Universidad de La Salle

Ciencia Unisalle

Licenciatura en Espafol y Lenguas Extranjeras Facultad de Ciencias de la Educacion

2022

Motivational factors in the teaching- learning process of english
as a foreign language in 8th — grade students of Ricaurte public
school in Bogota

Paula Daniela Galvis Barrera
Universidad de La Salle, Bogotd, pgalvis51@unisalle.edu.co

Follow this and additional works at: https://ciencia.lasalle.edu.co/lic_lenguas

6‘ Part of the Bilingual, Multilingual, and Multicultural Education Commons, Educational Assessment,
Evaluation, and Research Commons, Higher Education and Teaching Commons, Other Education
Commons, and the Secondary Education and Teaching Commons

Citacion recomendada

Galvis Barrera, P. D. (2022). Motivational factors in the teaching- learning process of english as a foreign
language in 8th — grade students of Ricaurte public school in Bogota. Retrieved from
https://ciencia.lasalle.edu.co/lic_lenguas/1658

This Trabajo de grado - Pregrado is brought to you for free and open access by the Facultad de Ciencias de la
Educacion at Ciencia Unisalle. It has been accepted for inclusion in Licenciatura en Espafiol y Lenguas Extranjeras
by an authorized administrator of Ciencia Unisalle. For more information, please contact ciencia@lasalle.edu.co.


https://ciencia.lasalle.edu.co/
https://ciencia.lasalle.edu.co/lic_lenguas
https://ciencia.lasalle.edu.co/fac_educacion
https://ciencia.lasalle.edu.co/lic_lenguas?utm_source=ciencia.lasalle.edu.co%2Flic_lenguas%2F1658&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/785?utm_source=ciencia.lasalle.edu.co%2Flic_lenguas%2F1658&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/796?utm_source=ciencia.lasalle.edu.co%2Flic_lenguas%2F1658&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/796?utm_source=ciencia.lasalle.edu.co%2Flic_lenguas%2F1658&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/806?utm_source=ciencia.lasalle.edu.co%2Flic_lenguas%2F1658&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/811?utm_source=ciencia.lasalle.edu.co%2Flic_lenguas%2F1658&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/811?utm_source=ciencia.lasalle.edu.co%2Flic_lenguas%2F1658&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/809?utm_source=ciencia.lasalle.edu.co%2Flic_lenguas%2F1658&utm_medium=PDF&utm_campaign=PDFCoverPages
https://ciencia.lasalle.edu.co/lic_lenguas/1658?utm_source=ciencia.lasalle.edu.co%2Flic_lenguas%2F1658&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:ciencia@lasalle.edu.co

MOTIVATIONAL FACTORS IN THE TEACHING-LEARNING PROCESS OF ENGLISH AS A FOREIGN
LANGUAGE IN 8™-GRADE STUDENTS OF RICAURTE PUBLIC SCHOOL IN BOGOTA.

PAULA DANIELA GALVIS BARRERA, 37172031

UNIVERSIDAD DE LA SALLE
FACULTAD DE CIENCIAS DE LA EDUCACION
LICENCIATURA EN ESPANOL Y LENGUAS EXTRANJERAS
BOGOTA D.C., MAYO, 2022



MOTIVATIONAL FACTORS IN THE TEACHING-LEARNING PROCESS OF ENGLISH AS A FOREIGN
LANGUAGE IN 8™-GRADE STUDENTS OF RICAURTE PUBLIC SCHOOL IN BOGOTA.

PAULA DANIELA GALVIS BARRERA, 37172031

Trabajo de grado presentado como requisito para optar al titulo de licenciado en espaiiol y

lenguas extranjeras.

Asesor:

LADY VIVIANA CUERVO ALZATE

UNIVERSIDAD DE LA SALLE
FACULTAD DE CIENCIAS DE LA EDUCACION
LICENCIATURA EN ESPANOL Y LENGUAS EXTRANJERAS
BOGOTA D.C., MAYO, 2022



UNIVERSIDAD DE

LASALLE

RECTOR:
Hno. NIKY ALEXANDER MURCIA SUAREZ
VICERRECTOR ACADEMICO:

Hno. CRISTHIAN JAMES DIAZ, Ph.D.
DECANO FACULTAD DE CIENCIAS DE LA EDUCACION:
GUILLERMO LONDONO OROZCO, Ph.D.
DIRECTOR DEL PROGRAMA:

CAROL FERNANDA RAMIREZ, Ph.D.

LINEA DE INVESTIGACION:
EDUCATION, LANGUAGE AND COMMUNICATION: LANGUAGE TEACHING - BILINGUALISM
ASESOR:
LADY VIVIANA CUERVO ALZATE

BOGOTA D.C., MAYO, 2022



ABSTRACT

The growing interest in EFL around the world has required learning opportunities that engage
and maintain the motivation of students to learn English. This article aims to provide an analysis
of the level of motivation, the motivational orientations that students experience, and explain
the motivational factors that influence student motivation, these are relevant factors according
to Dornyei (2003) and Gardner (2010; 2009). The research has an explanatory approach within
gualitative methodology, the analysis data phase is developed by applying the Likert scale
guestionnaire and its subsequent analysis by descriptive statistics using the SPSS software. Also,
analysis data phase includes content analysis methods, data analysis was mainly conducted
through thematic coding and analyses of texts in order to establish themes, patterns, and

categories.

The results illustrate the analysis of the level of motivation in class, the motivational
orientations, the motivational factors that the students experience and how do they influence
their motivation level in the teaching-learning process. From these findings, it can be
concluded, the study showed that the level of motivation in the English class is high (75%). On
the other hand, intrinsic orientations (establish conversations, enjoy learning and knowing new
words) are the most dominant component of student motivation and finally, the motivational
factors analyzed (influence of parents, the quality of the process, autonomy, classroom
activities, self-regulation strategies, grades, and feedback), which can influence motivation
within the English foreign language process, in opinion of students are considered positive

influencing factors.



Keywords: Foreign Language motivation, EFL, motivational factors, motivational

orientation, level of motivation
RESUMEN

El creciente interés en el inglés como lengua extranjera en todo el mundo ha requerido
oportunidades de aprendizaje que involucren y mantengan la motivacion de los estudiantes
para aprender inglés. Este articulo tiene como objetivo proporcionar un analisis del nivel de
motivacion, las orientaciones motivacionales que experimentan los estudiantes y explicar los
factores motivacionales que influyen en la motivacién del estudiante, estos son factores
relevantes de acuerdo con Dérnyei (2003) y Gardner (2010; 2009). La fase de analisis de datos
se desarrolla aplicando el cuestionario de escala de Likert y su posterior andlisis mediante
estadistica descriptiva utilizando el software SPSS. Ademas, la fase de andlisis de datos incluye
métodos de andlisis de contenido, el andlisis de datos se realizd principalmente a través de la

codificacion tematica y andlisis de textos para establecer temas, patrones y categorias.

Los resultados ilustran el analisis del nivel de motivacion en clase, las orientaciones
motivacionales, los factores motivacionales que experimentan los estudiantes y cémo influyen
en su nivel de motivacién en el proceso de ensefianza-aprendizaje. De estos hallazgos se puede
concluir, en primer lugar, que el nivel de motivacidn en la clase de inglés es alto (75%). Por otro
lado, las orientaciones intrinsecas (establecer conversaciones, disfrutar el aprendizaje,
aprender nuevas palabras) son el componente mas dominante de la motivacién de los
estudiantes y, por ultimo, que los factores motivacionales analizados (influencia de los padres,
calidad del proceso, autonomia, actividades en el aula, estrategias de autorregulacion,

calificaciones y retroalimentacion), que pueden influir en la motivacion dentro del proceso de



inglés como lengua extranjera, en opinidn de los estudiantes se consideran factores influyentes

positivos.

Palabras clave: motivacion en Lengua Extranjera, Inglés como Lengua Extranjera,

factores motivacionales, orientacion motivacional, nivel de motivacion



INTRODUCTION

Motivational factors in teaching-learning process of EFL seen from the perspective of
modern pedagogy tend to emphasize more and more the importance of the motivational
aspects of learning since when they are considered, one learns more and better. Including
motivational aspects can lead to more effective language learning. With this, motivation is
understood as a multidimensional framework because people are usually motivated by a

combination of different factors.

The problematic situation refers to the fact that the English language is a gateway to
interacting with different cultures, learning this language would allow the public-school
students to be able to develop in different work and academic situations shortly, for this is
necessary to motivate students to learn a foreign language such as English. For this reason, |
consider motivation important, because it is used within the English learning process, both for
the teacher and for the students. In this context, different types of motivation vary depending
on the student's participation in an activity for reasons of personal choice. These types of
motivation can be broadly defined as extrinsic and intrinsic motivation, several authors have
argued that students need to develop a feeling that they are in control of their learning process,
they argue that student motivation is important because these perceptions support feelings of

their learning, which are critical to effort in the learning task.

The purpose of this explanatory study is to recognize the level of motivation,
motivational orientation, and motivational factors that intervene in the teaching-learning

process in high school students when they learn EFL. The line of research is education,



language, and communication with an emphasis in language teaching — bilingualism. About the
research question, is about what the most important motivational factors and their
motivational orientation for learning EFL are and how they influence the level of motivation of
high school students. And the three objectives are: first, to analyze the level of motivation in
class in the teaching-learning process in high school students when they learn EFL, Second, to
describe the motivational orientations and motivational factors experienced in the teaching-
learning process in high school students when they learn EFL and third, to explain motivational
factors, motivational orientation and how they influence the level of motivation of students in
the teaching-learning process in high school students when they learn EFL, through the
collection and data analysis using a questionnaire in 45 high school 8™-grade students at the

public school Ricaurte in Bogota.

Finally, it is relevant to mention Vonkova et al., (2021) that failures in the processes are
not only related to students but also the school also has a predominant role. Teachers must
consider the motivational orientation and the motivational factors that their students receive

regarding learning of EFL.



