it can be concluded that the level of motivation is related to obtaining positive 

results in the students' grades, that is because there was a positive correlation between the 

students' level of motivation and their academic performance. 38% of students with very high 

academic performance had a very high level of motivation, while 42% of them had a high level 

of motivation. On the other hand, 20% of students with low academic performance have a low 

level of motivation. The high level of motivation was dominated by students with high academic 

performance. At the same time, low academic achievement was dominated by students with 
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lower motivation (low and medium motivation). In other words, the students' motivation 

affects their learning achievement. 

 About the second objective, which is to describe the motivational orientations and 

motivational factors experienced in the teaching-learning process in high school students when 

they learn EFL. It was found that 75% of the participants were motivated intrinsically by a 

personal interest in learning EFL, they thought that English was important, to establish 

conversations, enjoyed learning, and were interested in knowing new words. Results showed 

that the internal or intrinsic motivation of the students, as well as the extrinsic one, exists as a 

mixture within the school motivation. 

 And finally, the third objective in order to explain the motivational factors, motivational 

orientation and how do they influence the level of motivation of students in the teaching-

learning process in high school students when they learn EFL, such as parental influence, 

process quality, autonomy, classroom activities, self-regulation strategies, grades, and feedback 

undergo important changes and increase, remain, or decrease depending on the type of 

situation of teaching and learning experienced by students; if they are positive, dedication, 

effort, perseverance and persistence concerning the goal will be maintained or increased; the 

level of performance increases significantly, to the extent that the students visualize the goal as 

a personal achievement, consequently, they won’t do the task because they have to, but 

because they enjoy doing it. 

For future research, this study shows significant findings to evaluate the motivational 

factors to learn EFL, it was also evidenced that English is mainly important for high school 

students because they use it as the main tool for academic purposes and to improve their skills 
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as future professionals. The answers to these questions can serve as a reference framework for 

future research, as well as to establish improvement plans or actions within the curriculum and 

improve the teaching-learning process of EFL in the current context. 

. 
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Matrix analysis (excel) and Database (spss) screenshots. 
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