LITERATURE REVIEW

In this section is the literature background related to the four key terms of the study

which are: motivation, motivational orientation, motivational factors, and EFL. Researchers and

educators have long been interested in learner motivation since it is closely connected to

achievement and desired outcomes. (Doérnyei, 2020; Dornyei & Ushioda, 2013). Table 1 shows

the review regarding the main themes of this research.

Table 1.

Review of Existing Literature.

Construct

Motivation

Motivational
Orientation

Motivational
Factors

EFL
Motivation

Description

e®otivation is one of the key factors that affect
foreign language learners’ success and
performance in the language learning process.
sEffective teacher and motivational strategies to
succeed in the classroom.

sHow learners acquire motivation in language
learning.

sfheory of human motivation and personality in
social contexts that differentiates motivation in
terms of being autonomous and controlled.

o@n effective and successful language classroom
in terms of learner’s motivation.

seachers’ beliefs and attitudes towards parental
involvement have an influence on developing and
sustaining parents’ involvement in education.
effeacher feedback on student performance (eg,
criticism and praise) can also convey messages
about whether or not students can learn the
language.

sBnglish as foreign language taught in schools, has
been part of the teaching and learning of students
in various levels of education.

e[fhe emphasis of effective learning in a classroom
has vital importance in student retention.

sfhe teachers are required to be adaptive to the
changing classroom and student needs.

Key words

s®iotivation case study.
eBtudent perceptions.
eBearning motivation.
sBearning strategies

eBtudent development.
sBtudent motivation.
o@Attitudes and FL achievement.

ePhtrinsic orientations.
sBEixtrinsic orientations.
oBelf-determination theory.

sWiotivation and language learning.
sEanguage learning strategies.
eBanguage acquisition.

eParent participation and influence.
sBlassroom practices, goals,
feedback, praise, and ratings.

sWotivation in foreign language
learning.

sWotivation in foreign language
teaching.

oActivity-based learning.

eBtudent motivation and students’
achievement.

Bibliographic source

(Logan, 1981)

(Nakata, 2006)

(Palmero, 2008)

(Pereira, 2009)

(Gardner, 2010)
(Middleton & Perks, 2014)
(Llanga Vargas, Murillo
(Doérnyei, 2020)

Noels, K. A, Pelletier, L. G.,
Clément, R., & Vallerand, R.
J.. (2000)

(Noels, K. A., 2001)

(Deci & Ryan, 2013)

(Ryan, R. M., & Deci, E. L.,
2020)

(Dornyei, Z., & Otto, 1998)
(de la Fuente Arias, 2004)
(Bernaus, M., Wilson, A., &
Gardner, R. C. (2009)
(Ruesch, A., Bown, J., &
Dewey, D. P. 2012)
(Mahadi & Jafari, 2012)
(LAN, L., 2016)

(Lou & Noels, 2019)

(Doérnyei, Z., 1994)
(Dornyei, Z., & Otto, I.,
1998)

(Pintrich, 2003)

(Pae, 2008)

(Nufiez, 2009)
(Anwer, 2019)
(Guillén, 2020)
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The theoretical construct that supports this study is the level of motivation, motivational
factors, motivational orientation, and EFL in the classroom. This chapter provides an overview
of the most influential concepts and theories in research on motivation for foreign language

learning.

CONCEPTUAL FRAMEWORK
Following, the complete concept of this research, which focuses on motivation when
learning EFL in high school. The constructs are presented below: motivation, motivational

orientation, and motivational factors.
Figure 1.

Conceptual Framework.

English as Foreign
Language - EFL
\

Y

English Teaching-
Learning process

Motivational m Motivational
Orientation ] Factors
| |
|

EFL + Motivation

v
Questionnaire

[
\

Analyze Findings

Improve English as
Foreigh Language
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Motivation

According to Gardner, Lalonde & Moorcroft (1985), the term motivation in EFL refers to
the degree to which the student makes an effort to learn the language, for the desire to do it,
and the satisfaction experienced during the activity. In this same sense, Palmero (2008)
mentions, currently students are motivated by the teaching strategies used in the classrooms in
practical activities, the collaborative learning technique, they develop the exchange of
knowledge skills, motivation is generated in groups, and they obtain positive results in

evaluations.

In accordance Logan (1981), affirms that motivation is a process that promotes self-
interest through two factors (internal and external) from which significant benefits are achieved
in learning. As a result of these processes, students create new behaviors to generate study

habits, store new things and maintain a productive activity (Pereira, 2009).

Figure 2.

Motivation as Intersection of Student, Classroom, and Activity.

Classroom
Qualities

Source. retrieved from Middleton & Perks (2014)
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Figure 2 implies the conjunction of three themes need to be analyzed to understand
motivation as a whole. According to Llanga Vargas (2019), motivation is the main impulse of
human behavior, moreover, motivation in language learning is a multidimensional construct
that changes. Therefore, motivation should be viewed not as an individual quality or a
teacher/classroom quality, but as the shared activity of students and teachers as they engage in

meaningful work that shapes their identity as learners (Middleton & Perks, 2014).

The role of teacher is to provide students with a suitable environment in which the
language is learned effectively, and an environment in which there is a relationship of trust
between their students so that students perceive and use language as a means of expression

and communication (Nakata, 2006).

Motivational Orientations

Motivational orientation as a construct, refer to the reasons why an individual chooses
one activity over another. Sheldon, Ryan, Deci, and Kasser (2004) affirm that the understanding
of motivation and goals is the most important theoretical and empirical motivating force. These

two types of orientations are mentioned below:

Intrinsic Orientations. It refers to the reason for learning a foreign language derived from the
pleasure and interest inherent in the activity. The activity is undertaken because of the

spontaneous satisfaction that is associated with it (Deci, E., & Ryan, R., 2000, 2013).

Extrinsic Orientations. Not all activities are sufficiently novel or challenging pleasing to be
intrinsically motivating (Deci, E., & Ryan, R., 2000). Extrinsic orientation refers to reasons that

are instrumental to some consequence apart from an inherent interest in the activity.
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According to Noels et al. (2000), cited by Deci & Ryan (2020), shows that intrinsic
motivation is related to higher performance, controlling achievement from the start. While the
extrinsic refers to behaviors carried out for reasons other than self-satisfaction. In contrast,
according to Pintrich (2003) He considered that extrinsic motivation is the one that leads to

perform a task as a means to achieve an end.

EFL and Motivation

Motivation in Foreign Language Learning

The motivation for learning a foreign language must bring together factors from
different psychological fields. To integrate the different components, it is necessary to
introduce the levels of motivation. Within this framework, three levels are established: the level
of the language, the level of the student, and the level of learning (D&érnyei, 1994; Dornyei &

Ushioda, 2013; Pae, 2008).

Within the school context of the Teaching / Learning process of a foreign language in
high school students, three dimensions are identified regarding the frequent causes
attributable to success and/or failure in academic activities: internal / external: capacity and
effort as internal factors and luck or the difficulty of the task as external factors. Stability /
instability: unalterable capacity over time to carry out activities and, controllable /

uncontrollable: factors under control or not of the students (Nunez, 2009).

Motivation in Foreign Language Teaching
Teaching is one the professions that most requires skills of various kinds and, on some

occasions, creates difficulties for teachers to establish a solid relationship with students, which
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in turn hinders their positive motivation (Anwer, F., 2019). The relevant question is: What
motivates students? Educators must understand the importance of maintaining motivation as
an active part of their teaching strategy and designing tasks and developing teamwork. (Guillén,

2020; Pintrich, 2003).

Motivational Factors

Motivational factors vary in human beings according to age group, the importance of
the task undertaken, the expected reward in its performance, and the impediments in its
fulfillment. Motivation begins by the influence of the social variables of the context where the
person lives. Mahadi & Jafari (2012), for instance, in his view mention that these factors are
highly representative in the school context, where relationships within the group of students
are a determining factor. This is in line with Lamb (2016), who explains what it is necessary to

focus the subject, taking into account the main motivational factors that intervene in process.

Now the factors that influence the performance of a foreign language are presented in

the framework of the model for analyzing motivational factors.

Autonomy. The student needs to be independent and participate in activities voluntarily, in this
sense, Ryan, R. M., & Deci, E. L. (2020) argue that autonomy favors intrinsic motivation, while

factors that enhance control and external pressure tend to eliminate it.

Influence from Parents and Teachers. In their study, Gardner, R., Bernaus, M., & Wilson, A,,
(2009) examines the relationship between the motivational teaching practice of teachers and
the motivation for language learning in their classes. The support from the part of parents is

one of the determinants of students’ academic success. Research indicates that students with
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supportive parents may have a higher level of motivation for participation than those with non-

supportive parents (Kalayci, G., & Oz, H., 2018).

Classroom Activities. Students from an early age are encouraged to compete in games and
other activities related to success. Competitive situations offer the student the optimal
challenge for their performance and feedback, which can facilitate the feeling of
competitiveness. In the development of activities within the classroom, situations are
presented that facilitate collaboration between the participants, and the bonds with their

classmates are reinforced (Ruesch et al., 2012).

Goal Setting and Self-motivation Strategies. Knowledge and use of self-regulation strategies
allow activities to have an appropriate level of difficulty and clear goals to arouse a student’s
interest. Also, according to De La Fuente Arias, J. (2002), when a student tries to carry out an
activity, they often receive information about their performance, either from other people or

directly from the task itself.

Feedback, Praise, and Ratings. When students are successful, teachers with a reward mindset
are more likely to praise student ability and focus on outcomes (e.g., grades), whereas teachers
with a growth mindset are more likely to praise students’ effort and improvement. (Lou &

Noels, 2019).

Model for Analyzing Motivational Factors
The Attitude Motivation Test Battery (AMTB), originally developed to investigate what
seemed to be the major influential factors in the learning process of a foreign language. AMTB

has been used in many other parts of the world to examine students’ motivation in foreign
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language learning, also, it has been designed to measure different components of the socio-

educational model of Second Language Acquisition — SLA — (LAN, 2014).

This study does not intend to access all the components of Gardner's AMTB model.
However, it is used by the researcher as a reference for the design of the questionnaire. In this
research, the model SLA is used focus on the intermediate phase (action phase), using
measures such as interest, attention, effort, dedication, perseverance, self-efficacy, autonomy,

competence, relationship, and goal setting are also included (Gardner, 2010).

Figure 3.
Process Model of EFL.
Initial phase Action phase Post action phase
CI’}OIC.e AT MOtIVEtIOT.la|
motivation motivation Retrospection
Motivational functions: Motivational functions: Motivational functions:
e Setting goals * Generating and : F;rtrr?ll)zgtii;?al
* Forming intentions carrying out subtasks « Blaborating standards
e Launching actigA * Ongoing appraisal e

and strategies
 Dismissinggthe intention,
and further planning.

(of one’s achievement
* Action control (self-
regulation).
—_— e

Main motivatignal influences: Main motivational influences: Main motivationaLififluences:

¢ Quality of the learning experience
(pleasantness, need significance,
coping potential, self and social
image)
* Sense of autonomy
» Teachers’ and parents’ influence
¢ Classroom reward- and goal
structure (e.g., competitive or
cooperative)
¢ Influence of the learner group
¢ Knowledge and use of self-
regulatory strategies (e.g., goal
setting, learning, and self-
motivating strategies)

 Various goal propécties (e.g.,
goal relevance, specifigity and
proximity)
¢ Values associated with'the
learning process itself, as well as
its outcomes and consequenaes
e Attitudes toward the L2 and its
speakers
e Expectancy of success, and
perceived coping potential
e Learner beliefs and strategies
¢ Environmental support or
hindrance

* Attributiénal factors (e.g.,
attributional styles and hiases)
 Self-caficept beliefs (e.g., self-

confidence and self-worth)

¢ Regceived feedback, praise,

grades

Source. Adapted from (Dornyei, Z., & Otto, I., 1998)

The relevance of the model highlights an effort to put all the research on foreign

language motivation and educational psychology into one framework and include all the
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important motivational factors. Figure 3 presents the outline of the model and the factors that
influence the development of learning a foreign language. The chapter concerning the method

is then presented.

RESEARCH DESIGN

Methodology

This explanatory research within a qualitative approach, is used aligned with the
objectives that allow to know and analyze the perceptions of the students through the
instruments (Creswell, 2014). The line of research for this article is education and language
learning with an emphasis on foreign language because in order to have a greater
understanding of the object of study considers the teaching-learning process as a whole. The
explanatory design is used, in which quantitative data is collected, complemented, and
analyzed and in a second qualitative stage the results of the open questions are explained. The
design is characterized by a first stage in which quantitative data is collected and analyzed,
followed by another where qualitative data is collected and evaluated. (Hernandez-Sampieri &

Mendoza, 2018).

Sample
45 students in 8th grade from a public school in the south of Bogota during the end of
the academic year 2021, between 13 and 14 years. The questionnaires were solved in the

classroom at the Colegio Ricaurte I.E.D. - District Educational Institution.

Ethical Considerations
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It was necessary to obtain informed consent from the parents, to ensure that the
information obtained is used exclusively for academic purposes. A letter was sent to the school
principal, in which it was requested to apply a series of surveys to the eighth-grade students in

order to carry out the investigation.

Data Collection

A questionnaire adapted to the context of this research of the Attitude Motivation Test
Battery (AMTB), designed by Masgoret, Bernaus & Gardner, (2001). Due to the extensive use of
the AMTB questionnaire in research on motivation and acquisition of foreign languages, it was

decided to use a modified version for secondary school students.

A 53-item questionnaire was developed, in which students indicated their agreement
and disagreement and how often the situations were presented with various statements
according to four-point Likert scales. The first 9 items of the questionnaire concern student’s
motivation level; the next set of 22 items concerns motivational orientation in English class; and
the final 22 items concern motivational factors. Table 2 provides the subjects of investigation of

all question items in the questionnaire.

Table 2.

Thematic Analysis.



QUESTION
Instrument 1
1-9
Instrument 2
10-31
Instrument 3
32-53

EXPLANATION

Measure the level or degree
of motivation in students.
To identify students'
motivational orientations.
Explain motivational factors
that influence in student’s
motivation.

19

FACTORS

Student’s motivation level (including 2 open
questions)

Intrinsic or Extrinsic

Quality in learning process  satisfaction, self-
image, social

image.

Autonomy

Influence from parents

and teachers

Classroom Competitiveness,
Cooperation,
Activities,

Materials Used
Knowledge and use of self- Goal setting and
regulation strategies self-motivation

strategies
feedback, praise, ratings

The questionnaire was reviewed and given to 10 students from the same population as

the actual participants for testing. Those 10 students were not included among the participants

in the main study. In the third week of October 2021, students answered the questionnaires in

their classrooms, during class time, in the presence of the teacher. The authorization of the

school administration was previously obtained. They answered the questionnaire in about half

an hour. The students' responses to closed-ended questions were calculated, transferred into

numerical form, and summarized into graphs.

Data analysis

The analysis data phase was developed by applying the Likert scale questionnaire and its

subsequent analysis by descriptive statistics using the SPSS software version 24 and performing

a wide range of simple statistical analysis with the numerical values assigned according to a
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gualitative scale (descriptive statistics, frequencies, averages, ranges, percentages). An excel

database was also needed to sort the data previously (Annex 2).

Also analysis data phase includes content analysis methods, data analysis was mainly
conducted through thematic coding and analyses of texts to establish themes, patterns,
categories and means were employed to obtain and characterize the participants’ perceived

levels (Hernandez-Sampieri & Mendoza, 2018; Suter, 2012).

On the other hand, the answers to the open questions were transcribed in a word
processor, then summarized in an excel table to be categorized by keywords of the statements
and used to complement the research question. The formal coding process was started, and all
the transcripts were read line by line to obtain general codes based on the recurring concepts.
After initial themes were raised, the transcripts were read again to provide supporting excerpts

and were classified for detailed investigation (Suter, 2012).

FINDINGS AND DISCUSSION
Below there are the results of the questionnaire, on which students indicated their
agreement and disagreement and how often the situations were presented with various
statements on four-point scales. The data analysis process from 45 students surveyed is
developed by applying the Likert scale questionnaire and its subsequent analysis by descriptive
statistics using the SPSS software and thematic analysis also includes content analysis methods
to the open-ended questions. The findings are organized by each of the specific objectives of

this research (see figure 4).
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Figure 4.

Objectives Match with Questions.

To analyze the level of motivationin
class in the teaching-learning process
in high school students when they
learn EFL.

To explain motivational factors,

motivational orientation and how they

influence the level of motivation of

studentsin the teaching-learning MOTIVATION
process in high school students when

they learn EFL.

To describe the motivational
orientations and motivational factors
experienced in the teaching-learning
process in high school students when
they learn EFL.

The results obtained from the questionnaire to assess motivation level towards learning
the English area, from the beginning of the academic period to the period at the end of the year

when the students answered the questionnaire.

Level of Motivation in English Class

In the first stage mentioned above, the results indicate that 60% of those surveyed

believe that it is currently high, the intensity of the motivational states of the students has had
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a significant increase, is located, since at the beginning of the year 47% of the students

considered it high.

Whereas at the beginning of the year 27% of the students think that their motivation is
low (in contrast to 16% now think that their motivation is low) this means that 10% of the
students improved their perception of motivation in the same segment. On the other hand, in
the VERY HIGH opinion segment, both at the beginning and at the end of the academic period,
22% of the respondents present the same opinion that has not changed over time. In a similar
study, Gardner, Bernaus & Wilson, (2009) mentions that there is an association between how
motivated teachers are to teach English, the extent that their students perceive that they use

strategies, the students' evaluation of the learning situation, and their motivation to learn EFL.

The motivation level is marked by the teacher's management and good performance
overtime during the school year, which implies that the students were not so enthusiastic at
the beginning of the year, but rather their motivation increased until the end of the same

period (figure 5).

Figure 5.

Motivation Level.



Motivation level during the academic period

60%

/\

16% a7 2%
7% 22%
2% 2%
muy bajo bajo alto muy alto

== |\|i motivacién para aprender inglés ahora.

Mi motivacién para aprender inglés al inicio del aifio

Mi motivacion para aprender inglés al inicio del afio
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Frecuenci Forcentaje  Forcentaje
a Forcentaje valido acumulado
Valido muy bajo 2 4.4 4 4 44
bajo 12 26,7 267 311
alto 21 457 467 778
muy alto 10 222 222 100,0

Total 45 100,0 100,0

Mi motivacicn para aprender inglés ahora.

Frecuenci Porcentaje  Porcentaje
a Forcentaje valido acumulado
Valido muy bajo 1 22 272 22
bajo 7 156 156 178
alto 27 60,0 60,0 778
muy alto 10 222 222 1000

Total 45 100,0 100,0

According to Waninge, Dornyei & De Bot (2014), variability has been shown in the L2

while it is also characterized by predictable and stable phases.

motivation of students in class and how motivation changes over time at the individual level,

Results indicate that student motivation is susceptible to variation even on a fairly short

states of attraction and identifying the most frequent sources would be a useful tool for

teachers to improve and maintain student motivation in class (Waninge et al., 2014).

time scale. For the same reason Waninge, Dornyei & De Bot (2014), affirms that certain factors

constituted a force strong enough to regulate the behavior of the students. Recognizing these

In the next stage of the analysis process for the first objective, below are the results of

Figure 6.

Students’ Motivation in English Class.

following concepts: interest, attention, effort, dedication, perseverance, and satisfaction.

the next stage that are formulated in questionnaire 1 from questions 3 to 7, according to the



70%
60%
50%
40%
30%
20%
10%
0% M
Interés
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bajo 15,56%
alto 57,78%
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The results in interest show that 20% of the students have a "very low and low" interest

compared to 80% who have a "high and very high" interest, as this in figure 6. According to

Atencién

2,22%
13,33%
51,11%
33,33%

Esfuerzo

4,44%
15,56%
57,78%
22,22%

Dedicacién y
constancia

0,00%
26,67%
46,67%
26,67%

Satisfaccion

4,44%
13,33%
55,56%
26,67%
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Gardner, Lalonde & Moorcroft (1985), the motivated individual desires, wants and is interested

in achieving what he feels motivated by; In other words, it shows a desire, a desire, and a

manifest interest towards the goal that would be the learning of the foreign language.

The data shows in attention that 51,11% of students have “high” attention during
English class and 33,33% “very high”, while 13,33% of the students are in the "low" segment
and 2,22% in the "very low" segment. The system of attention is a complicated construct that

involves various influences related to instruction and the student (Hlas, Neyers & Molitor,

2019).

The results regarding effort, 57,78% of the student’s state that their effort is "HIGH"
during their class. and 22,22% “very high”, while 15,56% of the students are in the "low"

segment and 4,44% in the "very low" segment. The intentional effort, that is, the amount of
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effort that the student was willing to put into learning the given language (Csizér & Dornyei,

2005).

The results regarding question about dedication and perseverance in class, the majority
(73,34%) of the students surveyed present a “high and very high” level of dedication and
perseverance during their English classes. in comparison, the remaining 26,66% of the students
have a percentage of dedication and perseverance marked as "low" during the English class. In
addition, as highlighted by Doérnyei (2003), the perseverance, dedication, and self-confidence of
the students, in the search for their fluency in English, were decisive in the sense that they had
the option to initiate and regulate their activities to fully achieve the proposed learning

objectives.

The results of the student’s opinion about the level satisfaction level in English class,
show that most of the students 86,36% (boys) and 78,26% (girls) have a "very high and high"
concept of their level of satisfaction compared to 9% who have a "very low" satisfaction level,

as can be seen in figure 7.
Figure 7.

Satisfaction Level.
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Student satisfaction within the "very high" segment is similar for both boys and girls
(27,27% and 26,09%, respectively). In the "high" range, 52,17% of girls and 59,09% of boys are
located. At the "low" level, 17,39% of girls and 9,09% of boys are located. In the least favorable
opinion "very low" are 4.35% of girls and 4.55% of boys. By gender, it is also interesting that

boys have a higher level of motivation than girls.

Thematic Analysis
Results of the qualitative approach are presented as a complement to the research
guestions, through content analysis, and the respective concept maps are made as shown in

figures 8 to 9.

Regarding questions 8 and 9, content analysis has been presented that yields the
following results to answer the question: What is the opinion of the students about the aspects

that most motivate and demotivate them in English class?

Figure 8.

Thematic Analysis Most Motivating Aspects.



MEANING UNIT

Pienso
que...

Que es chevere
como hace la clase
el profesor.

Es si lo que mas me
motiva es como
ensefia el profe de
Inglés.
Aprender para tener
un buen
rendimiento y poder
viajar a muchos
lugares, hacer una
carrera en ese
idioma.
Aprender para tener
un buen idioma y
poder viajar a varios
lugares sin
problema.
Pensar que puedo
aprender un idioma
diferente al mioy
poder ir a otros
paises.

CONDENSED CODE SUB-CATEGORIES
MEANING OF UNIT

Cool how the class  Teacher's way of
does. teaching.

What motivates me
the most is how the
teacher teaches.

Learn to have a
good performance
and be able to
travel.

Have a good use of
language and be Travel
able to travel.

Being able to go to
other countries.

CATEGORY

Methodology in
class

I

Leisure activities

THEME

Teacher attitude
and class activities
as positive factors

for learning English.

"Traveling" as a
motivational factor

for learning English.
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MEANING UNIT

Pienso

Que en el mundo el
inglés es el idioma
mundial y es
necesario aprender
inglés para por
ejemplo(viajar por
el mundo) y
necesito apreneder
inglés para la
carrera que quiero.

Que quiza saber que
para un futuro me
sirva para algo, ya

sea para mi carrera
profesional o quiza
algun trabajo, o no

mds para aprender y

ya.

Me motiva aprender
un idioma nuevo y
tener oportunidades
laborales.

Ser bilingle para
poder comunicarme
mejor y ademas es

casi el idioma
universal.

Aprender un nuevo
idioma.

Que me parece
interesante
aprender otro
idioma.

A raiz de que mi
hermana por

i | | h i
custiones laborales She started studying e 6R e Gy

ella comenz6 a
estudiar y me llama
la atenciény le
tome importancia.

Ayudar a mi papa a
hacer relacién con
otros paises para
hacer crecer la
empresa.

CONDENSED
MEANING OF UNIT

| need to learn
English for the
career | want.

Either for my
professional career
or maybe some job.

Have job
opportunities.

Be bilingual so | can
communicate
better.

New language.

Learn another
language.

and caught my
attention.

Help my dad to
make a relationship
with other
countries.

CODE

Career

Be bilingual.

member.

SUB-CATEGORIES CATEGORY THEME

Thinking about their
professional future
is a factor that
motivates them to
learn.

Personal reasons

1 Being bilingual will
bring better
opportunities for
their future.

Personal reasons

Learn English by the
influence of a family
member.

Personal reasons
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The previous section showed the results ordered by categories. Next, the motivating and
demotivating factors that shaped the opinion of the students are analyzed. It can be affirmed
that they are all the factors with the greatest incidence, which positively influence the choice of
their future professional careers and highlight an internal motivation to be bilingual and thus

obtain a better, more competitive professional profile.

Therefore, the finding of the last two factors (better profile as a future professional and
better opportunities in their life), corroborates what was found in the student data and means
that personal motivations and a vision regarding the future professional preparation of
students are essential contributing in learning EFL, according to the perception of the students

find in a similar study (Avella & Camargo, 2011).

Figure 9.

Most Motivating Aspects.
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CLASE EL PROFESOR”. RENDIMIENTO Y PODER VIAJAR A
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“QUE QUIZA SABER QUE
PARA UN FUTURO ME
SIRVA PARA ALGO, YA
SEA MI CARRERA
PROFESIONAL O QUIZA
PARA ALGUN
TRABAJO..".

“SER BILINGUE PARA
PODER COMUNICARME
MEJOR Y ADEMAS ES
CASI EL IDIOMA
UNIVERSAL",

“A RAIZ DE MI HERMANA
POR CUESTIONES
LABORALES ELLA

COMENZO A ESTUDIAR
Y ME LLAMO LA
ATENCION Y LE TOME
IMPORTANCIA".
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In figure 9, students express two crucial components that influence their motivation in
the class, the first factor that is most associated with motivation in English class about of
teachers' attitudes, the main challenges for teachers are to know and adapt to the context and
expectations of students to find appropriate strategies that adapt to the changing demands of
teaching methods, however, the students find both the activities in class and the attitudes of

the teacher as positive.

According to Alfaro & Alvarado (2016), today knowing English is highly valued in any
profession since we live in a globalized world. This idea of the importance of English is taking
hold and, possibly, help both the development of students’ abilities to learn English and to
understand a professional perspective. The second factor is the importance for students of
being bilingual, knowing another new language, which is related to personal reasons because
they believe that this brings better opportunities for their future according to the influence or

experiences of their close family members.

Finally, as shown in figures 10 - 11, an aspect that demotivates students in English class
stands out, this aspect is how complex it has become for students to understand English, the
rules, and grammatical structures, since this, as seen in the surveys, are an aspect that does not
allow them to acquire a very high degree of motivation that let them English satisfactorily

(Castillo & Calles, 2011).

Figure 10.

Most Demotivating Aspects.



MEANING UNIT

Pienso
que...
)

No aprender porque
el profe no explica

bien.

No aprender bien ni

entender las
explicaciones.
Que no entiendo
cuando el profe
habla en Inglés.
De la clase de
inglés me
desmotiva que a
veces los temas son
algocomplejas, y a
la hora de hablarlo
para recordar todas
las pautas es
complicado.

Lo complicado que
es el idioma.
Que es un poco
dificil.

En la parte de
pronunciacion
siento que no lo
hago muy bien.

No soy muy buena
en la pronunciacién

I’'m not ve ood at
y se me dificulta S

entendedrle al
profesor.
El leer en inglés y el
pronunciar.

Reading in English
and pronouncing.

The teacher does
not explain well.

Not understanding
explanations.

| don’t understand
when the teacher
speaks in English.

From the English
class it discourages
me that sometimes

the topics are
somewhat complex.

How complicated
the language is.
Which is a bit
difficult.

| feel like I’'m not
doing very well.

pronunciation.

CATEGORY

Not understanding

the explanations

and indications of

the teacher when

speaking English. 1

Class Management

Difficulty learning

grammar.

Complexity of the
English language.

Difficulty speaking
in English.
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THEME

Feel unmotivated
every time the
teacher speaks in
English and fail to
understand the
information.

Language is

complicated to learn

and difficulty

unederstanding

grammar.

Not feeling

confident when

speaking in English.

!

Complexity of the
English language.

As observed in Figures 10 - 11 this section analyzes the most demotivating factors that

shaped the opinion of the students, who express two crucial components that influence their

demotivation in the class, first the difficulty of speaking in English and the complexity of

learning grammar.

The first one refers to not understanding the explanation of the teacher when speaking

in English. This ratifies the fact about the investigation of Castillo & Calles (2011), which

concludes as one of its main findings, the fact of not being able to develop the listening-



speaking skill, that is, not understanding what they h
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ear and reaching an adequate

pronunciation, is one of the biggest demotivating factors in foreign language students.

Figure 11.

Thematic Analysis Most Demotivating Aspects.
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TEACHER'S EXPLANATIONS
AND INSTRUCTIONS WHEN
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IN ENGLI

DIFFIOI}“ ) j

“DE LA CLASE DE INGLES ME
DESMOTIVA QUE A VECES LOS
TEMAS SON ALGO COMPLEJOS Y A
LA HORA DE HABLARLO PARA
RECORDAR TODAS LAS PAUTAS ES

COMPLICADO™.

On the other side, the fact to have difficulties

in terms of learning grammar, by Roldan

(2016), the classes that become monotonous and focused on grammar, result in students

knowing the rules but not how to use them in real contexts, added to the absence of speaking

practices. This leads to frustration and a lack of interest on the part of students to try to acquire

English.
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Students’ Motivational Orientation
Motivational orientations that students experience in the teaching-learning process of
EFL refers to the second specific objective. Overall, analysis to the answers of the students is

shown in figure 12.

Figure 12.

Intrinsic vs. Extrinsic Motivational Orientation.

intrinsecos
Conjunto de .
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Intrinsic motivation students indicate that 8,9% of those surveyed never perceive this
type of motivation in their English class, 15,0% agree that it is rarely perceived, that is, 23,9% of
the surveyed students practically barely perceive this motivation, on the other hand, 37,8% of
the respondents affirm that intrinsic motivation is sometimes perceived and 38,3% indicate that
it is always present in their didactic activities in classroom. Intrinsic motivation is encouraged by
the person's behavior to obtain a personal achievement and is based on internal factors such
as, for example; self-determination, curiosity, challenge, and efforts, among others (Deci et al.,

1981).
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Continuing with the extrinsic motivation analysis, 18% of those surveyed affirm that this
type of motivation is never presented in their school activities, 18,4% refer to the fact that they
rarely perceive it, that is, it is practically not perceived extrinsic motivation, on the other hand,
27,9% of the surveyed students affirm that sometimes and 35,6% that they always perceive this
motivation in their day to the school day. Extrinsic motivation is through incentives and
constitutes the driver of behavior, said motivation is related to the learning of emotional

responses (Ryan, R., & Deci, E., 2020).

With respect to the detail of the most representative behaviors, and their frequency
observed in the intrinsic motivation to learn English (see figure 13), only 34,9% of the students
see it as part of their motivation; a little more than half of the some of the attributes for
"sometimes" and "always" (55,4%) were not sure, and the rest of the students (9,7%) did not
have this orientation. As for the other most representative values, there are the findings in
which students "never" practice conversations with their classmates (42,2%), and their class

participation "rarely" is motivated by being the best (37,8%).

Figure 13.

Intrinsic Motivation Factors to Learn English.
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TOTAL

20. ME ESFUERZO POR APRENDER MUCHO EN CLASE DE INGLES. ZR:EA 60,0% 35,6%

19. CUANDO ESTOY EN CLASE DE INGLES PRESTO ATENCION A TODO LO D
% 9
QUE SE EXPLICA. 11,1% 44,4% 44,4%

18. PRACTICO CONVERSACIONES EN INGLES CON MIS COMPANEROS/AS o

DE CLASE. 42,2%

11,1% 6,7%

17. CUANDO TENGO ALGUNA DUDA EN CLASE, LE PREGUNTO A MI
PROFESOR/A.

16. ME GUSTA TRABAJAR EN PAREJAS O GRUPOS EN CLASE DE INGLES. 8% 26,7%

15. ME GUSTA PARTICIPAR EN LA CLASE PARA GANAR PUNTOS.

14, PARTICIPO EN CLASE PORQUE QUIERO SER EL MEJOR DE LA CLASE.

13. ME GUSTA APRENDER NUEVAS PALABRAS EN INGLES. DU SbIbL"s 31,1% 64,4%

12. YO REALMENTE ME INTERESO MUCHO POR APRENDER INGLES.

11. CUANDO ESTUDIO INGLES DISFRUTO ESTUDIANDOLO. (g

10. ESTUDIO INGLES PORQUE ME PARECE CHEVERE. 11,1% 60,0% 28,9%

Enunca Mcasinunca Maveces M siempre

This fact is not difficult to understand since these students do not specialize, nor do they
become bilingual during their learning process in English. They do not study the language as
linguists but as users. The finding is consistent with the results of the two studies by Guilloteaux

& Dornyei (2008).

Figure 14 indicates that extrinsic orientations (better educational opportunities,

speaking with foreigners, and test pressure) are the main components of student motivation.

Figure 14.

Extrinsic Motivation Factors.
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ToTAL 18,0% 18,4% 28,1%

31. ESTUDIO INGLES PARA ENTENDER PELICULAS EN ESE IDIOMA.

29. ESTUDIO INGLES PORQUE ES OBLIGATORIO .

28. PRESENTO MIS TAREAS EN LA FECHA SERNALADA PARA QUE EL PROFESOR(A) NO ME
PONGA MALAS NOTAS. 4459 17,8% 55,6%

27. MIS PADRES ME CASTIGAN CUANDO TENGO MALAS CALIFICACIONES EN CLASE DE

INGLES. 20,0% 26,7% 33,3%
26. APRUEBO MIS CURSOS PARA QUE AL FINAL DE ARO MIS PADRES ME DEN UN REGALO .
25. EL PROFESOR ME DA PREMIOS (PUNTOS O DULCES) CADA VEZ QUE PARTICIPO EN CLASE.
24. OBTENGO BUENAS CALIFICACIONES PARA SER EL MEJOR DE MI CLASE DE INGLES.
23. ESTUDIO INGLES PARA APROBAR MIS EXAMENES EN CLASE.
22. ESTUDIO INGLES PARA TENER MEJORES OPORTUNIDADES DE EDUCACION.
21. ES DIVERTIDO APRENDER UN NUEVO IDIOMA. 4,4% 20,0%

0%

g
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80% 90% 100%

Enunca Mcasinunca M aveces siempre

The interpretation of the highest values in terms of extrinsic factors is as follows, 64,4%
of respondents maintain that they study the foreign language to be able to communicate with
foreign people, which is reaffirmed in the studies by Sanchez (2020), because it is considered a
gateway to intercommunicate with the different cultures in the world, learning this language
allow students to develop in different life situations and achieve their professional projects in
the medium term.

The results indicate that 40,0% of the student’s study English because it is part of their
study plan, that is because it is mandatory. In contrast, 60,0% study because they want to have
better opportunities in their professional career, as well as highlighting that 75,6% find it fun to
learn a new language, which is consistent with the study about motivation in learning English
that refers to the incorporation in the classroom of activities that stimulate motivation and
therefore the participation of students to achieve significant learning, different from the
traditional methods used by teachers (Sanchez, 2020).

The values described in figure 15 stand out, more than 60,0% of the students felt that

these reasons guided their motivation to learn English more significantly. Clear career guidance



can be seen as 27 students out of 45 strongly agreed that they learned English for better

educational opportunities and 12 students moderately agreed. That should be considered a

positive sign, as most students had not only short-term goals (exams) but long-term goals

(education and career) as well.
Figure 15.

Extrinsic Motivation Factors.

22. Estudio Numero

inglés para estudiantes

tener mejores (N =45)
oportunidades
de educacién.

30. Estudio Numero
inglés para estudiantes
poder hablar (N =45)

con extranjeros.

nunca 2,2% 1 4,4% 2
casi nunca 11,1% 5 11,1% 5
aveces 26,7% 12 20,0% 9
siempre 60,0% 27 64,4% 29
Total 100,0% 45 100,0% 45

Students’ Motivational Factors

Results concerning the second objective related to motivational factors in students are
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shown, now it is explained the motivational factors, motivational orientation and how do they

influence the level of student motivation in the teaching-learning process in high school

students when they learn EFL.

Quality in Learning Process

Figure 16 illustrates the participants' views on the relationship between their learning

experience and their change in motivation (questions 32 to 34).

Figure 16.
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Quality in Learning Process.
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

nunca [N
casinunca |
siempre - |G
siempre aveces casi nunca nunca
m Disfruto la mayoria de las clases de inglés de
yoria e fas & 37,8% 37,8% 15,6% 2,2%
mi colegio.
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- 37,8% 42,2% 15,6% 2,2%
inglés.
B Midesempefio en clase de inglés no ha
P & 22,2% 42,2% 20,0% 15,6%

decepcionado a mi familia ni a mis amigos.

Most students stayed neutral over the issue. The same trend can be observed regarding
the relationship between the students’ motivation and their self and social image. If their
performance did not make them or their friends or family disappointed in them, they could be

motivated and vice versa. Yet, most students were uncertain about this.

Yilorm (2016), indicates that teachers have opted for traditionalist trends, some of the
manifestations of these trends in the educational process are the passive internalization of
content, mechanical reproduction, rote learning, curricular criteria that do not replace the
development needs of all students, focusing on the teaching process over the quality of

learning.

Thematic Analysis
To complement question 32 about the opinions expressed by students in open-ended
guestions, about whether they enjoy their English classes, the thematic analysis is presented

below (see figure 17).



Figure 17.

Students' Opinions Satisfaction in English Class.
MEANING UNIT

SUB-CATEGORIES

Pienso

que...

Casi fio porque a
veces no saben
explicar los temas
para poder
entender.

La mayoria de las
clases son
agradables ya que
el maestro pone

They do not know

how to explain the

topics in order to
unedrstand.

Most classes are

mucho de su parte y enjoyable.

el aprendizaje es

amplio.
Si porque me gusta
mucho esta | really like the

asignatura y quiero subject.
seguir aprendiendo.

Son divertidas y el

profesor que nos It makes them
dicta hace que sean  better while still
mejores sin dejar de teaching.

ensefiar.

Porque los
profesores son muy
buenas y nos The teacher are very
explican, ayudan good.
toas nuestras
dudas.

THEME

Do not enjoy most
classes because of
the way teachers
explain the topics.

Enjoy the classes
for the good
disposition that the
teacher has.

Interest in learning
English.

Dynamic classes
that make student
enjoy.

Accompaniment of
the teacher during
the learning.
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According to what is commented by the students regarding their class satisfaction in the

previous figure (question 32), a few students express that they do not enjoy most of the classes,

because they do not find the teacher's explanations very clear. As for the majority, they express

that they enjoy most English classes at school, and this is due to the good attitude and

disposition that the teachers have in class since students draw from their teachers' disposition

to form their attitude which eventually influences their learning outcomes; attitude of teachers

towards their students must be positive to carry them along. If a teacher develops a positive

attitude during the class, it would make the teacher work harder towards the success of his /
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her students. When the students noticed that their teachers are hard-working and have

concern for them, it motivates them and this result in a good performance (Odiri, 2011).

Other categories such as interest in learning, class dynamics and teacher support are
attributes that depend on the meaningful activities proposed by the teacher, if his/her strategy
is not aimed at maintaining interest and support in students to keep them motivated in their
classes, a negative impact on school performance is possible. Therefore, class planning is a
characteristic factor to maintain classes with representative activities so that students are
attentive, with a participatory spirit. With this, the teaching work has a positive impact with
strategies that improve the dynamics in class and the accompaniment of the students

(Hernandez & Villegas, 2022).

Autonomy

Another important factor, students’ self-regulatory strategies, which are closely linked
to learner autonomy, was also investigated. Responses from the students indicate an influence
of goal setting skills on students’” motivation. 27% of the students surveyed are sufficiently
prepared for and knew how to set study goals, how to study effectively, and how to motivate
themselves. A small number of students (9%) had the opposite idea. Most of them (45%) were
not very sure about their goal-setting skill and their influence on their motivation. And the 18%

have a negative opinion (figure 18).

Figure 18.

Students' Opinions Autonomy in Learning English.
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0
giéyrﬁz)r/é Soy muy activo en el aprendizaje del inglés. Tengo claro qué v cdmo debo
casi nunca aprender.
Frecuenci Porcentaje  Porcentaje
a FPorcentaje valido acumulado
Valido nunca 4 8.9 91 91
casi nunca 8 17,8 182 273
aveces 20 44 4 455 727
siempre 12 287 273 1000
Total 44 978 1000
Ferdidos Sistema 1 22
Total 45 1000

The driving force behind the development of independent learning on the individual
development of skills in students, and as part of the teaching support, their teaching approach
should be given as tools for the teaching of autonomy strategies. This indicates that the student
could develop a reasonable level of autonomy to become self-regulated in their learning (Oates,

2019).
Influence of teachers and parents

As indicated in the findings of previous studies, students’ EFL learning motivation
indicated that parental influence was a crucial factor for students’ ideal and ought-to selves.
However, the researcher emphasized that parental influence may become a negative influence
on students’ selves if parents cannot provide timely advice for their children on EFL learning

(Zhang, 2013).

Figures 19 - 20 illustrate the participants' views on the parents’ and teachers’ influence on

the students’ motivation, which is reported as quite positive. (Questions 36 to 40).
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Figure 19.

Students' Opinion Influence of Parents in Learning English.

37,78%

24,44%

B nunca M casinunca = aveces siempre

The influence of teachers and parents on student motivation is considered positive.
Regarding the support from parents, there is a divided opinion, 37.7% think that they never
received parents’ help, while 33% sometimes were helped by their parents. 24% rarely received

help and 4% never received it.

In the following result below, the influence of teachers on student motivation is
considered positive. Regarding the motivation infused by the teachers, 50% agree with
highlighting the work of the teachers to motivate them to study, which is probably related to
class management (methods and activities). It also highlights those students perceive kindness
from teachers to meet their needs (68% of surveyed). While there is a perceived teaching and
fun environment that encourages students in their process, 34% of those surveyed consider
that the classes are fun, while 48% perceived that sometimes. However, regarding the support
from parents, there is a divided opinion, 38% think that they never received parents help, while

33% sometimes were helped of his parents sometimes.



Figure 20.

Students' Opinions Influence of Teachers in Learning English.

Mi profesor(a) de inglés es amable y me ayuda cuando
lo necesito.

%

20,00%

68,89%

® nunca casinunca a veces siempre

Las clases de inglés con el profesor(a) son divertidas.

7,32%
34,15%

48,78%

® nunca casi nunca aveces siempre

Muchos de mis profesores(as) siempre me
animan a aprender.

682

20,45%

50,00%

22/73%

® nunca casi nunca a veces s‘lempre

Mi profesor(a) tiene buenas formas de ensefiar.

4,553,

47,73%

40,91%

Enunca ®casinunca ®aveces ® siempre

About what was mentioned by Sdnchez, de Gonzalez & Martinez (2013), findings
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provided about the influence of teachers on students, refer that they have an important impact

on attitudes and, consequently, on student achievement, because teachers can motivate

students during the learning process, which is one of the main objectives in a teacher’s practice.

This author also suggests that to do this, teachers must be aware of the student’s emotional

and academic needs. Also showed If a teacher can make students feel comfortable and

confident, then they may not only enjoy the classes and assimilate knowledge but also,

enhance positive relationships.
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Thematic Analysis

To complement answers related to the opinions expressed by students in open-ended
guestions, about whether English classes with the teacher are fun, the thematic analysis is
presented below (figure 21).

In question 40, students affirm that English classes are fun due to the different
methodologies and variety of activities carried out in class. Learner motivation has proven to be
a vital component in the language learning process and therefore, needs to be evaluated from
the latest trends and theories to ensure that EFL learners receive the support and guidance

they need from their teachers.(Al Okla, N., 2018).
Figure 21.

Students' Opinions about Influence of Teachers.
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Findings of the investigation by Huang, X., & Hu, X. (2016), the researcher indicates that

the students not only preferred more playful activities but also that they would like to have this

type of activity for a longer time, while the teachers thought more about taking advantage of
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the time-limited to providing knowledge rather than just giving students fun. There is no better
method than another, much less a "universal method" applicable to the immense complexity of
the educational environment. Any method can be good, in many cases, the best method is the
result of an intelligent combination of several of the existing methods to integrate different
ways of making the classes much more interesting and fun (Sanchez & Vargas, 2016). The
perception when the classes are interesting, the teacher's effort and the variety in the
methodologies used in class are attributes that must be considered if teachers want to obtain
better results at a professional level. Participation is also expected to be very active on the part
of the students and decision-making together with the teacher, offering varied activities,

maintaining interest and motivation (Rubio & Garcia, 2013).

Classroom Activities
Regarding what students think about classroom activities, especially those that might be
conducive to their language development, this study has brought insight into the following

concepts:

Competitiveness. There is no level of competition, 46,7% of the students consider an
unfavorable opinion, while 31,1% consider that competition situations almost never occur in
the classroom situation rarely occurs in the classroom. While 17,8% of students report that
competitiveness is never present in their class activities, in contrast to 4,4% who consider this

factor important (figure 22).
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Figure 22.
Students' Opinions about Competition.

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

MIS COMPANEROS(AS) SON COMPETITIVOS CUANDO

DE APRENDER SE TRATA. 17,8% 31,1% 46,7% 4,4

W nunca M casi nunca M a veces siempre

Cooperation. 35,6% of students have a position to sometimes agree on mutual help during
their learning process. While 42,2% consider that this factor is rarely present in their process.
While 15,6% of students report that cooperation is always present in their class activities, in

contrast to 6,7% who consider it never is (figure 23).
Figure 23.
Students' Opinions about Cooperation.

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

MIS COMPARNEROS(AS) DE CLASE ESTAN DISPUESTOS A

AYUDARSE UNOS A OTROS PARA APRENDER. 678 ek e

W nunca M casi nunca M a veces siempre

Activities and materials used in class. The preference for listening, reading, writing, and
speaking activities is highlighted. On the other hand, the use of technological tools, in all cases,
is preferred by 53% of students. Regarding the preference for the use of the textbook in the
classroom, they also have a significant preference on the part of the students surveyed (figure

24).
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Figure 24.

Students' Opinions about Activities in Classroom.

Me gusta participar en las diferentes
actividades que se hacen en clase para
aprender inglés.

Me gusta el uso de |la tecnologia en actividades
interactivas (audio, video, canciones) para

aprender inglés.

Me gustan las actividades de escucha
“Listening activities” para aprender inglés.
Me gustan las actividades de lectura “Reading

activities” para aprender inglés.

Me gustan las actividades de escritura “Writing
activities” para aprender inglés.

Me gustan las actividades de habla “Speaking
activities” para aprender inglés.

Considero que las actividades en el libro (guias,
cuadernillos, fotocopias) de inglés son
necesarias para aprender el idioma.

Returning to the three previous figures about classroom activities and based on the
results of Huang & Hu research (2016), where the types of favorite activities of teachers and
students were analyzed, such as conversational, recreational, cooperative, and simulation. The
results have shown that the category most favored by teachers was conversational activities

(55%), while the one that students liked the most was recreational activities (56.25%).

Knowledge and Use of Self-regulation Strategies
Regarding the sense of autonomy and self-regulation strategies, half of the students

show that they have difficulties in determining what to learn and how to learn. On the other
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hand, 45% have a highly positive opinion of having goals and thus promoting their learning, 34%

“sometimes”, 18% “rarely” and 2% “never” (figure 25).

Figure 25.

Students' Opinions Self-Regulation Strategies in Classroom.

2,27%
nunca .
Sé cdmo establecer metas para lograr lo que me propongo.

18,18%
casi nuncal

Frecuenci Porcentaje  Porcentaje
a Porcentaje valido acumulado
45 45% Valido nunca 1 22 23 23
siempre casi nunca 8 178 18,2 205
aveces 15 333 341 545
34.09% siempre 20 44 4 455 100,0
a veces Total 44 978 100,0
Perdidos Sistema 1 22
Total 45 1000

In relation to learning and self-motivation strategies to obtain good results, 64% report
that "sometimes" and 35.5% "always" of the students surveyed agree with having the ability to
set goals and know how to motivate themselves to obtain good grades more frequently, 35%

“sometimes”, 26,6% “rarely” and 2% “never” (figure 26).

Figure 26.

Students' Opinions about Learning Strategies.
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Tengo buenas estrategias de aprendizaje v sé como motivarme para
obtener buenas notas.

Frecuenci Porcentaje  Porcentaje
a Porcentaje valido acumulado
Valido nunca 1 22 22 272
casi nunca 12 267 267 289
a\veces 16 356 356 64 4
siempre 16 56 356 1000
Total 45 1000 1000

According to Muwonge et al., (2020) self-regulation strategies not only improve one’s

educational competencies but also prepares a lifelong learner who can cope with the

professional challenges in his career after school, for that reason students should be able to

self-regulate their learning.

Feedback, Praise, and Ratings

About the feedback as a factor evaluate in this section, the answers about it represent

that 70,46% of students have received frequent congratulations and/or positive comments

from teachers, 22,73% were quite neutral on the subject and 6,82% never had received it

(figure 27).

Figure 27.

Students' Opinions about Feedback in Class.
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He recibido felicitaciones y comentarios positivos por parte de mis profesores
(as).
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0 \ | | |
nunca casi hunca aveces siempre

On the other hand, (figure 28), 66,66% of students consider that most of the time they
get good grades in their English class, 28,89% "almost always" get good grades, and 4,44%
never do. Grades seem to play a very important role in motivating students. In this aspect in
concordance with Lou & Noels (2019), when students are reminded that they have the ability to
improve and their effort can make a difference, students are likely to become more motivated

and confident to learn a foreign language.



Figure 28.

Students' Opinions Ratings in Class.

Mis notas son buenas la mayor parte del tiempo.
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40
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Research by Tara, Kimberly & Rich (2007), related to this aspect supports the results of

this study regarding the use and improvement of these motivational factors, because they

indicate that the quantity and quality of feedback and praise statements can be improved, as

well as the opportunities for students to increase effective teaching practices for better grades.
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CONCLUSIONS
After analyzing objective number one, level of motivation in class in the teaching-
learning process in high school students when they learn EFL, it can be concluded that it is
significant and represents a high level that has increased its value from the beginning of the
academic period until, before the end, a sustained incremental level of motivation has been
maintained through from 47% to 60% in the same period, which for the students has meant

that they remain motivated in their learning of EFL.

Although, regarding some components analyzed, such as interest, attention, and effort,
they are key aspects whose opinion of the students is mostly high. Study techniques and
attitudes such as dedication and perseverance towards learning English are what lead students
to maintain constant effort and participation in the EFL process. The global motivation of the
students in the English class, understood as the integration of a) degree of interest, b) attention
in class, c) effort to learn, d) perseverance and e) satisfaction with the class is quite high since
obtained a mean score of 3.03 on a scale of 1 to 4 points. It can also be concluded that the level

of motivation in the English class is 75.8% on average to answer the first research question.

Also, it can be concluded that the level of motivation is related to obtaining positive
results in the students' grades, that is because there was a positive correlation between the
students' level of motivation and their academic performance. 38% of students with very high
academic performance had a very high level of motivation, while 42% of them had a high level
of motivation. On the other hand, 20% of students with low academic performance have a low
level of motivation. The high level of motivation was dominated by students with high academic

performance. At the same time, low academic achievement was dominated by students with
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lower motivation (low and medium motivation). In other words, the students' motivation

affects their learning achievement.

About the second objective, which is to describe the motivational orientations and
motivational factors experienced in the teaching-learning process in high school students when
they learn EFL. It was found that 75% of the participants were motivated intrinsically by a
personal interest in learning EFL, they thought that English was important, to establish
conversations, enjoyed learning, and were interested in knowing new words. Results showed
that the internal or intrinsic motivation of the students, as well as the extrinsic one, exists as a

mixture within the school motivation.

And finally, the third objective in order to explain the motivational factors, motivational
orientation and how do they influence the level of motivation of students in the teaching-
learning process in high school students when they learn EFL, such as parental influence,
process quality, autonomy, classroom activities, self-regulation strategies, grades, and feedback
undergo important changes and increase, remain, or decrease depending on the type of
situation of teaching and learning experienced by students; if they are positive, dedication,
effort, perseverance and persistence concerning the goal will be maintained or increased; the
level of performance increases significantly, to the extent that the students visualize the goal as
a personal achievement, consequently, they won’t do the task because they have to, but

because they enjoy doing it.

For future research, this study shows significant findings to evaluate the motivational
factors to learn EFL, it was also evidenced that English is mainly important for high school

students because they use it as the main tool for academic purposes and to improve their skills
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as future professionals. The answers to these questions can serve as a reference framework for
future research, as well as to establish improvement plans or actions within the curriculum and

improve the teaching-learning process of EFL in the current context.
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Appendix A
Student questionnaire.

o LAS LLE
Cuestionario Estudiante

Hombre: Fecha: ___ f  fa011

Esta encuesta tisne como objetive evaluar el grado de satisfaccion de los{as) estudiantes de grado octavo en las clases
de ingles del colegio RICAURTE SEDE A

Para resolver & siguients cusstionario tenga en cuenta gue:

- Esta escals de calificacion s= utiliza para medir =] nivel de scusrdo o desacusrdo con las frases siendo 1 =] mas
bajo y 4 el mas alto.

- LKilice una X para marcar su respusssis.

- Por favor asegurese de contestar todas las preguntss.

L. NIVEL DE MOTIVACION EN CLASE DE INGLES

1 2 3 4
MUY B BAID ALTO MY ALTO
Mivel de motivacion para aprender ingles 1(2 |3 |4

1. Mi motivacion para aprender ingles al inicio del ano.

2. Mi motivacion para aprender ingles ahora_

3. Mi interes en clase de ingles es:

4. Mi mtencicn =n dase de ingles as:

5. Mi esfuerzo pars aprender &n clace de ingles es:

6. Mi grado de dedicacicn y constancia en clase as:

7. Mi grado de satisfaccion en clase de ingles es:

B. i Owe te motive de |a daze de ingles?

O g0ue te desmotive de |a clase de ingles?




Para resolver los siguientes dos cuestionarios tenga en cuenta que:

TR LI,

LAS.LLE

- Esta escala de cafificacion se utiliza para medir 2] nieel de frecusncia de los siguientes enuncizdos siendo 1 el

menos frecuente y 4 el mas frecuente.

- Lhkilice una X para marcar su respussts y Por favor assegurese de contester todas las preguntas.

Il. CRIEMTACION MOTIVACIONAL EM CLASE DE INGLES

1 z 3
MU CASI NUMCA A VECES

SIEMIPRE

Intrinseca

10 Estudio ingles porque me parece chewvers.

11 Cuando estudic inglés disfruto sstudisndolo.

12 Yo realments me intereso mucho por aprender ingles.

13. Me gusta aprender nuevas palabras en ingles.

14. Participo en dase porgue guiero ser =l mejor de la dase.

15. Me gusta particdipar en |la dase para ganar puntos.

16 Me gusts trabajar =n parejes o grupos en clase de ingles.

17. Cumndo tengo slguns duda en dase, le pregunto & mi profesorn|a).

1B8. Practico conversaciones en ingles con mis companeros(as) de dase.

19, Cumndo estoy en clase de ingles presto atencion & todo lo que se explica.

20. Me esfuerzo por aprender mucho =n clase de ingles.

Extrinseca

21 Es divertido aprender un nuevo idicma.

22 Estudio ingles para tener mejores oportunidades de educacicn.

23. Estudio ingles para aprobar mis sxameness en dass,

24. Obtengo busras miificaciones para ser el mejor de mi dase de ingles.

25. B profesor me da premios [puntos o dulces) cada vez gque participo en dase.

26. Apruebo mis cursos para gue al final de aho mis padres me den un regalo.

7. Miis padres me castigan cuando tengo malss calificaciones en dase d= ingles.

2B. Presento mis taress en | fecha senelada para que &l profescor(a) no me pongs malas notss.

29 Estudio ingles porque =5 obligatorio.

30. Estudio ingles para poder hablar con extranjeros.

31 Estudio ingles para entender peliculas =n ese idioma.
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Il FACTORES MOTIVACIOMALES

1 F4 3 4
MLIRCA CASI NUMCA & VECES SIEMIPRE

Factores motivacdonales 1 |2 |3

32 Disfruto la mayona de las dases d= ingles d= mi colegic. Expligues el porque de su respuesta,

33. Me siento satisfecho de mis notas en clase de ingles.

34 Mi desempeno en clase de ingles no ha decepcionado 3 mi familia ni & mis amigos.

35. Soy muy sctive &n el aprendizaje del ingles. Tengo daro que y come debo aprender.

36. Recibo ayuda y apoyo de mis padres en mis tareas de ingles.

37. Muches de mis profesores|as) sismpre me animan a aprender.

3. Mi profesar{a) de ingles es amable y me ayuds cuando lo necesito.

38_ Mi profesoria) tiene buenas formas de ensefiar.

40. Las dazes de ingles con mi profesor (8] son divertides. Explique & porgue de su respuests.

41 Miis companeros{as) son competitivos cuando de aprender se trata.

42 Mis companieros|as) d= clase estan dispusstos a ayudarse unos a otros pars aprender

43 Me gusta participar en lzxs diferentes actividades gue s& hacen en clase para aprender ingles.

44 Me gusta el uso de la tecnologia en actividades interactivas [sudio, video, canciones) para aprender ingles.

45_ Me gustsn las actividsdes de escucha “Listening activities” pars aprender ingles.

46. M= gustsn las actividsdes de lectura “Resding sctivities” para aprender ingles.

47. Me gustan las actividades de escritura “Writing activities” para aprender ingles.

4B M= gustsn las actividades de habla “Speaking sctivities” para aprender ingles.

45 Considero que las actividsdes en &l libro [guiss, cusdemillos, fotocopias) de ingles son necesarias para
sprender & idioma.

50. 5& como establecer metas para lograr o gue me propongo.

51 Tengo buenas estrategins de aprendizaje y 52 como mothearme para obtener buenas notas.

52 He redbido felicitaciones y comentarios positivos por parte de mis profesores|as).

53. Mlis notas son buenas la mayor parte del tiempo.

65



Appendix B

Matrix analysis (excel) and Database (spss) screenshots.

& iQué te

en cinse oe par
ingiéses:  spremger y
0 cisse g constoncia de inglés
inglées: enchse e
e

ingbz ez

5. iqué te

e s cinse
e ingiér

omizz
Yo

resimente
meintereso
mucno por
aprender

o
14.Pur

M2

enciaze
porque

omiLs

quiers zer et gansr
mejordela  puntas.
e

rticipo 15, Me gusts 16. Me gusta 17. Cuanda
perticipar en trsbsjar en
Ia clase pars parejas o

grupos en

omMiLs omLT omiLe s
15, Practics 19, Cuando
converzacio estoy en

neseningiés caze oe

omz
20 e
terga
siguna cuss
encmse e

aprenaer

i,
gz

o
Es

estuerzo por divertico

sprendar un

ORIENTACION EXTRINSECA
omEze  omEzm ome:
26.Aprucbe 27.Miz 28 Presents
miscursos  padres me  mis tareas
peraquenl castigen  eniatecha
fnslgesho cusnoa  seRmiacs
mispsares  tengomams parsque st
megenun  calificacione profesor]s)

reguio.  cencisese nome

ingiés. penga maiaz
notz.

.6
profesor me
da premias
(puntos o

i duces) exta
wez que

participe n
ciaze,

omest
30, Estudio 31 Estudio
inglézpara  ingiés parz
pader habiar entender

on en
extranjercs. esz idioma.

[ PSP P 0 PV P S R P P P P

e

P

S (VAP P

2
2
3
3
2
a
3
a
3
2
3
3
n
2
.
.
.
3
3
3
3
4
4
2
4
3
3
.
3
a
3
2

e e

[ERE

e

w

[Rrar—

W e W R W B N W R W Wk W W W W N BB

[P

B

s

L S A

T

apoyode
mis paares

B N MRS RN BR W RN R RN R RN

2
H
H
2
E
2

37.Muchoz 38.Mi aa.mi Fr
emis profesoria)  profesorla]  clases de
profesores|a de ingies ez tiene buenas inglés can el {as) son
fsiempre  smatieyme formasce  profesor(s] competitivos
me animsn s ayucs ensefiar. san
aprener.  cusnooio civertioas.
necesite. Expique el trats.
porqué se
=
2 1 1 T 3
2 2 1 1
2 . 2 F 1
E B : s 2
2 2 B s 3
A 3 5 F E
: H p s 1
. . i s 3
1 4 2 3 N
2 . H a 3
2 3 : Fl z
3 . p 3 3
2 . a s
2 4 p a 3
1 1 2 1 f
: B p s 2
2 i : 1 1
a . p a 3
i p s 2
a B a 2
2 3 5 F 3
Fl 3 i 2 2
2 4 p 3
H . H 3 z
2 3 : 3 z
E . Fl a F
2 3 Fl z
. 3
: B s 2
2 E s 3
A . a 2
N . a 3
: M p a 1
. . i 3
N . Fl 2 2
s 4 p a3 s
s 4 p a z
E . E s 3
a . p a 3
2 . z F z
1 1 i 3
a . 4 a 3
a . a a 3
2 . 2 s 3
: F : 2 3

mprencerze sysaarse

sprender.

R g

w

e b b W W W N W W N W W W

e

s w o

66



67

m L I LR T LR A L T O DL I LI O A O LU LT UL S I LU I I LU L
L]
-
a8 L
Mot mom o g mod o momom oo e o o0 d M oMo mom o Mmoo oM om o oMo Mmoo s mom

recibido
Tedicitacions
¥

positivos por

profesoresia
).

¥ 52 CcOmo

aprendizsje  comentarics del tiempo.

mothrarme  parts de mis

buenas
para
abiener

metss pars  estrategiss

sctivigades  lograr ko que de

50.Secomo 51.Tengo  52. He
enellibro me
propongo.

establecer

=on
3
2
4
2
4
4
3
3
4
4
4
4
4
2
3
3
4
3
3
3
3
4
3
4
a4
4
3
4
2
4
4
2
4
4
3
3
4
4
3
3

totocapiss)

cusdernillos,

que sz
activitizs™ |guims,
para
aprender
ingles.

3. Mie
guastenlzs  Considerc
actividades
“Speaking
dei

47. M=
des
die escriturs  de haibla

“Writing
para
BpTender

gustam lxs  gusianlas
de lectura
activities”
para
aprender
3

actividades sctividsdes &

e ssoucha
| jeteni
i
para
aprender
ingies.

interactivas
[zussia,
]

widea,
canciones

B

participar en el usode iz gustan las
teenologia

43, Me gusts 24, Me gusta 45 Me

diferentes  en

ﬂd- Tt
hiacen en
clase para
aprender

. == === l=l=l=l=l=l= === ==

= E1 B B B e B L L S w1
o ] B B B e ] e ] e K i =

e I B
ot | =r|| =] e




€ “cvertanane sav [CompumtaDmmant] - S PS5 Simancs Ebaet de doen - 8 X
Ao Edtw e Qoo Matatngdres  Gribcon  UNSGades  Amchacones  Verana  Amcs

= ¢

| Pweom %_1\‘ i
Cenes . o —ve Tven
mbrce . . T e T 1wy v v . W e Oawnt N\ oste
e . . ° M o 50 aprane gl et e 11wy bl o . L e N e
o w~ercs 0 . M s o e e PO o 11y b e . W Dvere Oroew N aeee
- e . () M S o - g 11~y basg o . W Svere e N Seese
Y A kel . Ll Mot s s e mrender o0 S e e AgR - 1Y = bap " . W owere reew N\ wren
v we e . ) 10000 50 Batuaids | bate lenie o) Wit 4o 11y bapt e ’ L T O N e
. e ~——e » ° ™ (R e 0 W overs Oreent N v
. o ——rca . ) B0 P Gt . e e 11, mmce) e . W ovene Doret N\ aece
» oy - 0 » & e (1. i ’ L B S N e
" oz ~—,—es . ° Y8 TRa— . S ARG O AT P (R e , W owerre e N\ race
@ oy N . ® L e o ) 1. et R . L BT S N\ e
w e e ' . PUrTeT o TN S B0 Bt L o TOr 6 TR e 19 s Ee » W owene Orewwt N rese
" ane o 0 . T e L LT 11 ey o . L B Do N e
" oane ——oe . ) M Gt R W B B e S U e g (L ey 0 W owere vt N e
oy ——e 0 () CAtns WAge NpUne Suds o S 6. I IAGUNS & W Bifes e (1. s oo » W oveme o N\ oese
oA ~——— 0 L) ~ - g oo - - e (R e 0 L D N e
oy - . () Cunnan oy o4 W e e PR S RN & T S e e 11 ~an) B . W overne Dore N wese
" PR e ' ' W e e i it 0 G e e g 115 ~omvet w4 W oo O A
=) MY e . 0 B 605 b enw - nas come AL e e . W owere e N Brae
el CARIE e ' ® e g s e mgres erissatel e b 11, ey v . L B e N\ e
n M) Meriees 0 * 000 rghe BaR R ine T e kTte &0 Sl e 1Y, mence) e . W overe e N e
£l AEZe e . ) Clwrgt Tuatat CHTCacEres fur s b o g B0 S o be Pyl 11 s Y N W overme evw \ e
B e 0 ° 0w - e R S S0s w e 11 e Ll . W owere e N\ wren
! e e . . B e T e e Ry 11 ~rcel o , .b-n D N\ Beese
g g el . L] R e e e Al I e L 1Y el had . W overe e N rene
-] ot —rees . . L . emie e "o . ponge meie e 11, mce) i 0 W overe Orowet N ance
= Y e . L) R s et [ ey o ’ W vere S N e
™ AN wewree » ° B0t P bars botw Set Con WY e 1Y e o » W owers e N\ e
AN e ' ) B0t g s a e . 1. ~neet bl . & v St N e
~ag Noreren ", » Do bun e e W T e 56 Pgte Su v ovlege e pboue o SOried S s T B e 1% meren ”»m L) 'M et N treie
e —e " () M eRG B e St o4 TREE S0 g (1, mnaeh e . e S N oece
"“oe R had . ° U0 s s a0 e e g e e St 8 o R e . g [\ ey e . W owere Sreew N\ e
- ln- e . (] Sy Sy s 0 W e A S e Tange Ches Bk 1 Gl G Mg et [ el 0 W Svere Do N boese
» rane ——ee . ° B e L e o [R— e . W overe e N\ Gane
‘!n-v Rl . . MLARGE 0 ) R e e e 11 mmash Ll , E B e N\ Goste
» *n. - . ° L e L e e . ! el . W overe D N\ ren
» nos ———rce 0 () Buanan borvun o [ra— e . W overre Ot N\ Bwete
» . . . 0 L - - g e Bt 11 ~et o . & overe D N v
- - ——es . ° “ .- {1 mnce el . W owere e N\ oace
- - - . ® - 4 - - B . . 11 e »n . L e S N\ Brse
s "~y eres . » M 3R PR 87 e SRR RO AR G 8 TR A7 LS DS M g 1Y, merael e . .M e \.n.
o o e . () s SR, [T PP ey e 0 W Svere e N\ e
— e . ° T e ) 11wl e . E e N\ e
- e e ) . L e b M L 11, oy -y » L B Dane N rase
- o e . L) M gt e e et et B s g et B s e g 1. e had . W overe e N e
- B ———ce . ) M Gt e e et T8 Pe0B e g Seh Sae T har ) e enter PR 1V, mnae) e 0 W overne revet N\ wwese
- B . . ) L g . ~naeh o ’ W vere e N e
- ~es wcs L ° T4 AT B T S8 O B B e P000Nee 1% wrce) Laaad » W v Orewet N\ Crae
o ] N 0 . Tongt ares # 06 abon [y ey, [ e 0 W Svere - N\ Gaese
" ney ~wer ) ) v ot g 19, s o 0 W owere Ot N e
~e) R . ® M S Bt e e S e 1Y v el . L T Dene N Beece

R

68



	Motivational factors in the teaching- learning process of english as a foreign language in 8th – grade students of Ricaurte public school in Bogotá
	Citación recomendada

	tmp.1656712066.pdf.Um9Vy

